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SUMMARY

This investigation is a depth study of socialization
in a Gemeinschaft society, the 0ld Order Amish, with four
specific objectives: (1) the formulation of the charter
with respect to the view of child nature and the education
of children, (2) the construction of the age-categories
as defined by the culture with a description of the social-
ization practices, (3) the discovery of the achievement
levels of school children on standardized tests, and
(4) the development of generalizations with respect to
changes in the social patterns affecting the education of

children in "traditional" and "emergent" life styles.

The problem of schooling in Amish society is particu-
larly instructive to all interested in education in cul-
turally different societies. Several previous studies
have advocated special programs for the Amish pupils, or
have advocated forced assimilation. It is not the inten-
tion of this investigation to resolve the policy conflict
of the Amish vs. the public school, but rather to understand.
socialization on a life participation level and value orien-
tation in the context of culture. How do Amish children
perform in the light of their own cultural goals and values?
In what ways do they differ from other children in their
capabilities and learning patterns? Numbering somewhat over
50,000 persons in the United States and Canada, the 014
Order Amish are one of several traditional cohesive, cul-
tures, whose way of life is being altered by technology and
the life ways of mass society. For over two centuries the
group has been a distinct culture group in North America,
characterized by smallness, isolation, self-sufficiency,
and distinctive customs. Like many ethnic-religious com-
munities attempting to maintain identity in the broad stream
of American life, the Amish are attempting to moderate the
devastating influence of technology on the social patterns
of the church-community.

Methods

The principal investigator, who is Professor of Socio-
logy and Anthropology at Temple University, was aided by
an advisory panel of consultants representing the disci-
plines of psychology, anthropology, sociology, and educa-
tion.
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(1) In the construction of the charter with respect
to the view of child nature, historical and contemporary
source documents were examined for the entire range of
Amish conceptions with respect to human nature and child
nature. The underlying assumption is that every culture
provides guidelines for child rearing and that these guide-
lines can be constructed, whether the society be literate
of non-literate. A bibliography of source materials rang-
ing from the sixteenth century to the present time was care-
fully examined and conclusions are presented in the form
of postulates with respect to the view of child nature.

(2) Observation and description of socialization
practices required participant-observation in the communi-
ties included in the investigation. The methods employed
were the usual ones available to anthropologists. As a
resident in the community the anthropologist member of the
research team occupied a farm house, identified with a
specific family, its network of kinship and visiting pat-
terns, ceremonial activity, and the daily routine of farm
and community activities.

(3) A knowledge of the performance of pupils on
standardized school tests was made possible by the coopera-
tion of schools. A basic criteria for the selection of the
tests was that they be "proven" and suitable for normal and
"healthy" children rather than those which measure deviant
or abnormal traits of personality.

Random sampling of all Amish pupils was impossible.
Every effort was made to acquire representative groups of
school children in the various grades and categories.
Representativeness was recognizable on the basis of affilia-
tions within communities, size of school, and experience of .
the teachers, and agricultural or non-agricultural features.

The pupils in the various categories tested were located
in the states of Ohio, Indiana, Michigan, Iowa, and Ontario.
The control group consisted of pupils in modern rural public

schools, selected for their social and economic similarity
to that of the Amish.

In addition to a control group of non--Amish children,
sample populations were tested in four other categories:

l. Amish in all-Amish public schools

2. MAmish in private (parochial) schools




3. Amish in public schools with non-Amish

4. Non-Amish in public schools with Amish
Summary Findings, the View of Child Nature.

An extensive examination of the sources was made for
both the European period (from about 1525 to 1780) and for
the American period (from approximately 1780 to the present).
Postulates derived from the European sources indicates a
view of child nature as follows:

1. All human nature is believed to be inherently car-
nal (evil) but children are believed to be in a state of
innocence, having potentialities for good.

2. Parents are responsible for training their children
and are morally accountable to God for teaching them right
from wrong and for transmitting to them a knowledge of sal-
vation.

! 3. Children are urged not to be idle but to learn to
‘ read and write so that they may acquire a knowledge of the
scriptures. Learning manual skills that are useful for
making a living are encouraged along with literacy.

ﬁ 4. Children during their age of innocence are regarded
as pure and not in need of ceremonial baptism. Should they

1 die in their innocence original sin is not imputed to them

on account of the death of Christ. Their entrance into adult-

; hood and into the church-community is through a knowledge
- of the scriptures, followed by faith, and finally by baptism
| after attaining adulthood.

5. Obedience to parents and ultimately to God is a
cardinal virtue. Children are not to be self-willed, but
well mannered, quiet, and humble in the presence of others.

g 6. Acceptance of mature social responsibility is

R through total commitment to a believing church-community,

i materially and spiritually separated from worldly standards,
including association and marriage with other members of the
believing community, and a personal willingness to suffer
persecution or death in order to maintain the faith.

A careful analysis of the sources from 1780 to the pre-
sent resulted in the formulation of these additional postulates:




7. Although children are believed to have an inherited
sinful nature through no fault of their own, they are loving
and teachable, and with the proper environment are capable :
of assuming responsibility to God and man for their actions )
by the time they become adults. :

8. As a learner, the child is viewed as a passive
receptor of correct attitudes and facts. Independent think-
ing and inquiry is encouraged so long as such thinking does
not challenge the basic religious values of the culture.

How children learn is of less direct interest than what is

learned.

9. The family, and to a lesser extent the school, are . A
believed to have the primary responsibility for training . ;
the child for life. Limited individualism is encouraged
within the concept of faithful adult behavior as the model
for the child. It is believed that the child must have an
explicit relationship to his parents, siblings, church, com-
munity, and school to achieve adequate training for adult ]

life.

10. The school is viewed as an instrument for teaching
the children the needed literacy and skills to live as pro- ;
ductive adults in an environment where values taught in the §
home are continuous and function throughout the life cycle. [
The home and the church rather than the school are responsi- £
ble for the religious training of the young.

Summary Findings, Age-Grading and Soetalization.

During his development the Amishman passes through a
series of six more or less well-defined age-stages. There :
are different expectations for each age-stage and different (
behavior is demanded. Socialization does not stop at adult-
hood but continues throughout the life of the individual.

The age-stages are as follows: {

Infaney: birth to walking. The first stage is infancy, ‘
this covers the period from birth until the child walks. |
Children of this age are generally referred to as "babies." i

Pre-scehool children: walking until school age. The
second stage covers the period between walking and entrance :
into school, generally at the age of six or seven. Children i
of this stage are referred to as "little children." Some- . (
times they are spoken of as "children at home," although ;




that phrase more often refers to all children who are
unmarried and still eat and sleep under the parental roof.

Sehscl ehildren: six or seven up to L4 or 16. Chil-
dren attending school are referred to as "scholars" by the
Amish. These children are fulfilling the eight years of
elementary schooling required by the state. They attend
either public schools or Amish parochial schools and are
between the ages of six and sixteen.

Yoeung pecple: L4 or 16 until marriage. Young people
or youth are those who have completed eight years of school-
ing and therefore can do a full day's work. Those who finish
before the age of 16, must, in some counties, attend an
Amish vocational school. Even though day school is finished
: by fourteen most young people are not full participants in
} this age-stage until they are sixteen. After baptism there
is a modification of behavior and the baptized member is no
i . longer a full participant. The draft, which removes Amish
' young men from the community for two years of alternative
service, has not become integrated into the age-patterning
of the culture. It can affect either young people or adults.

) Adulthood: marriage until retirement. Baptism signi- §

1‘ fies religious adulthood, but marriage and the birth of one's
first child bring social adulthood. Generally the time .in-

terval between baptism and marriage is relatively short.

The major activity during adulthood is child rearing. g

E » 0ld Folks: retivement until death. Adults generally

‘ retire sometime after their youngest child has married and :
3 started to raise a family. They move from the big house into i
- the grandfather house, or to the edge of the village. They

" are cared for by their children and exert a conservative

il influence as they fulfill their accepted role of admonishing ]
- their children. i

The Goals c¢f Amigh Schooling

18 The goals of Amish schools are described in the context of ?
§ Amish culture and of American educational goals. Just as S
i the goal of public schools is to produce individuals with
il "the best chance of understanding and contributing to the

il great events of his time" so the goal of Amish schools is
b to produce Amish Christians able to understand and contribute
il to the small events that will help perpetuate their community

%f here and in eternity. Amish school standards are designed ;
: to establish the foundations of a society of "useful, ;
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God-fearing, and law-abiding citizens." Although the 2Amish
goals are not identical with those of the larger society

they are not antithetical for both systems strive to pro-
duce useful, law-abiding citizens. The Amish will not toler-
ate the removal of their children to a distance from their
homes, the placing of them into large groups with narrow

age limits, the teaching of skills useless to their way of
life, and exposing them to values and attitudes antithetical
to their own. These conditions develop when schools become
large and bureaucratic. They establish their own schools,
and when this is not possible they migrate to other states

or counties where they can raise their children to thrive

on cooperation and humility rather than competition and pride
of achievement. The Amish stress humility, the elimination
of self-pride, mutual encouragement, persistence, the willing-
ness to attempt a difficult task, and love for one another.
For the Amish education is primarily social rather than indi-
vidual. 1Its goal is not "the freedom which exalts the indi-
vidual" but social cohesion and social respon51b111ty.
Teachlng the children to get along together in work and play
is as important as teaching the academic subjects, and both
are essential to the Amish community.

Amish teachers are as much concerned with the develop-
ment of Christian character as with the teaching of facts.
There is more concern with giving the pupils "correct know-
ledge" than teaching them "critical thinking." Only within
the framework of the material presented are the children
taught to think for themselves. In a secular school, with
a scientific orientation, children's rational powers are
trained to enable them to attempt to solve the "riddles of
life, space and time." 1In the Amish school these are not
believed to be riddles that need to be solved by man. Truth
does not have to be searched for, it has already been revealed
(in the Bible) and it is there for those ready to believe.
Because the Amish and the public school have two such dif-

ferent concepts of what truth is and how it is to be obtained,

their teaching methods are different: the Amish stress
"bellev1ng," memorization and drill, while the public schools
stress "questioning." Most Amish want their children to.
study history and geography, but in most schools where his-
tory is taught, facts are learned but interrelationships

are not stressed. Secular man searches for pattern and mean-
ing in history and for reasons and explanations of distant
events. Religious man (the Amish) does not need to; he knows
the world is orderly and is so ordered by God.
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Summary Findings, Schocl Tests and Drawing Exercises.

The findings reveal that Amish pupils, by and large, -
do reasonably well on standardized tests when compared with
other pupils in an agricultural setting. The Amish pupils
tested well within the normal IQ range. The Amish schools
generally out-performed pupils in the public schools in
achievement tests. The Amish scored below the non-Amish in .
language tests but were well above the public school pupils
in the quantitative phases of testing. They did as well
as non-Amish in reading comprehension, knowledge and use
of reference material; and they did much better than the
non-Amish in spelling, word usage and arithmetic problem
solving. Amish pupils learn to do well in those subjects .
that are considered basic to education: reading, writing,
and arithmetic. A summary for each of the tests follows:

SRA Intelligence Test. The overall or composite score
differences between the Amish and non-Amish were not sta-
tistically significant. There was little difference in
score whether the Amish were in public school or in private
school, or whether in a public school where some or all the
pupils were Amish. Amish pupils who were in public schools
with non-Amish pupils of about equal enrollment scored
higher than the non-Amish pupils. The IQ scores of the
Amish pupils in private schools varied iittle from grades
five to eight.

When scores were compared on the basis of subject
(language, reasoning, and quantitative) the Amish scored
lower than the non-Amish in the language aspect .of the test.
The differences were statistically significant.

Iowa Tests of Basie Skills. (Achievement Test.) The
Amish scored higher than the non-Amish pupils in spelling,
word usage, and in arithmetic, while the non-Amish overtook
the Amish in vocabulary. All of these differences were
statistically significant.

In vocabulary all groups tested scored below the nation-
al norm and all of the Amish categories scored lower than
the non-Amish. The highest scores among the Amish were made
by those pupils in private schools rather than those in
public schools.

In reading comprehension all groups tested were lower
than the national norm. The differences between the Amish
and non-Amish were not significant.
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In spelling the Amish in all three different settings
scored higher than the non-Amish. Only the Amish scored
above the national norm. The best showing among the Amish
was in the private school rather than the public school.

In word usage the Amish scores exceeded the non-Amish
and the difference was statistically significant. Amish
pupils in private schools had higher scores than Amish pupils
in public schools. Those Amish enrolled in public schools
where there were also non-Amish pupils of about equal pro-
portion had scores that were no different from those in
public schools where the total enrollment consisted of all
Amish pupils.

In the knowledge and use of reference material all
groups tested were from five to nine months below the nation-
al norm. The variance between the groups was not statisti-
cally significant. The best showing was made by the Amis’:
who were in public schools where the total enrollment was
composed of Amish children.

In arithmetic problem solving the Amish private school
population had scores higher than the national norm and
higher than the non-Amish school population. The difference
was statistically significant. The Amish in private schools
had higher scores than Amish pupils in public schools regard-
less of whether they were segregated or mixed with non-Amish
pupils in the public schools.

When the Iowa Test scores for Amish private schools
are compared for grades five through eight, there is a ten-
dency for scores to improve with each grade in those subjects
in which the Amish do well: spelling, word usage, and arith-
metic.

Stanford Achievement Test. Amish pupils in public
schools from grades one through six were compared to the
non-Amish pupils' scores from the same schools. The Amish
performed egually well with the non-Amish on language and
vocabulary and tended to be better achievers in arithmetic
than the non-Amish by the time they reached grades five and
six.

Goodenough-Harris Drawing Test, I§. This nonverbal test
of intelligence was given to Amish and non-Amish pupils.
Pupils were asked to draw a man, a woman, and the self. The
total point scores for the man-drawing were used as a measure
of intelligence using 100 as a mean standard IQ score.

The Amish scored slightly above the national norm, having
a score of 101.6. Boys scored slightly higher than girls.
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Amish pupils in private schools made higher scores than
Amish pupils 1n public schocls, even when the pupils in the
public schools were all of the Amish faith.

A comparison of the Goodenough-Harris scores and the
SRA 1Q test scores from the same schools shows that the
former tend to be higher than the latter.

In a school where there were rural white children, black
pupils, and Amish pupils of about equal proportions, the
Amish scores were slightly below those of the rural white
children and higher than the black students.

Cuitural differences were reflected in the Amish chil-
dren's drawings between those who were in private school
and those in public school. The drawings by the Amish pupils
in the most traditional schools clearly reflected their tra-
ditional culture. Amish children in public schools who drew
themselves tended to i1dentify more with "English" or alien
symbols than did the children in private schools.

Myers-Briggs Type Indicator. The test contains indices
for determining each of four basic preferences that presum-
ably structure the individual's personality: Extraversion
or Introversion, Sensing or Intuition, Thinking or Feeling,
and Judgment or Perception. The index to these types are
respectively, EI, SN, TF, and JP.

The Amish pupil types clearly fell into the ISFJ pre-
ference pattern, which according to the manual (Myers 1962:
70) gives this description:

Quiet, friendly, responsible and conscientious.
Works devotedly to meet his obligations and serve
his friends and school. Thorough and painstaking,
accurate with figures, but needs time to master
technical subjects, as reasoning is not his strong
point. Patient with details and routine. Loyal,
considerate, concerned with how other people feel
even when they are in the wrong.

The control group (non-Amish in an agricultural setting)
types were ESFP in their preference pattern, and this type
1s described by the test manual (1962:70) as:

Outgoing, easy-going, uncritical, friendly, very
fond of a good time. Enjoys sports and making things,
restless if he has to sit still. Knows what's

happening and joins in helpfully. Literal-minded,
tries to remember rather than to reason, is easily




confused by theory. Has good common sense and
practical ability, but 1s not at all interested
in study for its own sake.

Introversion rather than extraversion was most frequent
among the Amish pupils in private school. The control group
was decidedly extraverted. Amish in public schools tended
to be less introverted and were more similar to the non-Amish
pupils who attended the same schools.

Sensing rather than Intuition was preferred in all the
groups tested, but the group having the highest proportion
were the Amish in private schools.

Feeling rather than Thinking was preferred in all of the
groups tested, but the Amish in private schools had the
highest per cent of this type. Amish in public schools tend-
ed to have fewer Feeling and a more Thinking types.

Judgment rather than Perception was highest among the
Amish in private schools and diminished among the pupils
in the all-Amish public schools. Only in the public school
where they were mixed with the non-Amish did the Amish have
a greater per cent of Perception than Judgmental types.

The SF (Sensing and Feeling) types are pronounced among
the Amish, even when compared to norms for rural high school
pupils. Where compared to various occupational groups the
Amish have a Sensing-Feeling score approximating that of
sales and customer relations employees. They are least like
research scientists or science students in preference patterns.

German Proverbs Test. The level of abstraction for
Amish pupils was lower than for the standardized norm of
this test. This finding is consistent with what might be
expected in a culture group that stresses the oral tradition
rather than rational inquiry.

Pierg-Harris Self-Concept Test. Differences between
response categories were observed for Amish and non-Amish
pupils on an 80 item response test. Differences in responses
were also observed between the sexes. The responses were
grouped into six interpretable factors: intellectual and
school status, behavior, anxiety, popularity, appearance,
and happiness and frustration.

The Amish pupils tended to have a higher per cent of
responses than the non-Amish on such attributes as behaving
well in school, capable of being trusted, easy to get along
with, sleeping well, and considering it their own fault when
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something goes wrong. They rated themselves as being more
shy and unpopular than the non-Amish, and the responses
indicate that they were very conscious of their physical
dappearance. Amlsh girls tended to follow the response pat-
tern of the Amish boys, but in some aspects they conceived
oL themselves in less favorable terms, such as Lkeinyg for-
getful, nervous when the teacher calls on them, and wishing
they were difterent. The responses indicate a general
de-emphasis of the self, definitely not exerting the self,
and holding self in moderation in keeping with the values
ot the culture.

U.2uparional aspiratieng, Children's essays on "What
kind of work I want to do when 1 grow up, and why," were
grouped into traditional and non-traditional categories,

The majority of the children in the survey illustrate
successful Amish socialization. They are confident of what
they will be doing as adults and know they are receivang
the technical and psychological training needed for adult
life. Most of the children chose occupations of the tradi-
tional type-—farm or farm-related. The proportions of tra-
ditional occupational choices ranged widely among the nine
schools, which appears to reflect some heterogeneity of occu-
pational patterns 1n various communities. The proportion
of non-tradational choices by the children was greater than
the proportion of actual non-traditional occupations of the
nousehold heads.

Responses from a multi-cultural school, consisting of
Amish, blacks, and rural whites, showed that the Amish pupils
still preferred the traditional occupations of their culture.
Amish girls showed a marked interest in professional occu-
pations such as teaching and nursing, but many were interest-
ed in housekeeping, cleaning, cooking, or helping others in
the family. The choices of blacks and rural white pupils
were more heterogeneous than the Amish and touched on a great
variety of interests.

Freehanc drawings. Amish drawings are clearly distin-
guishable from the drawings of suburban school children.
Amish children included more cooperative group activity 1in
their drawings, more work-related activities, and more out-
door activity. There 1is a demonstratable association between
the content of the house drawing and intimate knowledge of
Amish culture and spatial details of the environment. Use
of color in quantity and variety differed from one school
to another.

Amish children represent their external environment
unusually early in the developmental sequences. This 1s
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manifest by the early consistent use of the base line and
the sky, down to the horizon, both of which indicate repre- {
sentation of spatial relationships. There is early use of

detail in many of the drawings. These features in drawings
at an early age are important criterion cf social growth. i
The de-emphasis on the self and the importance of the family i
and the community in Amish society makes the child aware,
at a very young age, of the external environment. These
children depict the external environment (other people and
objects) as being important rather than subjective or indi-
vidual feelings.

Change: Traditional and Emergent Life Styles

Generalizations with respect to the impact of social
change are presented in a dichotomy of "traditional" and
"emergent" life styles. "Traditional" life styles are char- %
acterized by preference for the tried as opposed to changing :
methods of child rearing and by communal consensus in con- :
trast to individualistic decision making. "Emergent" life ;
styles are characterized by differentiation of social pat- )
terns, receptivity to new methods of child training, and
developed interest in rational efficiency and verbalization
of belief as opposed to nonverval symbols of sharing.
Although the emergent type follows the modernizing or transi-
tional groups of Amish, its manifestation does not strictly
follow church affiliations. In respect to the changing
view of the conception of child nature, more data is obtain-
| able from observing child rearing practices than in docu-
| mented sources.

|

NSy

The traditional Amish believe that babies are incapa-
ble of sin or willfulness: young children can be disobedient,
but not sinful. They see the child as having potentialities J
for both good and evil, and it is the parents responsibility g
to create an environment that encourages Christian qualities
and discourages the non-Christian qualities. The traditional
Amish are confident of their babies, their pre-school chil-
dren, and even their school age children as long as they
can protect them within the family and community and shelter
them from "the world."

L i o 3+

The emergent Amish tend to verbalize the sinfulness of
the child. More emphasis is placed on physical punishment
and the cleansing effect of pain than is the case with the
traditional Amish. The traditional Amish do not stress feel-
ings of guilt, for wrongdoing can be completely forgiven when
acknowledged humbly and replaced by proper behavior. The
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emergent Amish emphasize guilt as a necessary Christian
emotion. The emergent Amish reflect greater contact with
fundamentalist emphases that were common in the United
States during the mid-nineteenth century.

The traditional Amish community is more supportive of
its members while the emergent community is more judgmental.
The traditional Amish religion is practical and ritualistic
and the emergent life style is by contrast more theological
and mystical. The traditional form is characterized by a
high degree of shared experience rather than by rational
theological understanding.

The emergent Amish are more dependent upon the larger
society outside of their immediate community than are the
traditional Amish. In the latter, the need for human sup-
port and interaction are met within the community. The tra-
ditional Amish structure age-categories and rituals more
consistently with supportive customs than do the transitional
Amish groups. The emergent Amish support missionaries who
leave the community to work in the world. Their religious
style is more individualistic as is evidenced by an emphasis
on personal emotional crisis of rebirth. Typically the tra-
ditional Amish person can grow steadily towards adulthood
in a supportive community, while the emergent Amish person
needs a personal integrative experience to overcome the
discontinuity he experiences as a member of a transitional
culture,

The hypothesis that children in public school are bet-
ter achievers than Amish children in private school is not
supported by the data. A comparison between Amish in pri-
vate schools and Amish in public schools reveals that the
former have higher scores than the latter in all the intel-
ligence and achievement tests that were given. No signifi-
cant differences existed between the scores of Amish pupils
who were in all-Amish public schools and in schools where
the Amish and non-Amish (mixed) were enrolled in about equal
proportion. '

Many Amish schools and children were observed during
the course of the investigation. There is great variation
in schools as there is in affiliation and in communities.
The Amish children are not deprived from meaningful aspira-
tion and participation in the goals of the culture. Although
there are individuals who when they leave the traditional
culture appear to have personal problems of stress and of
making successful adaptations to the larger culture, they
do not become liabilities on the larger society. They are
generally motivated individuals in terms of occupational
adjustment and goals.
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In spite of pressures from the outside world on many
fronts, the traditional Amish have continued to show re- :
markable success in socializing their children. Far from f
being a fossilized cult, the Amish have responded vigorously ,
and imaginatively when the outside world threatened their :
children with secular education. By limiting the thrust of
the technological society around them, the 0ld Order con-
tlnue to strive to train their members for life by a charter
that stresses the wisdom of orderliness and Godliness in
the practice of community. g
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I. THE PROBLEM AND THE OBJECTIVES
THE RESEARCH PROBLEM

The problem underlying this research is to discover the
pattern of socialization in a traditional society (the 014
Order Amish) and to ascertain the impact of change, includ-
ing changes in technology, social patterns, and ideology,

on the rearing of the young. There are four specific objec-
tives:

l. To construct the charter or what has also been call-
ed the "core culture" of the traditional community and to
relate these values to educational patterns.

2. To observe and describe the socialization patterns
of the community through the 1life cycle from infancy to

adulthood in the traditional community and in the changing
community.

3. To ascertain the achievement levels and personality
variables of school children on various school tests in the
traditional community and compare them to the levels of

children in various other settings including those in the
public schools.

4, To describe the changes in social patterns, noting

the areas of human inegration and the areas of discontinuity
or deprivation.

THE POPULATION AND THE ANTHROPOLOGICAL CONTEXT
OF THE RESEARCH

The 0ld Order Amish are one of many traditional groups
whose way of life is being changed by the technology and
life ways of the industrial worild. Distinctive religious
institutions, the use of a distinctive language and dress,
and strong patriarchal authority has helped to preserve the
Amish way of life. 1In a democratic country no group of
people is deliberately forced to change its religion, customs,
or value orientations. But it is nevertheless a fact that
where industrial progress is a major goal of the larger
society, the differences among peoples tend to disappear.
Different languages, races, customs, and way of thinking
tend to merge into one dominant culture. The Amish, as a
distinct cultural group that has been in the United States
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for over two centuries, still stand out sharply as a people ;
who have maintained strong group identity. F

The significance of the Amish as an intimate, face-to-
face primary group has long been recognized. Charles P.
Loomis conceptualized the familistic character of the Amish %
in his construction of a scale in which he contrasted the ;
Amish as a familistic Gemeinschaft-type system, with the {
highly rational social systems of the Gesellschaft-type in )
contemporary civilization. (Loomis and Beegle 1951:11-30.) k
He succeeded 1in illustrating relationships with degrees of
measurement between the familistic and the contractual
types of social systems., He showed how the Amish social
system is characterized by non-rational modes of behavior
such as the traditional, emotional, and sacred interrelation-
ships. This he contrasted with the highly pragmatic rela-
tionships characteristic of abureaucracy. Other social
scientists have observed the stability and personalized
character of social institutions within the Amish community.
(Kollmorgen 1942: Gross 1948.)
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The factors that led to the formation of the Amish as
a subcultural group are primarily religious, and not only
religious, but sectarian. The Amish, taking their name
from their leader Jacob Ammann, are the descendants of a
religious division that occurred among the Swiss Anabaptists
from 1693 to 1697. The Amish are direct descendants of the
Swiss Anabaptists. The division which separated them from ;
the parental group was not over fundamental Anabaptists ;
beliefs, but about the "strictness" of conformity to speci-
fic norms of practice. (Gascho 1937.) The Anabaptist move-
ment, beginning in 1525, consisted of three groupings:
the Anabaptists (Mennonites) of Holland, the Hutterian
Brethren of Austria, and the Swiss Brethren (who include the
Amish).

The Anabaptists' dissent from Martin Luther was not
because he "tore down the old House," but because he "built
no new one in its place." (Littell 1964:2.) The first I
Anabaptists included some of the most educated and intel- |
lectually capable people of the time, many of them former ;
priests. Their concern was not with the correction of evil $
or the redress of grievances for wrongs committed against !
them, but with building a new fellowship after the example
of the early Christians. They introduced a radically new
ethic into a turbulent environment, living defenseless and
- non~resistant lives in the face of violence. Their re-exami-
nation of the Christian faith led them to a new kind of
human relation which Ernst Troeltsch (1931) termed "communi-
ties of love." They held that Christians should fight not ;
b with sword and gun, but "with the Cross and with sufferings." §
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“Paking the Sermon on the Mount as a code for Christians,
they renounced oaths, reveling and drunkenness, the use of
the sword whether in war or clvil government, economic re-
wards, and personal adornment. The Hutterites went so far
as to abolish private property. The true church, Anabaptists
said, should not depend on baptism administered in infancy,
but on regeneration of character. Instead of embracing the
whole of humanity, the church for them was to be a voluntary
adult group of disciplined and committed people.

The Reformers were disturbed to see medieval unity
shattered by the plundering acts of the peasants and by the
radical ideas of the Anabaptists. Panic evoked the military
might of the combined church and state. The Arabaptists and
other heretics were subjected to the death penalty and many
fled. Revolting peasants and non-resistant Anabaptists alike
suffered persecution and annihilation in many instances.
Anabaptist activity was centered in zurich, Switzerland,
where the adherents called themselves Swiss Brethren. The
movement had its counterpart in the Netherlands, where they
were called "Mennists" or Mennonites after their pastor-
leader Menno Simons. The name "Mennonite" was later applied
generally to include descendants of both Swiss and Dutch
Anabaptists.

- From the Netherlands many Mennonites migrated to north-
ern Germany, Prussia, Russia, and later to the central
plains of the United States. The Mennonites who remained in
their native country of the Netherlands were granted tolera-
tion after a century and became merchants and part of the
well-to-do class. The Swiss Brethren suffered persecution

\ for two or more centuries; and with the original leadership
. gone, the succeeding generations settled into the mountain-
ous hinterlands, pursuing an agrarian life. There they
remained conservative islands of sectarianism, and met the
conditions for developing a folk culture.
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Brethren in 1693-97 and formed a society in which custom

has come to have great prominence. Before this cleavage

g~ the creative and intellectual character of Anabaptism had
already vanished. Like all factions, this one had its per-

- sonalities and its peculiarities.

g" The Amish as a dissenting group broke from the Swiss

= The controversy centered around three specific norms
i of practice: the Meidung or shunning (also called avoidance)
} of excommunicated members; the excommunication of a woman

g who had admitted speaking a falsehood; and the saying that
"nokle-hearted persons" would be saved. The latter were
sympathizers of the Anabaptists who shared many of their

b views and helped them in times of persecution, but did not
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join the group. Other differences became apparent as the
groups and their spokesmen took sides.

The aggressive leader of the emerging group was Jacob
Ammann, an elder whco lived near Erlenbach. He was a young-
er man than his opponent, Hans Reist, who was a preacher of
Obertal in the Emmental congregation. Both lived in the
Canton of Bern, Switzeriand. The Ammann group began holding.
communion services twice instead of the usual once each year.
Their leader introduced the practice of footwashing in con-
nection with the communion service and advocated uniformity
in dress, including hats, shoes, and stockings. He taught
that it was wrong to trim the beard and that persons who
attended the state church should be excommunicated. There
was contention between the leaders of the opposing sides as
to who had the greater authority to set standards for the
various congregations.

The persistence of custom and its slowness to change
has been a distinctive feature of the Amish. The rigidity
with which they adhered to their religious practices influ-
enced the social and economic aspects of their culture.

The Amish communities have remained relatively stable while
the dominant culture in both Europe and America has changed
radically.

The name given to the followers of Ammann in Europe
was "Amish Mennonite" or "Amish." The usage of "0ld Order
Amish" is a later American development that came into common
usage as the forces of assimilation and change began to pene-
trate the small communities. Those groups of Amish who kept
their older customs were simply designated by the more pro-
gressive as "The 0l1d Order."

The Amish people came to Pennsylvania from Switzerland:
as early as 1727. (Smith 1929.) Some families may have
come earlier but records of earlier arrivals are lacking.
There are today no Amish in Europe who have retained the
name and the principles of the original group. Their des-
cendants in Europe have reunited with the main body of Men-
nonites or have lost their Amish identity. It is only in
North America that the name and distinctive practices of
the Amish have survived.

Today the Amish reside principally in the rural areas
of southeastern Pennsylvania, northern Ohio, and Indiana,
and in similar settlements in Ohio, Indiana, Illinois, Iowa,
Arkansas, Tennessee, Missouri, Maryland, Kansas, New York,
and Ontario. Communities have recently been founded in
British Honaduras and in Paraguay. The total population of
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the 0ld Order Amish is not known but 1s believed to be
over 50,000,

The focus of this investigation 1s on the Old Order
Amish as distinguished from several other groups of Amish,
Amish-Mennonite, or "Beachy amish" who have altered their
life style by the introduction of automobiles, the use of
electricity, and use of telephones in their homes. Since
the 0ld Order Amish assemble 1in private homes for worship
they are sometimes called "House Amish" to distinguish them
from the "Church Amish" who worship in meetinghouses.

The Amish community 1s composed of three different
kinds of social units: "settlement," "church district,"
and "affiliation." (Hostetler 1968:70.) A settlement con-
s1sts of the total aggregation of Amish rfarm families liv-
ing in proximity 1n a geographic area. There are approxi=-
mately sixty such settlements of the 0ld Order in the
United States. The "church district" 1s a congregation or
ceremonial unit encompassing a specific geographlc area
within the Amish settlement, The size of the church dis-
trict is limited by the number of people who can meet for
the worship service in one farm dwelling-house, about 30
families. Large settlements have many districts, and they
are geographically subdivided by roads, creeks, or small
mountain ranges. The area within a chuuch district must
be small enough to accommodate a horse-and-buggy system of
transportation, on the average about four to six sqguare
miles. The church district is a self~governing body with
ordained officials to perpetuate the ceremonial and insti-
tutional activity of the congregation. Aside from regular
worship, baptisms, marriages, ordinations, and funerals
are also the functions of the district. The bishop, who
works with the "bench" consisting of a deacon and one Or
more preachers, is the chief authority of the district. No
formal confederation attempts to interpret policy for all
the districts. The relationship between districts 1s
largely informal, and the counsel of the oldest bishops is
an important factor 1in maintaining uniform church policy.

"Affiliation" connotes different kinds of Amish groups
that are identifyable by differing disciplines and who do
not associate ceremonially with each other. In some settle-
ments there are as many as six affiliations. Since policy
is based on congregational decision-making under the leader=
ship of a bishop, differences of interpretation that are
not always observable to the outsider come to be informally
perpetuated within the congregation. One result is that
there are groups of Cld Order Amish who do not associate
ceremonially with other Amish or, as the Amishman would say,
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"They are not 1in fellowship with us." Full fellowship means
that there is common agreement in discipline, and that the
ordained officials when Visiting other affiliations are
aliowed to preach and exchange these favors in a reciprocal
relationship. Different affiliations in the same area

usually arrange themselves along a liberal to a progressive
continuum with respect to innovation. These different degrees
of willingness to change apply to public schools and patterns
of child training.

AMISH CORE CULTURE

Since schooling in any society is directly related to
the value-orientation of a culture, it is important to
understand the core values of Amish society at the outset.
The core values are presented here not as a part of the
findings but as essential to the delineation of the research
problem. The value analysis has been treated elsewhere at
length (Huntington 1956; Egeland 1967; Hostetler 1968) but
we will summarize five cultural themes that have significant
implications for socialization: separation from the world,
the acceptance of adult responsibility initiated by baptism,
the church-community discipline (ordnung), the practice of
eéxcommunication and shunning for transgressing members, and
closeness of the soil.

l. The concept of separation from the world: an
underlying existential postulate in Amish society is a world
view conditioned by Christian dualism. As with many other
ascetic brotherhoods, the existential world is believed to
be caught between the powers of light and of darkness, be-
tween purity and goodness, and between truth and falsehood.
There exists on the one hand a divine spiritual reality,
the Kingdom of God, and on the other a Satanic Kingdom that
dominates the present world. It is the duty of a Christian
to keep himself "unspotted from the world" and separate
from the desires, intent, and goals of the worldly person.
Two passages, perhaps the most often quoted, epitomize. for
the Amishman the message of the Bible. The first 1s: "Be
not conformed to this world, but be ye transformed by the
renewing of your mind that ye may prove what is that good
and acceptable and perfect will of God." (Romans 12:1.)
This to the Amishman means among other things that one
should not dress and behave like the world. The second is:
"Be ye not unequally yoked together with unbelievers; for
what fellowship hath righteousness with unrighteocusness?
and what communion hath light with darkness.” (II Corin-
thians 6:14.) This doctrine forbids the Amishman from mar-
rying a non-Amish person or from being in business partner-
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ship with an outsider. It 1s applied generally tc all

- sociral contacts that would involve intimate connections
with persons cutside the ceremonial community. This empha-

- s1s upon literalness and separateness is compatible with

B the Amish view of themselves as a "chosen people" or a

j "peculiar people." The principle of separation conditions

(- and controls the Amishman's contact with the outside world;

- 1t colors his entire view of reality and being. Biblical

i - texts are conditioned by the totality of the traditional

’ way of laife.

e D

Compatible with the doctrine of separation is the

! doctrine of non-resistance. By the precepts of Christ,
g - - the Amish are forbidden to take part in violence and war.
g In time of war they are conscientious objectors, basing
] ” their stand on biblical texts such as "My kingdom 1is not
of this world: 1if my kingdom were of this world, then would
my servants fight." (John 18:36.) The Amish have no
rationale for self-defence. Like many early Anabaptists
they are "defenseless Christians." Problems of hostility

i are met without retaliation. The Amish farmer, in difficulty
51? with the hostile world around him, is admonished by his bis-
) hop to follow the example of Isaac: after the warring
{ - - Philistines had stopped up all the wells of his father Abra-
‘ ham, Isaac moved to new lands and dug new wells. (Genesis
§ - 26:15-18.) This advice is taken literally, so that in the
‘ face of hostility, the Amish move to new locations without
defending their rights. When confronted with school conso-
8 1. lidation that would make it impossible to be "separate
from the world" they build private schools or migrate.

W o

Although the Amish maintain a line of separateness from
} the world, they are not highly ethnocentric in their personal
- relations with non-Amish persons. They accept as a matter
of course other persons as they are, without attempting to
g judge them or convert them to the Amish way of life. For
8 those who are born into the Amish society, however, the sanc-
g | tions for belonging to the group are deeply rooted in the
s belief in separation from the world as defined by the church-
community.

2. The acceptance of adult responsibility initiated
by baptism: The meaning of baptism to the individual and

- to the community reflects an important core value. In sup-
| port of their religious beliefs an Amish preacher told the
f‘* court "We don't go down on our knees for nothing." (Schrei=-

ber 1962:97 ff.) Taking the vow admits one to the spiritual
: fellowship of believers. 1In late adolescence, young people
kL. are urged to consider becoming members. In their sermons,
ministers challenge "»ung people to formally join the church.

L
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In most cases no overt urglng by the parents 1S necessary, 3
since 1t 1s normal for young people to iscllow the role i
expectacrion and be baptized. No young person could be :
married i1n the Amish church without first being baptized in j

the taith. f

Atter a pericd of formal instruction, a baptism service
is held prior to the fall Ordnungsgemee (preparatory service),
which 1s followed by communion. Great emphasis is placed
upon the difficulty of walking the "straight and narrow way."
The applicants are told that i1t 1s better not to make a vow
than to vow and later break 1t; on a Saturday prior to bap- :
tism they are asked to meet with the ministers. They are |
given opportunity to "turn back" if they so desire. The ;
young men are asked to promise that they will accept the
duties of a minister should the lot ever fall on them.

Basic to the vow is the acknowledgment of Christ as the
Son of God, belief in the spiritual sovereignty of the true E
church of God on earth, the renunciation of the world, the !
devil, and one's own flesh and blood, and confession of ;
Christ as Lord and Savior. The formal aspect of admission k
may on the face of it not appear to differ significantly %
from other Christian groups. What is significant is the ;
promise to abide by the oral consensus (unwritten rules) of
the church-community, which are not explicitly stated in the
formal vow. The traditional Amish groups include in the
baptismal vow, by inference or otherwise, the promise to
help maintain the Ordnung and the promise not to depart from
the discipline in life or death.

o ey 1w

3. The church-community discipline (Ordnung): The
rules for living are derived from the tradition and consen-
sus of the church district. After baptism, the individual
1is committed to keeping the rules of the church. For a
single person this means keeping one's behavior more in line ;
with the rules than before. After marriage the individual R
assumes responsibility for keeping the rules as well as for
"building the church," which means taking an active part in
maintaining the discipline. The Amish community is distinc- ;
tive from other church groups in that the rules governing :
1life are traditional ways not specified in writing. These g
rules can be known only by being a participant. The rules :
for living tend to form a body of sentiments that are essen- ~
tially a list of taboos within the environment of the small

Amish community.

| All Amish members know the Ordnung of their church
| district which generally remains oral and unwritten. Most
‘ rules are taken for granted and it is usually those ques-
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tionabie ur borderline issues which are specified in the
Crdning. These rules are repeated at a special service
precediny communion Sunday. They must have been unanimously
endorsed by the ordained body. At the members' meeting fol-
lowing the regular service they are presented orally, after
which members are asked to give assent, A unanimous expres-
sion of unity and with the Ordnung makes possible the observ-
ance of communion. Without "peace" (majority consensus)
communion service cannot be observed.

In a society where the goal 1s directed toward keeping
the world out, there are many taboos, and customs become
symbolic, The rules of the Amish church cover the whole
range of human experience. There are variations in what is
allowed from one community to another in the United States
and Canada. Custom is regional and therefore not strictly
uniform. The most universal of all Amish norms across the
United States and Canada are the following: no electricity,
telephones, central-heating systems, automobiles, or tractors
with pneumatic tires; required are beards but not moustaches
for all married men, long hair (which must be parted in the
center, if parted at all), hooks-and-eyes on dresscoats,
and the use of horses for farming and travel. No formal
education beyond the elementary grades 1s a rule of life.

4. Excommunication and shunning of backslidden mem-
bers: Bann und Meidung {excommunication and shunning), a
means of dealing with obdurate and backslidden members, has
special significance in Amish society. Meidung was the
crucial question in the controversy that gave rise to the
Amish as a sectarian movement in their secession from the
Swiss Brethren. The doctrine was intrinsic in the Anabaptist
movement from its very beginning. The Anabaptist concept
of the church was that it should be a pure church of believers
only; persons who fall into sin must be first excommunicated,
then shunned. Menno Simons taught that the ban applies to
"all—great and small, rich and poor, without any respect
of persons, who once passed under the Word but have now fall-
en back, those living or teaching offensively in the house
of the Lord—until they repent." (Simons 1956:94.) The
method of dealing with a backslider is that taught by Christ
in the Biblical passage of Matthew 18:15-17. The passage
1s interpreted to mean that a person who has broken his vow
with God and who will not mend his ways must be expelled
from the followship just as the human body casts off an
infectious growth. The practice among the Mennonites of
Holland and Switzerland was of a mild character, in which
the offender was excluded from communion. But a stricter
conception of the ban was advanced by Jacob Ammann. His in-
terpretation requires shunning of all (1) members who leave
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the Amish c¢hurch to join another, and (2) members who marry
outside the brotherhood. Meidung requires that members
receive no favors from the excommunicated person, that they
do not buy from or sell to an excommunicated person, that

no member shall eat at the same table with an excommunicated
person, and if the case involves husband or wife, they are
to suspend marital relations.

No effort 1s made to evangelize or proseltize the out-
sider, nor are the Amish concerned with the redemption of
the ocutside society to the extent that they wish to draw
members into their brotherhood. It is their primary con-
cern to keep their own baptized members from slipping into
the "fallen"world, or into other religious groups. Members
who wish to have automobiles, radios,; or the usual comforts
of modern living, face the threat of being excommunicated
and shunned. Thus the ban is used as an instrument of dis-
cipline, not only for the drunkard or the adulterer, but
for the person who transgresses the order of the church.
Fathers who send their children to a school beyond that
required for living in the Amish community are liable for
excommunication. The same applies to any member who would
obtain a "worldly" education.

5. Closeness to the soil: Implicit in Amish core
culture is the view that nature is a garden, man is a care-
taker in the garden, and that manual work is good. The
physical world is good, and in itself not corrupting or
evil. The beautiful is apprehended in the universe, by
the orderliness of the seasons, the heavens, the world of
growing plants as well as the many species of animals and
by the forces of living and dying. BAmish rules require
members to limit their occupation to farming or closely
associated activity such as operating a saw mill, carpentry,
or mason work. In Europe the Amish lived in rural areas,
always having a close association with the soil, so that
the community was entirely agrarian in character. 1It is
only in America that the Amish have found it necessary to
make occupational regulations for protection from the
influence of industrialization.

The preference for rural living is reflected in atti-
tudes and in the informal relations of group life, rather
than in an explicit dogma. For the Amish, God is manifest
more in closeness to nature, in the so0oil and in the weather,
and among plants and animals, than in the man-made city.

Hard work, thrift, and mutual aid find sanction in the Bible.
The city by contrast is held to be the center of leisure,

of non-productive spending, and often of wickedness. The
Christian life, they contend, is best maintained away from
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the citles., God created Adam and Eve to "replenish the
earth, and subdue 1t; and have dominion over the fish of

the sea, and over the fowl of the air, and over every livaing
thing that moveth upon the earth." (Genesis 1:28.) Man's
highest place in the universe 1s to care for the things of
creation. One Amishman said, "The Lord told Adam to replen-
ish the earth and to rule over the animals and the land—
you can't do that 1in cities." Another said, "Shows, dances,
parties, and other temptations ruin even the good people who
now live in the cities. Families are small in cities; in
the city you never know where your wife is, and city women
can't cook. People go hungry in the cities but you will
never starve if you work hard in the country."

Lancaster County, Pennsylvania, which is a center of
amish life, has long been distinguished as "the garden spot"
of the nation, representing an 1intensive kind of farming on
relatively small holdings. The older residents in Amish
communities have accumulated a large amount of agricultural
experience and lore reaching back to early colonial days.

As farms are handed down from father to son, so are the
experiences and the wisdom associated with the care of live-

stock and farming.

"Although George Washaington was a president," says an
Amish text (Nisley 1966:248), "he also was a farmer and had
a love for horses." The main objective of their farming,
as Walter Kollmorgen (1942:30) has reported, is ‘to accumu-
late sufficient funds to buy enough land to keep all the
children on farms. The farm economy incorporates the ele-
ments of hard work, cooperative family labor, crop and live-
stock productivity, and saving.

THE PROBLEM OF SCHOOLING

The process of nurture and socialization prior to
school age takes place in the Amish family and community.
A serious problem from the viewpoint of the Amish occurs
during the school-age period in the threat of absorption
into American industrialized society through the values pro-
moted in the public school system. Public school officials
are charged with the responsibility of seeing that all chil-
dren are enrolled in school under conditions specified by
public school laws, irrespective of culture, race, or reli-
gion. Since schocls in any society are institutions for
teaching values to the young, traditional Amish values con-
flict on some points with the values promoted by the schools
in industrialized American society. This investigation is
not directly concerned with the administrative solution of
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these problems, but it is concerned with bringing anthropo-
logical insights to bear on the problem. The kinds of
competency acquired by Amish pupils in private schools as
compared to pupils in public schools is a major concern

of this investigation.

The broad aspects of the problem, which have come to
the attention of the public from time to time in the several
states where the Amish reside, centers around at least four
issues as has been discussed in the literature (Kelly 1966):

l. The amount of education required. Most states now !

require eight years of education for all children. The :
Amish believe all children should be well educated for s
what they consider the good life—farming or farm-related -
occupations, with a minimum of modern science or technology.
The number of years of school is not as important to them :
as the content of education. Since formal education tends :
toward acculturation, they seek to minimize the time their
children are exposed to this hazard.

2. The place where education is acquired. The grow- |
ing trend toward consolidation of schools in rural areas has i
triggered Amish resistance to state requirements. Their ;
anxiety centers in the values promoted in the consolidated !
high school. To avoid this peril they have set up private {
schools in their own vicinity and they resist transportation ‘
of their children by bus into town, even in the lower grades
and even when promised homogeneous Amish classes in town.
It is the two itself which infects the child with worldly
influence far from the protective aura of the family and
faith-group. ;

3. The degree of training for the teacher. In é
several states, teachers in private schools must meet the )
same standards of certification required of teachers in |
publis schools. These standards usually require a college
degree with a certain number of courses in education. The
Amish would be able to educate their children entirely in
their own private schools with teachers of their own faith
if it were not for this requirement, since members are not
supposed to have more than eight years of education them-
selves.

4. DThe content of eduecation. The Amish basically
object to having their children trained for a way of life
that is contrary to their religion. In prior years the
Amish have been able to moderate exposure to alien values
by the number of years spent in school, the place where
education is acquired, and by hiring the teacher best suited
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to their needs. When confronted with little or no alterna-
tive for controlling these factors, the Amish hold that
exposing their children to the values promoted in public
school will lead to the demise of their church-community.
pubiic schools teach a way of life that emphasizes the maxi- :
mum fulfillment of personal goals. The Amish value indivi- E
dual achlevement insofar as 1t contributes to the church-
community. "Public or free schools," they say, "are intended ;
e only to impart worldly knowledge, to insure earthly success,
and to make good citizens for the state." (Guengerich 1897;

see Appendix B, No. 14.)
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Attitudes toward secondary education are reflected in
a variety of specific objections: Among them are: (1) chil-
dren should be trained in manual work and in practical
sk1lls, (2) this training must begin early in life and must
not be undone by higher education, (3) on-the-job-training
1s best, secondary schooling creates bridges which lead
children away from the farm, (4) secondary education creates
an appreciation for leisure, (5) book farming doesn't work, ;
(6) secondary education poses a moral threat, since high {
school teachers would be too lax in discipline, (7) very ;
few Amish who graduate from high school stay with the Amish
faith, (8) low moral standards of high school students would 5
be a bad influence on Amish youth, (9) exposure to modern i
conveniences would tend to make Amish yough dissatisfied :
with the Amish way of life, (10) social interaction with
non-Amish leads to marriage with worldly youth, (11) evolu-

S e iR

L. tion is taught in public secondary schools along with other :
| subjects that wouldn't help farmers, (12) too much time is j
i’ wasted riding on buses; this time could be used more profit- g

ably doing farm work, (13) too much theory causes confusion
rather than enlightenment, {(14) many of the high school
teachers have never had any practical experience on the farm

| and are not of Amish faith, (15) Amish girls already know

" what needs to be known about household duties, and (16) much

i of the kitchen equipment used in schools cannot be used in
Amish homes. There are the other reasons. (Stoll 1965:21-45)

B

| The country elementary school served the Amish commun-

F‘ ity satisfactorily in the past when the United States had f
5. a large proportion of rural farm people. The Amish have §
| always preferred public schools to church-operated schools, §

so long as they were small and near their farm homes. So
long as the Amish sent their children to a one-room country :

T elementary school and did not openly flaunt the truancy laws, ;
) no official sanctions were applied in a significant or |
large-scale manner. With the consolidation of school dis- ;

triects and collectivization of school facilities, all this :
has changed. The Amish alternatives were: (1) to pernit i
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their children to attend large schools, often in small
towns, (2) request officials to keep the one-room school
open or to form two or four-room schools in the country,
(3) vote down the consolidation option and millage,

(4) open a private (church) school of their own, (5) or
ignore the compulsory attendance laws after the completion
of eighth grade. The Amish pleaded with local school boards
to keep open the country schools, but eventually they fol-
lowed the pattern of establishing private schools. The
first Amish school was built in 1925 (Blaekboard Bulletin,
October 1965) and two more were founded by 1938. One hun-
dred and nine schools were established from 1925 to 1963.
Ninety-five schools were built during the four year period
1964 to 1967. By November, 1968, there were 236 Amish
schools with an estimated enrollment of 7,859. (Table 1.)

Table 1. Number of Amish Schools, Teachers, and Enrollment
by States and Provinces, November 1968.

State or Number Number Pupil
Province Schools Teachers Enrollment
Ohio 76 90 2,621
Pennsylvania 60 68 1,930
Indiana 44 69 1,630
Missouri 18 21 405
Ontario 10 12 310
Wisconsin 10 10 260
New York 5 5 189
Maryland 3 3 85
Illinois 3 6 146
Iowa 3 4 92
Delaware 2 2 82
Virginia _2 __6 129
Totals 236 296 7,859

Source: Blackboard Bulletin, November 1968 and by cor-
respondence with the editor. Due to an incomplete census,
the precise number of schools is unknown.
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Even though there has been a movement toward founding
private schools, it is believed that about half of all

Amish pupils still attend public schools. Some parents
prefer their children to attend public schools for varied
reasons. Some send them to public school for four grades
and then enroll them in private Amish schools. Many parents
cannot or do not wish to pay the cost of sending their chil-
dren to a church school. Amish objections to maintaining
schools are discussed in an article included in the Appen-
dix B, No. 34.

The enforcement of school laws affecting the Amish has
taken different forms in the various states where there are
Amish communities. The main issues are similar but the
details vary. All of the states containing sizeable Amish
communities have had major confrontations on school policy.
The main themes running through these confrontations, as
reported by Buchanan (1967:65), whose field work is based
upon observations in Ohio, are these:

l. The existence of nonlegal verbal agreements
between the Amish and some local schoolmen which
the Amish accepted at face value and believed
permanent.

2. The turnover in school personnel a* both local
and state levels of government.

3. Local pressures upon school authorities to
enforce school laws indiscriminately kecause of
political, economic, or personal considerations.

4. Increased involvement of the state in local
school districts.

5. The lack of clear-cut legal guidelines for the
implementation of state standards upon private schools.

6. A general lack of sensitivity on the part of
school authorities to the Amish religion and pattern
of life. )

7. 1Intransigence on the part of the Amish even when
no religious principles were involved.

8. The absence of dialogue between the Amish and the
school authorities.

Pennsylvania was the first state to enforce the compul-
sory attendance law against widespread Amish opposition.
The law required children to attend school until their
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seventeenth birthday, but children engaged in farm work
were permitted to apply for a permit, which excused them
from school attendance when they reached the age of fifteen,
Many pupils, however, had repeated the eighth grade to avoid
going to a consolidated high school and were still not old
enough to apply for a farm permit. Pennsylvania schools
were no ionger willing to tolerate the practice of allowing
the pupils to repeat grade eight, and officials tried to
withhold the farm permits. When Amish parents did not send
their children to the consolidated high school, they were
summoned to the magistrates and fined. They refused to pay
the fines on grounds that this would be tantamount to admis-
sion of being guilty. As a result they were sent to the
county jail, but frequently friends and businessmen paid

the fines to release the parents from prison. Amish parents
took the position that compulsory attendance beyond the
elementary grades, especially high school, interfered with
the exercise of their religious liberty. No legal solution
to this dilemma was found by attorneys and friends of the
Amish who took the case to the courts; the Amish themselves
would not litigate. After a number of years of confronta-
tions, from about 1937 to 1955, the state permitted a com-
promise plan called "Policy for Operation of Home and Farm
Projects 1in Church-Organized Day Schools" (see Appendix B,
No. 23). This gave rise to the Amish vocational school
system attended by Amish pupils who are not of legal age

to obtain a farm permit. These pupils perform farm and
household duties under parental guidance, keep a journal of
their activities, and meet in classes three hours per week.
In Pennsylvania private schools are required to teach cer-
tain subjects and to file attendance reports, but certifica-
tion of teachers is not enforced.

The lowa controversy appears to have had all the ele-
ments of a typical Amish vs. state school problem. 1In a
documentary case study entitled "Showdown at an Amish
Schoolhouse," Donald A. Erickson (1969:15-59) relates the
full details. This small Amish community had two one-room
schocls that were taught by Amish girls who were selected
for their teaching aptitude but who had had only an ele-
mentary education. This followed the practices of the
Amish i1n other states. The Iowa school officials tried to
close the schools, and failing in this, attempted to compel
the children to board a bus to take them to the consolidated
town school. The press was on hand to record the scene as
frightened youngsters ran for cover in cornfields and weep-
ing parents were arrested for noncompliance with the law.
In Iowa, as elsewhere, the problem was complex and it took
several years to bring about an acceptable compromise.
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Pressure from local residents to make minorities conform
to the school laws is often reinforced by long-standing
antagonisms. The concern with law enforcement at such times
takes precedent over the understanding of a culture that is
different from that of the school administrators. The
achievement levels of children tend to be forgotten at such
times.

In Kansas, the education of Amish children was most
affected by an act of the Kansas legislature in 1965 that
required pupils to attend a state~certified school until
age sixteen. Formerly a pupil who had completed the eighth
grade was not obliged to continue his schooling. As else-
where in the nation, the Amish in Kansas had sent their chil-

dren to a rural one-room public school until they had finish-.

ed the elementary grades. This act of the Kansas legislature
forced the Amish to send their children to the consolidated
high school, or to establish their own state-approved second-
ary schools. As a consequence of the Kansas law, Leroy
Garber, an Amish parent, arranged to send his fifteen year
old daughter, Sharon, to an Amish vocational school, the
Harmony School. (Erickson, 1968a: "The Persecution of....")
Since Harmony School was not approved by the State of Kansas,
Garber was indicted for failing to require his daughter to
attend a certified school. Garber grounded his defense on
the free exercise clause of the first amendment of the Con-
stitution, contending that the state unlawfully abridged

his right to practice his faith by prosecuting him for
sending his daughter to the Harmony School. The Kansas
Supreme Court affirmed Garber's conviction and stated that
Garber's religious freedom was not abridged by prosecution
for his daughter's truancy. The court reasoned that he was
not constrained to believe anything against his religious
creed, but was merely constrained to perform an act that the
state has the power to compel despite one's religious convic-
tions. Although Garber permitted the National Committee

for Amish Religious Freedom (a citizens group) and the Ameri-
can Civil Liberties Union to appeal the case to the U. S.
Supreme Court, the high court, for lack of one vote, declined
to hear the case. The Garber family subsequently moved out
of the state of Kansas.

The certification issue arose in a small Michigan Amish
community in 1965. An offer was made by the state to pro-
vide a certified teacher for secular subjects and allow the
Amish teacher to teach religious subjects, but this was
rejected by the Amish. The controversy was halted by
Governor Romney for a period of study; eventually the school
was permitted to continue under the supervision of the
county superintendent. In Todd County, Kentucky, four Amish
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fathers were found innocent by a jury of four men and two
women in 1967, The jury was instructed that they could

find the defendants innccent Lf the jury decided that the
defendants acted according to the dictates of their con-
sciences. After fifteen minutes of deliberation the jury
issued a decision of not guilty. (Miller 1969:76.) The
state of Indiana has met with some success in a "dialogue"
with the Amish leaders in meeting educational standards.

An "Agreement" (see Appendix B, No. 25! was reached in 1967
between the Indiana Department of Education and a state-wide
Amish Committee. Among other stipulations the Amish agreed
that their teachers would take the General Educational
Development Tests to establish whether or not they had the
equivalency of a high school education; those who pass are
permitted to continue teaching and those who fail are to
take additional course work by correspondence or self-study.

It is impossible for officials to prosecute large num-
bers of the Amish who refuse to abide by truancy laws, and
even successful prosecution produces no appreciable change
in attitudes toward secular education by the Amish community
as a whole. 1In addition there is considerable sympathy for
Amish by the public and antipathy toward the prosecuting
officials when such suppressions are attempted. The long-
term effects of policy conflicts on the children of a minor-
ity group is not easily ascertained, but leads us to consider
the relevance of this investigation.

THE RELEVANCE OF THE INVESTIGATION

Concern with the development and the training of chil-
dren is probably as old as man. Every culture provides
norms for training the young in ways that are socially
sanctioned and in keeping with the cultural conceptions of
the nature of man, his community, his world, and of the
natural environments. Enormous plasticity in human nature
is evidenced in the wide range of socialization patterns
found among human societies. This investigation is an at-
tempt to view culture as a whole and to make this the major
basis of concern whereby a person is incorporated into his
society.

The problem of educational policy in the United States
toward minority cultures far transcends the welfare of the
Amish people. The problem has significant implications for
both the minority and the majority society. At a time when
many minority groups are searching for identity and recogni-
tion in the main stream of society, the Amish ask to be left
alone.
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The trend in andustrialized society 1s to consolidate
smaller school districts into larger ones. The reasons
given me to provide a greater diversification of course
otferings than would be possible with smaller numbers of
students, to provide greater efficiency in the operation
of physical facilities and buildings, to reduce the ex-
pense of educating each student by eliminating small class-
es, to provide specialized student services not usually
possible 1n smaller school systems, and to assimilate ethnic
groups 1nto a "solid democracy." (Morphet, et al. 1961.)
The logical consequences, as Donald Erickson (1965, 1966)
has suggested, 1s the extermination of the Amish without
really trying. When social isolation is of utmost import-
ance for the maii..ainance of a mode of living and survival
of a religious group, should all pupils be forced to attend
schools of the dominant culture? Is it the purpose of
state schools to promote the socialization of all children
of all nationalities, of all cultural backgrounds, of all
ethnic groups, into one American mold and to promote con-
formity at the expense of cultural diversity? If the minor-
1ty were a recalcitrant group, unproductive, disorganized,
and a pathological liability, plagues with welfare, crime,
or unemployment problems, public policy might be far dif-
ferent from one of general tolerance.

The Amish case raises fundamental questions of adminis-
trative policy. "How can non-public schools be both respon-
sible and free?", asks Erickson (1969:4). The state cannot
assure an adeqguate education for all children without setting
anstructional requirements for all schools, public or
non-public. The non-public schools cannot fulfill their
distinctive educational goals if these standards preclude
them from independently following their own cultural goals.
How is a balance to be achieved? Various theories have
been advanced but there has been little consensus along the
line of schooling policy for the culturally different as
opposed to the culturally deprived child.

Although a researcher can never ultimately predict the
outcome or significance of his work, the following points
incorporate the manifest intentions:

1. This investigation is concerned with the effect of
a cultural system and its institutions on the process of
socialization and personality development. The method relies
heavily on direct observation of child rearing practices in
a small minority, and provides a more comprehensive picture
of the total socialization process than a study of a parti-
cular age group or a segment of socialization.
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2. Knowledge of the personal and social problems of
a Changing foik culture has relevance where these techno-
logical changes are occurring at an accelerated rate in
many parts of the world. The investigation documents the
life sty’'es of persons trained for a traditional agricul-
tural way of life, but who may be forced to change their
occupations and make adaptations. If we can learn under
what conditions a people can adopt technology in such a way
4s to maintain a favorable world view and a stable social
relations pattern, then there 1s relevance in this investi-
gation,

3. The investigation is an attempt to understand
structural integration as well as disintegration during
periods of change and its affect on personality development.
It attempts to understand human conservation and cultural
deprivation, with 1ts alienation and wastage of human abil-
Lty, under conditions of change from fold to industrialized
forms of society. The nature of social stability and insta-
brlity and its relation to education 1s a central concern
of the study.

4. The findings will, we believe, reveal a knowledge
of personality types, traits, concepts of self, motivation
patterns, major reference groups, the cultural conditions
associated with achievement scores on selected standardized
tests and the relation between measured I.Q. scores and
achievement.

5. The findings should be of direct interest to educa-
tional policy forming groups faced with problems of cultural
pluralism in the schools, in such matters as school consoli-
dation, certification, and enforcement. If a few men and
women who teach and/or supervise schools will discover the
significance of culture in the school experience, some
latent functions of this investigation will have been
achieved.

6. This report is an additional contribution to
anthropological studies of child socialization and the de-
tailed documentation required for cross-cultural studies
by anthropologists and psychologists.
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11. SOCIALLZATION RESEARCH AND REVIEW OF AMISH STUDILES

The purpuse ot thais chapter is to pinpoint the perspec-
t.se of social science 1n socialization, praincspally in the
fields ot anthropology, socirology, and psychology, and to
review the previous studies of the Amish in the perspective
of these sub-discaplines.

The number of M.A. and Ph.D. dissertations dealing with
the Amish has reached over fifty. Since the publication of
Annctated Bibiicgraphy 2n th: Amish (Hostetler 1951) the
number of book titles as well as graduate dissertations have
grown steadily. IL seems paradoxical that a people who have
crefused higher education, have now become the objects of
rigorous screntific study by individuals who themselves
want to achieve higher education. The farst book length
trestment of the Amish appeared .n 1894 by Barthinius L.
Wick (lowa State Historical Society, Iowa Cirty, Iowa). The
first M.A., thesis on the Amish was written by Arthur Houton
(University of Illinois 1926) 1in sociology. Altred L. Shoe-
maker produced the first Ph.D, dissertation on the Amash
{University of Illinois 1932) 1in a study of the Amish
dialect.

The historical account of the Amish movement within
the Swiss Brethren is discussed by C. Henry Smith (1909 and
1929). Primary sources consisting of the exchange of letters
between the factions are published in Gascho (1937) which
1s the most definitive study of the 1ssues. Bender's
accounts (Mennonite Encycluopedia: "Amish Division," and
"Amish Mennonites," 1955) give additional insight and infor-
mation. A sociological interpretation of the Amish as a
sectarian movement appears in Hostetler's Amish Sovciety
(1963, revised 1968). Grant Stoltzfux (M.A., Pittsburgh
1954) describes the first Amish settlements in Pennsylvania.
General descriptive community studies of the largest Penn-
sylvania Amish settlement and contained in Bachman (1941,
1961), Kollmorgen (1942), and Elmer Smaith (1960).

ANTHROPOLOGY AND SOCIALIZATION RESEARCH

As Clausen (1968:39) notes, "Developments within anthro-
pology contributed more to the rise of interest in sociali-
zation in recent decades than did any other single influence.
Prior to 1920 few anthropologists were concerned with child
rearing. An important stimuli in thas field has been the
psychoanalytic theory. Subsequently through the i1nfluence
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of Maiinowski, Sapir, Mead, Klukhohn, Whiting, and other
anthropologists along with psychoanalysts, there have

been many i1nvestigations of personality development in
primitive culcures. Infancy became the craitical point of
interest i1n soclalization which stressed the importance ot
nursing, weaning, toilet training, and infant sexuality.
Margaret Mead's early studies were concerned with the pro-
cess Of cultural education. She examined the ways in which
children were reared and prepared for the activaties they
would engage in as adults. C.ming of Age in Samoa (1928)
describes i1nfant and maternal care, the importance of older
siblings, the learning of avoidances and skills, and the
serles or demands, responsibilities, and privileges
assoclated with age grades. The anthropological perspective
of viewing education (and later socialization) as "the
whole process by which a newborn infant becomes a member

of society, a member of his particular society and an indar-
vidual in his own right" (Clausen 1968:41) has been carried
on by Kluckhohn, Warner, Whiting, Spindler, and others.

To date there have been no studies on the Amaish that
utilize the field methods of anthropology with i1ts insist-
ence on direct observation of child rearing practices and
socialization as a total process. Huntington's doctoral
dissertation on an Ohio community (Yale 1956) is the only
major work employing cultural anthropological perspectives
and methods in the study of the Amish community. Gutkind
(M.A,, Chicago 1952) centered his attention on the problems
of the family and secularization in an Indiana Amish com-
munity. Egeland's doctoralidissertation (Yale 1967) based
on the Lancast County settlement 1s concerned with the social
patterns of 1llness. McCorkle (1956) and McCorkle and
von Herraingen (1958) working conjointly reported their
observations on the medical behavior of the Johnson County,
Iowa, Amish.

THE SOCIOLOGICAL PERSPECTIVE AND AMISH STUDIES

The study of socialization within the discipline of
sociology has been concerned with several facets: the signi-
ficance of human groups and human interaction in the attain-
ment of the social self and of self-—other patterns, the
modes of social control and patterns of deviation, and the
importance of social roles and role training for the under-
standing of human behavior. Sociology has focused on the
regulative institutions and the process of the internaliza-
tion of norms. To & large extent this discipline has exam-
ined the social order and its relation to each new genera-
tion's conformity and nonconformity to the moral imperatives
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of the society. Sociologists have also been interested

1n the ways in which social status influences the orienta-

tions and behavior of parents toward their children. Con-
tributions to socialization research have been most notable

in the realm of adolescent and adult socialization (Brim

and Wheeler 1966) and have often been associated with a

particular institution or organization in modern society. a
Sociologists have tended to rely principally upon interview .
techniques. From the publication of Middlerown (Lynd and :
Lynd 1929) to The Adolescent Soetety (Coleman 1961) there

have been a wide range of "empirical" studies embracing
socialization along these perspectives.

Although there have been over 20 dissertations treat- :
ing some phase of Amish sociology none has dealt exclusively .
with socialization. Perhaps the most sociological was the ;
research of Manford Kuhn at the University of Iowa. Taking

an lowa community as their sample, Kuhn and McPartland (1955) ;

1ssued a report on an empirical study of Amish self attitudes.
Hickman and Kuhn (1956) compared the economic aspirations

of Amish and non-Amish children on such items as "Things I
would like to own." Daniel Yutzi (M.A., Ohio State 1961)

drew comparisons between the generations in a Madison County, g

Ohio, Amish settlement. In a study of the Amish in Reno

County, Kansas, D. Paul Miller (M.A., Nebraska 1949) observed i
acculturation patterns among the several affiliations of ?
Amish. Family size and family organization in Mifflin f
County, Pennsylvania, was the substance of Hostetler's M.A.

thesis (Penn State 1951), and the factors associated with §

mobility from Amish to Mennonite affiliations were reported =
in his doctoral work (Penn State 1953). A

Most sociological treatments of the Amish fall into 1
what might be termed community studies. The first study, %
by Houghton (M.A. Illinois 1926), was based on the Illinois '
Amish settlement and reported family size, community organi=-
zation, land tenure, and social institutions. John Paul
Yoder (M.A., Penn State 1941) observed the social isolation
mechanisms of the eight affiliations of Amish in Mifflin
County. Karl Baehr (B.D., Chicago 1942) rendered an inter-
pretation of the Amish struggle to maintain their way of
life under the impact of the surrounding non-sacred culture
in northern Indiana. Calvin Bachman (1941, 1961) issued a
comprehensive descriptive study of the Lancaster, Pennsyl-
vania settlement. Walter Kollmorgen (1942) under the di-
rection of Carl Taylor and Charles Loomis of the U.S. Depart-
ment of Agriculture, Bureau of Agricultural Economics, com-
pleted a study of the Lancaster County, Pennsylvania, Amish.

Using the Kollmorgen data, Getz (M.A., American University
1945) described the relationship of Amish religion to econo-
mic practices. In a study of Mennonites and Amish near
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Sarasota, Florida, Taylor Scott (M.A,, Florida 1949) con-
trasted church and sect types of social organization. In
a Ductor of Socia. Sclence dissertation at Syracuse,
Eimer Smith (1955) observed selected aspects of change in
the Lanc¢aster, Pennsylvania, settlement.

The several dissertations 1ssued in departments of
geoygraphy include: Fletcher (M.,A,, Ohio State 1932) on the
Holmes County, Ohio, settlement; Ebisch (M.A., lllinoas 1940)
on the Arthur, Illinois, Amish settlement; Branson {(M.A.,
Oklahoma 1967) on the small Amish community in Oklahoma;
Landing (Ph.D., Penn State 1967) on the Amish community
centering around Nappanee, Indiana; and Ries {(Ph.D. Georgia,
1n process) on the Beachy Amish settlement near Montezuma,
Georgia,

PSYCHOLOGY AND THE STUDY OF SOCIALIZATION

psychology has given greater impetus to the study of
chi1ld behavior than his sociology or anthropology. The
focus has been at the immediate relationship between the
socialization agent and the child. The studies have usually
been closely linked to specific theories. The variety of
studies 1s great, from the learning processes, to motiva-
tion and identification including the development of con-
science, the varying effects of teaching techniques, class-
room environment, language learning, cognitive structuring,
and other subjects. There has been relatively little con-
cern with the study of the adult outcome of socialization.
The development of theory, techniques of measurement includ-
ing replication of the results, and emphasis on sophisticated
techniques have helped to produce a large amount of litera-
ture on socialization. Much of it is limited to small seg-
ments of socialization experience and to modern industrial-
1zed society. Major studies of socialization have crossed
disciplinary lines in such collaborations as Kardiner and
Linton, Kluckhohn and-Murray, Miller and Swanson (1958),
Inkeles and Levinson (1954), Whiting and associates (Whit-
ing, B. 1963), Bonfenbrenner and Deveneux, and others.
Patterns of Child Rearing by Sears et al. (1957) was a com-
prehensive study of early childhood in the United States.

Psychological studies of the Amish have been limited
largely to tests that can be administered in the classroom.
In personality inventory tests Engle (1943, 1945} found
Indrana Amish children to be more submissive and introverted
than the non-Amish but well adjusted emotionally. On the
California Test of Personality he reported iower scores
for the Amish than for Negroes or non-Amish school children,

38




B e e T e P

but noted that Amish boys were probably better adjusted
within their social group than were the children in the
control group. Engle (1944) found the Amish less favorably
inclined toward the war than ancon-Amish children, Kohlhorn “
(M.A., Iowa 1941) described intellectual differences in an j
lowa population. Lembright and Yammamoto (1965) compared
the scores of Amish and urban American children on tests ;
of creative thinking and also compared teacher's perception
of pupils in the two cultures. Entwisle (1966) conducted
word association studies among Amish and non-Amish children.
Several additional M.A. theses reported the results of
standardized tests between Amish and non-Amish samples:
Flaughter (Pittsburgh 1951), Schlamp (Penn State 1952),

‘stuffle (Indiana State Teachers College in Pa., 1955), and

Jantzen (Michigan State 1959). Smith (1958) published an §
article revealing differences in the scores of Amish and i
non-Amish pupils. In pursuing graduate studies in child
guidance Joe Wittmer wrote a doctoral dissertation (Indiana
State University 1968) on the personality traits of Amish
young adults.

STUDIES OF AMISH EDUCATION '

Summarized below are studies on Amish education, school L
participation, and reports covering the controversy between ;
public schooling and the Amish.

There are two historical treatments of Mennonite educa-
tion in the United States: J.E. Hartzler (1925) and M.S.
Harder (1949). The first discusses early Mennonite attitudes
toward education, the German preparatory school, and the :
parochial school, but since Hartzler was an aggressive pro- E
ponent of Mennonite education his treatment ignores almost
completely these groups of Mennonites who were opposed to
higher education. A review of Hartzler's book by Harold
Bender (Goshen College Review Supplement, May-June 1926)
calls attention to this discrepancy and adds additional per-
spective. The Harder dissertation (Ph.D. in Education,
University of Southern California 1949) is an attempt to
cover the whole range of educational activity among the Men-
nonite groups in Europe, Russia, and North and South America,
and for various Mennonite groups. The result is a very ;
general picture of formal schooling from an institutional r
perspective. Leonard Froese (1949) wrote a doctoral disser-
tation on family life and education among the Mennonites in
the Ukraine. Miller (1918) described Mennonite preparatory
schools in an M.A. thesis (University of Chicago). Chapter
length treatments of Amish education in regional cultural-
historical works are contained in Melvin Ginerich (lowa Amish
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1939,, Bachman (Lancaster County, 1941), Huntington (Ohio
Amish 1956) and Smith (Lancaster County 1955, 1960,.

The research studies of school participation are varied
in the strength of their recommendations. Two were based
on the Geauga County settlement in Ohio: Ryder (1926)
published a journal article on "The Problem of the Amish as
Related to School Attendance," and in a thesis based on the
same community, Wentmore (M.A., Ohio State 1939) advocated
centralized schools for the Amish and planned courses 1in
vocational agriculture. Ely (M.A., Ohio State 1942) advo-
cated strict enforcement of compulsory laws and "democrati-
zation of the amish pupils" in the Wayne County area.

Kester (M.S., Penn State 1943) in a study of the Amish in
Mifflin County, Pennsylvania, recommended an extension of
the number of years spent in school and compulsory secondary
education. Springer (M.A., Ohio State 1951) described the
school dropout problem in an Ohio community.

A growing body of literature on the school controversy
alone has spread from dissertations to the mass media and
1nto journal articles and seminars. Haight (1958), Reed
(1968; and Ball (l1969) describe legal aspects of Amish
schooling. 1In 1960 the Ohio Legislative Service Commission
completed 1ts report on "Amish Sectarian Education in Ohio."
(Columbus, Ohio: 1960, 35 pp.). Erickson wrote several
journal articles and more appeared after the University of
Chicago's conference (planned by Erickson) on "Freedom and
Control i1n Education, National Invitational Conference on
State Regulation of Non-public Schools," March 28-29, 1967.
The Conference featured papers by Ball, Elson, Henry, Hughes,
Littell, Osborn, Pfeffer, Sanders, Strickland, and others,
representing the fields of education, law, private schools,
and civil liberties. The papers of the conference appear
in Donald A. Erickson (Ed.), Public Controls for Nowm-Public
Schocls {University of Chicago Press 1969). The disserta-
tion of Buchanan (Ph.D., Social Studies, Ohio State 1967)
summarizes the Ohio "conflict and dentente" and describes
the formation of an Amish private school, its goals, curri-
culum, and preference patterns.

IN GROUP PUBLICATIONS AND SOURCES

Two studies dealing with religious groups of germanic
origin and the Pennsylvania Germans are Cavell (1929) and
Stine (1942). The Amish preference for practical education
and the distrust of academic learning came to the foreground
with the onset of school consolidation and enforcement of
compulsory attendance at secondary schools. Stephen F.
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Stoltzfus (1937), published a short tract for the public

in defense of the Amish position. A compilation of arti-
cles, letters, and documents expressing Amish principles
and pleas for leniency were privately published by Shirk
{1939, 1941, 1959). A statement of standards for private
elementary schools was issued in Pennsylvania by Aaron E.
Beiler (n.d,) and in Ohio by Henry E. Hershberger (n.d.).
(See Appendix B, No. 22 and 24.) With the appearance of
the monthly Amish journal for teachers, the Blackboard
Bulletin (1n 1957) a steady stream of Amish school litera-
ture has emerged. Titles expressing their ideals and
responsibilities are contained in the works of Stoll (1964,
1965), Uria Byler (1960, 1963, 1969), Noah Zook (1963), and
the Pathway Reading Series (Stoll, et al., 1963). The flow
of privately printed tracts, broadsides, and reprints con-
stitutes an important aspect of contemporary values. The
content of the sources cited above are discussed in the
section on world view, chapter 1IV.
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I1I, PROCEDURE AND METHODS OF THIS INVESTIGATION

ADMINISTRATION OF THE PROJECT

The principal investigator, whu is Professor of Sociol-
ogy and Anthropology at Temple University, was aided by an
advisory panel of consultants representing various disci-
plines including anthropology, psychology, sociology, gene-
tics, and education. The operative period of the grant for
this research began on June 1, 1966, and ended August 31,
1969. The first meeting of the advisory group took place
in Philadelphia on June 24 and 25, 1966. Subsequent plan-
ning sessions were held on October 22-23, 1966, at Ann
Arbor, Michigan, and on March 28, 1967, at the University
of Chicago in 'conjunction with the National Invitational
Conference on State Regulation of Non-public Schools. A
terminal conference for the purpose of reviewing the find-
ings of the several participants and to advise on the final
phases of the report was held at Temple University in Phila-
delphia, March 20-21, 1969. Principal consultants to the
project were Dale Harris (psychology), Gertrude Huntington
(anthropology), Calvin Redekop (sociology), and Harold Cross
(genetics). Amish representatives met with the consultants
on several occasions.

Field workers were selected on the basis of their
knowledge and previous experience with Amish culture and
their overall academic and personal qualifications and
suitability. Contacts with the Amish informants and the
selection of sample communities, schools, and pupils, varied
with each of the project objectives. The procedures for
each objective is discussed in more detail below.

PROCEDURE FOR FORMULATING THE WORLD VIEW

In formulating the world view (core values) the induc-
tive method was used so as to permit the historical sources
to "speak for themselves" on the whole range of human
potentialities which might have been missed by a deductive
design {for example, Kluckhohn and Strodbeck 1961). The
underlying assumption is that every culture provides guide-
lines for child rearing and that these guidelines can be
formulated from the society itself, whether literate or
non-literate.

The task in this phase of the research was not to
present a history of Amish education but to formulate the
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"core" values or "charter" of Amish education. The charter ;
or an institution has been defined by Malinowski {1960:48, ;
52 as "the recognized purpose of the group," or "the L
system of values for the pursuit of which human beings
orgdnize, or enter organizations." This concept includes
the moral values as well as the "blueprint" for social
organhlzation and practical procedures needed for daily
living and survival of the culture. Malinowski detined an
institution with its charter, norms, personnel, material \
apparatus,; activities and function, in the society as the E
major "concrete isclates of organized behavior." The use- i
fulness ot this paradigm to field workers interested in
community studies lies in its provision for understanding
the ongoing community on several different levels including
the human organisms involved ("personnel"), their behavior
and sociali relationships ("activities and function"), their
technology and productions ("material apparatus"), and the
rules ("norms") whereby the personnel attempt to implement
the charter. Viewing an ongoing local community in such a
multifaceted model introduces us not only to a detailed
general description of the educational processes but also 2
f to an understanding of the dynamics of change in the prob- «
lem~-solving reguirements of the existential community.
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A bibliography of primary source materials dealing ]
with formal statements about child nature and child nurture !
was constructed. Relevant passages were extracted and filed !
topically. The time span covered by the sources for the
formulation of world view and education was from the origin f
of the Mennonites in the sixteenth century to the present. l
Selections were translated froem German to English and litho- g
graphed in a supplementary monograph entitled: Anabaptist - i
Conceptions of Child Nurture and Schooling (1968} . Selec-
tions appear in Appendix B. References are listed in the j
above monograph and in the terminal bibliography of this
report. The early sources are uniquely Anabaptist and :
predate the Amish as a separate division of the Menncnites.
Although the Amish division occurred from 1693-97, it was
not until much later that one can distinguish Amish views
on education as distinct from related Anabaptist groups.

This phase of the research was done by the principal | /
investigator with the aid of Reformation historians, Amish f
informants, and persons who translated relievant portions
from German to English. |
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PROCEDURE FOR DISCOVERING THE SOCIALIZATION PATTERNS

The task of observing the socialization patterns re-
quired a participant-observer relationship in the most
important integrating unit of the culture, the ceremonial
institution of "church district," which is composed of a
residential group of married couples and their children.
The methods employed in the research were the usual ones
available tc anthropologists. Most important was the esta-
blishment of residence in a large Amish community by the
anthropologist, Gertrude Huntington, and members of her
family in an unoccupied grandfather house on an Amish farm.
As residents they were identified with a specific family,
1ts network of kinship and visiting patterns, church dis-
trict, and daily routine of farm and community activities.
The methods of obtaining information were primarily through
observation as participants and through informants of various
levels of the population: the different age-sets from young
to old, male and female, different affiliations of Amish,
officials of the church, school teachers, and school board
members. The interviews were informal and unstructured,
but data were systematically obtained and recorded. Repeat
visits to the family and community were important for ob-
taining seasonal information and longitudinal data on human
growth and community changes.

PROCEDURE FOR DISCOVERING THE ACHIEVEMENT LEVEL OF PUPILS

To acquire a knowledge of Amish pupil achievement scores
on standardized tests for comparison with non-Amish children
within the American culture required the selection of repre-
sentative Amish schools and securing the cooperation of the
Amish schools in a manner that did not pose a threat to the
culture.

DESCRIPTION OF THE TESTS

Many tests were examined with a view to their suita-
bility for use in Amish society. Dale Harris, Head of the
Department of Psychology, The Pennsylvania State University,
served as consultant and advisor in this phase of the inves-
tigation, with Wayne Miller assisting and supervising the
administration of the tests in the schools. We were con-
fronted with the problem of choosing tests from those already
in use or devising suitable tests of our own. Educational
and psychological tests were widely used by school adminis-
trators and guidance counsellors, but the reliability and
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validity of many of the most frequently used tests for use
among minority group children was in question. Many teach-
ers who work with minority groups recognize that they can
best guide the development of the intellect and character
of the children in their charge if they take the time to
understand these children thoroughly and sympathetically.
Standardized tests present difficulties when they are used
with minority groups: (1) they may not provide reliable
differentiation in the range of the minority group scores,
(2) their predictive validity for minority groups may be
gurte different from that for the standardization and vali-
dation groups, and (3) the validity of their interpretation
1s strongly dependent upon adequate understanding of the
socral and cultural background of the group in guestion
(Deutsch, et al., 1964).

There are varied cultural characteristics of minority
group children that affect test performance. Several
studies of social class and socio-economic differences
(Viz., Warner, Davis, Deutsch and Brown, Havighurst, Hol-
lingshead, Sears, Maccoby, and others) report such character-
istlces. With reference to socio-economic levels, for ex-
ample, 1t may be hypothesized that in contrast to the mid-
dle-class child the lower-class child will tend to be less
verbal, more fearful of strangers, less self-confident, less
motivated toward scholastic and academic achievement, less
conforming to middie-class norms of conduct, more apt to
be bilingual, and less knowledgeable about the world outside
his 1mmediate neighborhood. These characteristics are like-
ly to be reflected in test performance. What is in ques=-
tion is the validity of the standardized test for such
children. This may be particularly true if cultural fac-
tors interact with the consistency of performance from
test to test for a single examiner, or even for different

examiners,

We needed to assess the cultural goals of the Amish
children as suited to the tests. If Amish children are
given little reason to believe that doing well in the
school will affect their chance for attaining better jobs
and higher income later in life, what will be the probable
result? The Amish children are socialized to see no pur-
‘pose in formal schooling beyond the elementary grades. Do
the children themselves reject the goals of the high school
and learn to dislike schooling beyond that required by the
culture. Will Amish test performance be characterized by
a much greater amount of guessing, skipping and random
responses than by children who never doubt the importance
of testing, and who believe that a better job and more in-
come lies ahead for them? These are some of the factors we
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took 1nto account in choosing tests suited to the culture.
Since we believed that the tests results may be influenced

by cultural and subcultural differences, we were interested
in the test-extraneous preconditions and response patterns
among the different schools and in different religious
affiliations of 0l1d Order Amish (subcultures). Documenting
these observations so that they could be related to the char-
ter of Amish society was planned from the beginning of the
study.

A basic criteria for the selection of tests was that
the test be "proven" and suitable for normal and "healthy"
children rather than the kind which measure pathological
traits or tendencies. This is in keeping with the research
design of assessing educational goals and achievement, not
in a "problem" context, but in the context of the culture
and intercultural relations. The areas selected for com-
paring Amish with non-Amish achievement variables were:
vocabulary of the English language, ability to comprehend,
spelling in English or German or both, English grammatical
word usage, ability to use reference material, ability to
solve practical arithmetic problems, use of sound reasoning
technique and quantitative IQ. The areas covering reading,
writing, and arithmetic, are important in terms of the Amish
educational goals.

The tests selected for use are described below.

1, For testing intelligence, or what might be consi-
dered ability to do scholastic work, we chose the Tests of
Educational Ability, Technical Supplement for Grades 4-6,
and 9-12: Third Edition, 1963. Scores from three aptitude
measures, language (L), reasoning (R), and quantitative (Q)
are computed separately, but also combined to give a compo-
site score. Although the test is designed to estimate scho-
lastic ability, 1ts scores also correlate with metal age
scores of other tests.

Both of the above test batteries have been widely used
in schools in the United States and it was therefore possi=
ble to compare the results. We chose to give them to our
sample of Amish pupils for we believed that scores would
yield some measure of pupil achievement, and that major dif-
ferences between the U.S. and Amish pupils could be describ-
ed from our observations in the schools and in the community.

2. For testing the areas of achievement in learning
and skills we chose the Iowa Tests of Baste Skills (E.F.
Lindquest and A.A. Hieronymus, Boston, Massachusetts:
Houghton Mifflin Company, 1964). Six of the eleven different
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testing areas were administered to the Amish sample. They
were: vocabulary, reading comprehension, spelling, word
usage, knowledge and use of reference materials and arith-
metic problem solving. Not used were tests in capitaliza-
tion, punctuation, map reading, reading graphs, tables and
arithmetic concepts. Scores on the Stanford Achievement
Test were obtained for a sample of Amish and non-Amish pu-
pils 1in the public schools.

3. Goudencugh-Harris Draw-a-Man Test., (Dale B.
Harris, Children's Drawings as Measures of Invellectual
Mitwrity. New York: Harcourt, Brace and World, Inc., 1963).
In order to obtain a measure of intelligence on a non-verbal
level and as free from imposed cultural influence as possi-
ble we chose the Goodenough-Harris test. In addition to
measuring intelligence, the test also yields insights on the
relations of cultural influences to patterns of learning,
the ability to form concepts, and the ability to concep-
tualize relationships. Cross-cultural use of the test has
shown that children everywhere regardless of educational
cpportunity enjoy representational drawing, and that where
literacy and book education exist development if more rapid
than in non-literature cultures (Harris, 1964). The pupil
is asked to draw a man, a woman, and himself and the draw-
ings are scored using 100 as a mean standard IQ measure.

4, The Myers-Briggs Type Indicator (Educational
Testing Service, Princeton, New Jersey, 1962). The purpose
of this test is to discover the way people prefer to use
perception and judgment following Jung's (1923) theory of
exXxtravert-introvert types. "Perception" is understood to
include the processes of becoming aware—of things or people
or occurrences or ideas. "Judgment" is understood to in-
clude the processes of coming-to-conclusions about what has
been perceived. If people differ systematically in what
they perceive and the conclusions they come to, they may,
as a result, show corresponding differences in their reac-
tions, in their interests, values, needs and motivations,
in what they do best and in what they like best to do
(Myers 1962:1), The respondent is asked to indicate his
preferences on 166 items.

5. Gorham Proverbs Test (Donald R. Gorham, "A Proverbs
Test for Clinical and Experimental Use," Pgychological
Repcrrs. Monograph Supplement I, 1956:1-12). The test
provides a means of gathering data on the intellectual func-
tioning of individuals with an objective method of scoring
the responses. The use of proverbs interests the researcher
because they presumably have been used to distill the wisdom
of the various cultures into familiar sayings for its people.
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The material in the proverbs nearly always consists of the
familiar objects and events of everyday life. The purpose
in giving it to Amish pupils was for exploratory rather
than for clinical reasons.
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6. Piers-Harris Self-Concept Test: "The Way I Feel
About Myself." This test requires a yes-no response on
an 80 i1tem scale. Items are scored in the direction of
high (adequate)j self-concept so that a high mean score
A indicates a more favorable self-concept than a low score.
‘ The purpose in applying this test was to obtain some meas-
;- ure of self-conception among Amish pupils and compare it
i | to other populations. (Ellen V. Piers and Dale B. Harris,
! "Instructions for Administering Piers-Harris Self-Concept
. - Scale." Unpublished and for research use only. Depart-
i ment of Psychology, The Pennsylvania State University, n.d.).
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; 7. Occupational aspirations: "What kind of work I
[ want to do when I grow up, and why." In this analysis,
i children's views are solicited through a topic essay. The
; responses are classified by age and sex and compared to
%{* the occupation of the household head. The purpose of this
exercise 1is to investigate the focus of the children's

" values, attitudes, and social concepts and to relate them
to the goals of the culture....This method. has..been.used. by
% Goodman (1957) for investigating the attitudes of Japanese
il and American children and by Ruth and Stanley Freed (1968) ;
{ to study the occupational goals of children in India. The ;
i phrasing of the topical essay differed slightly in these
i two studies, and our investigation is based on the Freed
wording of the topic.

! 8. Freehand drawings: (a) "Your house—the house
(" in which you live;" (b) "An animal or a machine, any kind

i you wish;" (c) "My happy time—what you do that you most

1 enjoy." The purpose of these drawings was to obtain a

. - greater knowledge of the child's environment and especially
L how he conceives of these elements in his environment and

’ his response to them. These drawings were obtained in
conjunction with the Goodenough-Harris assignment, usually
i on the day foliowing that assignment. The instructions for
. - - obtaining the drawings appear in appendix A.
]
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HYPOTHESIS CONCERNING ACHIEVEMENT

. - The purpose of giving these tests to various samples /
Lo of Amish pupils was to determine academic performances
.1 - under varying degress of exposure to the American system

| of education. It is hypothesized that pupils in private
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schouvl would be least exposed to alien influences, those

in public schools where the total enrollment is made up of
pupils of the Amish faith would presumably be less exposed
to outside influences than the Amish pupils who were attend-
1ng schowls with non-Amish pupils. These samples, in other
words, were segregated and non-segregated school populations.
The categories were combined to obtain comparisons between
the Amish and non-Amish populations.

The major hypotheses of the study with regard to aca-
demic achievement are (1) that non-Amish pupils are better
achievers on standardized tests than Amish pupils and
{27 that Amish pupils in public school (integrated) are
better achievers than segregated Amish pupils. (Wayne
Miller, 1969, assisted with this investigation and formed
his doctoral dissertation on this problem.) Among the fac-
tors believed to support these hypotheses are the following:
Amish children are bilingual. The second language they learn
is English and therefore the degree of competence attained
by Amish pupils would be less than among the non-Amish.
Amish pupils have limited exposure to modern communication
systems, radio and television media., Limited reading mate-
rial is available in the home. There is a lack of parental
encouragement to achieve in academic subjects. The restrict-
ed use of labor-saving farm machinery limits the amount of
time that can be devoted to academic interests. Teachers
in private Amish schools are limited in their formal train-
ing to eighth grade, and presumably a lack of training in
teaching methods is reflected in the academic attainments
of the Amish children.

For the purpose of this investigation it is assumed
that the "traditional" Amish pupils are enrolled in the
private (parochial) schools and that the "emerging" Amish
(transitional) are enrolled in the public schools. The
analysis will present the findings in the dichotomy of
"traditional" and "emergent."

THE SELECTION OF SAMPLE POPULATIONS

The possibility of obtaining a random sampling of all
Amish children for testing was impossible and impractical.
There were geographical obstacles, varied schooling situa-
tions, and general reluctance on the part of Amish schools
to allow their pupils to be tested. Attempts were made to
obtain representative groups of school children in the de-
sired categories as described herein.
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In addition to testing on several grade levels, 1t
was believed to be desirable to focus specific attention
on the achievement of pupils in the eighth grade since the
normative period of schooling for the Amish child ends
with grade eight. Representative groups of pupils in
eight grade (of at least 25 or more pupils) were obtained

for the following categories:

The control group: Pupils in a modern rural school
system were selected and matched for their general economic
suitability to that of the Amish. No pupils in the school
were Amish, formerly Amish, nor were there any Mennonite
pupils in the school. All of the pupils in the control
group were from one school system.

The sample populations were:

1. Amish in all-Amish public schools. (Amish
pupils in public schools where all pupils are of the Amish

faith.) Two schools.

2. Amish pupils in Amish schools. (Amish pupils
in private or parochial 0ld Order Amish schools.) Four-
teen school.

3. Amish in public schools with non-Amish. (Amish
pupils in public schools where Amish and non-Amish pupils
are represented in approximately equal proportions.)
Three schools.

4. Non-Amish in public schools with Amish. (Rural
pupils in public schools who attended school with the
Amish in about equal proportions.) Three schools.

Several characteristics of the sample populations
are given below.
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Characteristices of the Control Group
and Sample Populations Tested, Grade Eight

Control

Characteristics Group Population

1 2 3 4
Number pupils 27 28 61 26 34
Average number of children 4.3 7.6 8.5 7.3 4.2
in the family
Years since family moved 6.5 13.5 11.5 10.5 7.13
Per cent of pupils who 11 09 70 0 11
walk to school
Per cent of households 30 63 75 58 09

where farming is the
principal occupation

Pupils in grades lower than eighth who were given
achievement tests were compared to those of the national
norms except where otherwise indicated. The number of pupils
varied by grade and by the type of test given. The princi-
pal problems in sample selection were: obtaining the con-
sent and cooperation of the schools and their boards, a
reasonable geographic distribution of schools, schools
which were reprcsentative (in affiliation) of the 0Old Order
Amish, and schools that were not so new as to introduce
atypical conditions.

The Amish communities were found to be generally reluc-
tant to permit testing in their schools. The purpose of the
research was explained to severai of the Amish school commit-
tee members. Local school committeemen and boards differed
in their readiness to cooperate. There was no single organi-
zation that would approve or disapprove of the testing.

After the testing procedures were explained to the
school personnel some decisions were negative, other re-
quests were ignored, and other board members felt that
"something” might be gained by testing. One regional school
board chairman voiced no objection in conference but was
reluctant to place his consent in writing. Few teachers
would proceed without his approval. There was no real ob-
jection to testing in many instances but no one was willing
to give formal permission. Some schools had unfortunate
experiences with state departments of public instruction at

52




had been made to consolidate schools
and both teachers and pupils were forced to take tests.
Uncomplimentary remarks by school superintendents or truant
officers have been the source of much suspicion and the
creation of social distance patterns between the Amish and
public school authorities. One local superlntendent's

view of Amish schools was gquoted in a newspaper: "1
visited their school. I found one room, 19th century desks,
early twentieth century textbooks, and a bunch of dirty,
barefoot kids." 1In spite of their suspicion of outsiders,
by perseverance in meeting with sc¢hool boards and teachers,
it was possible to obtain the cooperation of a sufficient
number of schools for the investigation.

a time when efforts

Taking sufficient time to explain the purpose of the
testing, and to go over the tests themselves with school
board members and teachers was important in obtaining cooOp-
eration. In one community two years elapsed between the
time that tests were explained and approval was given.

Many parents were not interested in a knowledge of their
children's achievement scores and did not think that com-
paring them to those of other children 1n the United States
was important. For those who did cooperate, Wwe assured con-
fidentiality of the names of pupils and schools, and that
the scores would be given to the proper committeemen for
release to the schools at their discretion.

The tests were administered by the research staff in
each of the schools. The procedures were explained to all
pupils in the presence of the teacher to promote clarity
of purpose and to facilitate the mechanics involved. Meet-
ings with the teachers for the purpose of explaining the
test results proved to be of great interest to them.

The 01d Order Amish schools included in the testing
ase of the research numbered 14 schools with a total
enrollment of 492 pupils. All were one-room schools except
for two schools which had two rooms with the lower grades
divided from the upper ones. The teacher-pupil ratio
averaged one to thirty. The affiliations ranged from very
conservative to progressive 0l1d Order Amish, and spanned
the states of Iowa, Indiana, Ohio, and province of Ontario.
The control groups were selected from public schools in
Michigan and Ohio. The total number of parochial 0ld Ordexr
Amish schools in existence at the time of the study was
approximately 200. The pre-testing and attitudes of the
pupils toward testing is discussed as part of the findings.

ph
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iV. THE ANABAPTIST-AMISH VIEW OF CHILD NATURE

In this chapter we will present the rindings with
respect to the Amish charter of child rearing and the trans-
mission of values to the young. The larger worid view of

Amish culture is discussed in other publications {Hunting-
ton, 1956; Hostetler, 1968), but sufficient reference will
be made here to time periods and cultural changes for illu-
minating the view of child nature. The findings are pre-
sented 1n two parts, (1) the European period, and (2) the

American period.

THE CHARTER: THE EUROPEAN PERIOD

The primary sources used for the analysis of the
European period include: Menno Simons (1496-1561) The
Compleve Writings (1956), Dirk Philips (1504-1568) Enchi-
ridion or Handbock of the Christian Doctrine and Religion
(1910), the hymnal used by the Amish entitled Ausbund
(first edition 1564), the Confession of Thomas ven Imbroich
(original ed. 1558, published in Martyrs' Mivrcr 1951z
367-371), the Martyrs' Mirror compiled by Thieleman J. van
Braght (original ed. 1660, and English ed. of 1951), and
a few additional but less frequently cited sources as
listed in Appendix B and in Anabaptist Conceptions of Child
Nurture and Schooling (1968), a supplementary report to
this investigation. The European period covers the begin-
nings of Anabaptism from about 1525 to the completion of
the early Amish immigration to North America, about 1780.
The findings are presented in the following postulates.

- The conception of child nature: Children have an
inherent carnal (evil) nature, but through their innocence
and humility they also have potentialities [or good.

Mennc Simons says: ". . . we all, no matter who or
what, are born with an evil and sinful flesh from Adam."
m . . we find nothing in ourselves from the heritage oOf
our first birth but blindness, uprighteousness, sin, and
death." (Simons 948). Children "are frequently full of
mischievous tricks and wickedness, and are disobedient to
father and mother, lie right and left, quarrel and fight
with other people's children, and mock people as they pass

by, crying after them and calling them names." (Simons 951).

parents should "Pray without ceasing . . . that the Lord
may grant them (children)} His grace, that they may resist
the devil; subdue their inborn, sinful nature by the Spirit
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and help of the Lord; and walk from their youth before God
and his chutch in all :ighteousness, truth, and wisdom, in
a firm and sure faith, in unfeigned love and living hope,

in an honcrable and holy life . . . . (Simons 948).

Menno Simons the most active organizer, writer, and

defender, of the Anabaptists of the Netherlands, wrote a
short discourse on "The. Nurture of Children" during his
later years or about the year 1557 (1956:951). An excerpt
(editorially arranged for effesct) expresses his basic
assumptions on the subject of child rearing:

Instruct your children

fiom youth up

and daily admonish them with the word of the Lord
setting a good example.

Teach
and admonish them
to the extent of their understanding.

Constrain and punish them with discretion
and moderation

without anger or bitterness

lest they be discouraged.

Do not spare the rod if necessity requires it
He that is tco lenient with his child
Is frightened whenever he hears a cry.

A child unrestrained becomes headstrong as

an untamed horse.

Give him no liberty in his youth

and wink not as his follies.

Bow down his neck while he is young

Lest he wax stubborn and be disobedient to thee.

Correct thy son

and keep him from idleness
lest thou be ashamed

Oon his account. '

Dirk Philips a contemporary of Simons, observed that

children "are in one respect like Adam and Eve before the
fall, namely that they are innocent and blameless, under-
standing neither good nor evil." (Philips 25-26), and
therefore ". . sin is not imputed against them unto

® -

damnation." As "long as they are in their simplicity,"
children "are innocent and reckoned by God as being without
sin." " there is something good in children (although
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they have become partakers of the transgression and sinful
nature of Adam) namely, the simple and unassuming and
humble nature, in which they are pleasing to God . . . .
(Philips 42-45). The notion of innocence 1is reaffirmed in
the bock of Martyrs (van Braght, Martyrs'Mirror 379):

", . . though children are conceived in sin, or born from
sinful seed, yet they have never known, served or practiced
sin from which they might be regenerated or converted . . . .
Furthermore, "no adult person can, through regeneration . . .
become more sinless, holy and God-pleasing."

Before they were burned as heretics, a number of Ana-
baptist fathers and mothers gave touching last words of
advice. Several expressed the hope that their children
would die while in the age of their innocence. The inno-
cence theme is supported by Philips (42-45) from the New
Testament: "Christ makes it sufficiently plain to us why
children are acceptable to God, inasmuch as he sets forth
the children as an example, and moreover admonishes us that
we should become like them." The Amish hymnal {dusbund,
first edition 1564: p. 549 of 1880 ed.) supports the inno-
cence of the child and points out that it is the Antichrist
who maintains that a child has inherited his sinful nature
from Adam. Bishop David Beiler (1857:5-31) in America
reiterated that in innocence ". . . children do not strive
for honorable positions, for the favors of their fellowmen,
for prestige, or high social status. They do not strive to
cather riches, to live and act with vanity and pride in the

manner of the world . . . ."

The conception of the ego and of self-will is explicit
in several sources. If the "native disposition" of children
"is to be broken, suppressed, and destroyed, it must be
accomplished by the pure fear of the Lord, and from a cer-
tain knowledge of the righteous judgment and terrible wrath
of God, which will burn eternally against all impenitent
sinners . . . . It drives out sin and makes genuine pious
children . . ." (Simons 949). 1In a letter to his wife while
awaiting execution, Wouter Denijs wrote that in addition to
teaching the children "with great diligence in the fear of
God" she should "restrain them, lest they rule over you."

(van Braght 760.)

The conception of parental responsibiliiy: parents are
responsible for training their ehildren and are morally
accountable to God for their spiritual welfare.

"If I see my neighbors ox or ass go astray, I must Bring
him back . . ." writes Menno Simons (387). ". . . how much
more should I be concerned for the souls of my dear children
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who are so easily misled, and wander so easily from the
right way . . . unless they are earnestly reproved and
instructed in grace, they will fall into the hellish abyss
or eternal death ., . . Watch over their salvation as over
your own souls., Teach them, and instruct them, admonish
them, threaten, correct, and chastise them, as c¢ircum-
stances require. . . . you who sincerely love the Word of
the Lord, instruct your children thus, from youth up, and
daily admonish them with the Word of the Lord, setting a
good example." (Simons 951.) ,

In a final letter to his wife an imprisoned Anabap-
tist, Dirk Smuel (van Braght 478) wrote, "see to it that
you teach the children from their youth to fear God."
Another martyr (van Braght 709) said, "one child that
fears God, is better than a thousand ungodly children;

. .« . better to die childless than to leave ungodly chil-
dren behind." 1In a last testament to his children and wife
John Claess in 1544 (van Braght 469) said: "My dear wife,
I request you to bring up my children, in all good instruc-
tion, to have my testament read to them, and to bring them
up in the Lord."

Parental neglect of instructing children in the faith
carries with it severe sanctions: "Take heed, lest the
blood and condemnation be upon you" (Simons 951). . . . it
behooves true Christians to teach, to admonish, to reprove,
and to chasten their children; to set them an example in
all righteousness, to rear them in the fear of the Lord,
and to care for their poor souls lest through their negli-
gence they depart from the true path, die in their sins,
and so perish at last in their unbelief." (Simons 389.)

". . . all Christian parents should be as sharp, pungent
salt, a shining light, and an unblamable, faithful teacher,
each in his own home. The high priest Eli was held respon-
sible because he had not reproved his children enough.

. « » for if I do not wish to seek their salvation with all
my heart and soul, then I will not escape my punishment.
For in the day of the Lord their soul and blood, damnation
and death, will be laid at my door as a blind and silent
watchman." (Simons 387.)

Although parents have a greater responsibility to
instruct their own offspring than for children "not of their
own flesh," they are warned against "spoiling" them through
natural love. "Beware of being too indulgent toward them,
lest you incur the same punishment before the Lord as did
Eli, who also was too indulgent towards his sons." (van
Braght 695.) ". . . take heed that you do not spoil your
children through natural love, that you do not offend, do
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by reason of blind, carnal love, and tO escuse.s. . . dis=-

not rear them in wickedness ., . . to lgnore \Adiscipline),

graceful tricks of children is a love not to be "i&pplauded.
(Simons 950, 952). Natural iove must not inferfere with
spirrituai luve. v

in punishment "the rod is not to be spared" but :s
never tc be used in anger or bitterness. "If they trans-
gress, reprove them sharply. If they err, exhort tham
paternally., If they are childish, bear.thoni*patiently.
I+ they are of teachable age, instrict them in a Christian

faszhion.”" {Simons 390.; "Do not spare the rod 1f neces-
sity requires 1t, and refiect on what 1s written: He that
loveth his son causeth him nfr toe (mee “hegrod .« con-=

strain and punish them with discretion and moaeration,
without asnger or hitterness, lest they be discouraged . . . .
A chi1ld uni=¢trained becomes headstrong as an untamed

horst." (Simdus 951.) . . . be not bitter against them,
lest they becocme dull, shy, or discouraged." (van Braght

750.) Parents condemned to martyrdom gave specLiic instruc-
tions for the punishment of their own children: "You are
also to give them the rod, according to the command of the
Lord, when they transgress and are obstinate; for this is
also food for the scul,- and drives out the folly whaich 1is {
bound up in their hearts.” (van Braght 578, . . . do the
best with my children, to bring them up in the fear of God,
with good instruction and chastening, while they are still
young, for with the rod their back is bowed, and they are \
brought into obedience to their parents." (van Braght 798.)

tion ¢f the proper content of education:
carn to read and write so they may discern
that lead to a knowledge of salvation. :

The concep
ehildren must 1
the Seriptures

"Learnedness and proficiency in languages 1 have never
disdained, but have honored and coveted them . . ." wrote ;
Menno Simcns (790). The last words from the lips of the i
martyrs to their children were pointed: ". . , learn to }
read and write, so that you may get understanding." (van ;
Braght 646.) "Do not be backward in learning to apply :
yourself to books, so that when you have attained to years
of understanding, you may seek your salvation." (van Braght
642.) ". . . use diligence to learn to read and write,
that you may learn . . . what the Lord requires of you."
(van braght 564.) ". . . run not in the street as other bad
children do; rather take up a book, and learn to seek there

that which concerns your salvation." (van Braght 984.)

While innocence was ‘a virtue in children, ignorance ;
and idleness was not. "Let no impure thought remain in /
your hearts, but engage yourselves with psalms, hymns, and
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Spirltual songs, and evil thought will have no room."
-van Braght 646-650.) ", . . teach them to read and work."
ivan Braght 585.) :

Working and learning to like work 1s considered
inseparable from a proper education. "Learn to carry your
hands always uprightly, and see that you like to work."
{van Braght 984 ff.) ". . . attend to your work, and be
not negligent through idieness, for i1dleness makes thieves
of boys and harlots of girls . . . (so) that daughters
reach the brothel and sons the gallows:; this often comes
from the fact that they are lickerish and will not work." [

(van Braght 947.) ". . . willingly work and labor with
your hands that which is honorable, that you may have to
give to him that needeth." (van Braght 801.) "Seek not
to be a merchant, nor be anxious for great gain." (van |
Braght 646.) Parents must: "Teach them to spin and other -
handcrafts suitable, useful, and proper to their years and
persons." (Simons 951.)

The purpose of learning is to acquire a knowledge of
right from wrong which is necessary to salvation. Warnings
against education for wrong ends are severs: ". . . the
people of God . . . should not turn to such as have been
educated in the universities according to the wisdom of
men . . ." (van Braght 395). "I say with Socrates, very
freely, that as far as human wisdom is concerned, 1 know
but one thing, and that is that I do not know. But as to
the heavenly wisdom, I am . . . taught of God . . ."
(Simons 791). "We have not studied in Latin universities,
but in the highly celebrated school of the Gospel, of which
the Spirit of God is teacher." (van Braght 534.) "The
world desires for its children that which is earthly and

perishable, money, honor, fame, and wealth . . . . But let
it be otherwise with you, who are born of God . . . (Simons
950).

The conception of the function of faith and the role
of ceremony: children in their innocence are pure and in
need of no ceremony; their entrance into the Kingdom of
God (church-community) is through a knowledge of right and
wrong, followed by faith and lastly by baptism as adults.

b L v cmmsen [
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With the rejection of infant baptism, the nurture of
children became especially important to Anabaptist groups.
No cleansing value is associated with infant baptism.
Anabaptists not only considered infant baptism as a ceremony
"worthless" (van Braght 621), but also "a senseless, blas-
phemous abomination of all scriptures." (Konrad Grebel, in
Krebs, Quellen . . . 1952:13,) Parents who are "sincere
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i believers may assuredly rejolice and comfort themselve in
the salvation of their chiidren . they are saved; for
). they have the Lord's own promise of the kingdom of God;
i not through any elements, ceremonies, and external rites,
but soie.y by grace . . . (Simons 135). 1t they die before
coming to years of discretion, . . . they die under the
promise of God . . . . And 1f they come to years of dis-
cretion and have faith, then they should be baptized."
(Samons 241.}

IR
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A knouwledge of right and wrong, of good and evil,
1s a requisite for baptism. Teachang children this know-
ledge 1s therefore a necessary step to salvation. Just as
"no bath to wash off the filth of the body can be used on
an unborn child, . . . so Christian baptism can be given
to none but those who are regenerated by faith . . . and
walk in newness of life." (van Braght 397.) "Adults by
their penitent faith and infants in their innocence are
acceptable to God, so long as they continue therein,"

. (Philips 42.) "He who says that children are condemned
on account of original sin, denies the death and blood of
— Christ." (van Imbroich 367.)

Expected behavior patterng of children: zhildren
t not fo be self-willed, but well-mannered, quiet, and
L

g
edient to parentis and tc God,

cugh
obed

Chiidren of believers "ought toc be obedient to their
; father and mother, reverent where that 1s proper, after

- their speech honest, not loud, not stubborn, nor self-willed."
(Simons 950.) While imprisoned at Antwerp, Lenaert Plower
» in 1560 wrote to his chlldren: When your father was taken

from you, it was not for any crime, but for the testimony
of Jesus, and because I loved you unto death. Therefore,

- dear children, see that you obey your mother, and honor

t her, for it 1s written: Honor thy father and thy mother,
- that thou mayest live long in the earth, and that it may be
well with thee . . . And be not obstinate, or gainsaying,

| or quarrelsome, but kind." (van Braght 642.) 1In a last
.. letter to his only daughter, Jan Wouterss imprisoned in
Dortrecht, wrote: ". . . first of all love and obey your

dear, beloved mother. 1If your beloved mother gets to be an

aged woman, always show her great honor; and aiways do your

best with her.," (van Braght 642.) A moth=r who gave birth

- to a child in prison wrote a remembrance to her one-month

} old daughter: "And where you have your home, obey those
whose bread you eat. 1If they speak evil, do you speak well,

R And learn always to love to be doing something; and do not

: think yourself too good for anything . . , and always honor

| the aged wherever you are. (van Braght 985.) ". . . grieve
61
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not when you are currected, and speak not crossly to those
who correct you." {van Braght 646.) ". . . obey the com-
{ mandments of the Lord, and also obey your uncle and aunt,

i and your elders, and all who instruct you in virtue,"

% (van Braght 646.) "I pray . . . that you will be subject

5 to your elders, not with eye service, toc please men, but

; with all courtesy and modesty in their absence as well as

: in their presence, remembering that you serve not only men,
; but God," (van Braght 1076-78.)

Obedience to parents leads to obedience to God. Many
g of the martyrs implored their children to follow the {
j example of their parents in faith and persecution. The
Ausbund (27 f£f) contains the martyr account of a woman and
her seven sons. The oldest son was killed first, after his -
interrogators had cut his tongue off, chopped both arms and
{ legs off and fried him to death in an iron kettle. The ¥
: youngest son was a fair complexioned young lad whom the

j king wished to spare. The king offered him silver and gold

: and a high rank in his kingdom, but the little boy "remained
: steadfast in his mother's teachings," by dying in the same
manner. Children were implored to obey despite persecution:
o "Love your enemies, and pray for those who speak evil of you,
- and afflict you. Rather suffer wrong, than that you should
P grieve another; rather be slandered, than that you should

Lo slander another; rather be robbed than that you should rob
another." (van Braght 643.)

The concepticen of maturity and admission to adulthood:
acceptance of social responsibility means total commitment
to a believing church-community, materially and spiritually
separated (nonconformed) from "worldly" standards, including
assoeiation and marriage only with those of the belicuving-

communtty, and willingness to suffer persecuticn or death

to maintain the faith.

"Associate with those who fear the Lord, who depart
from evil, and who do every good thing through love. ©h,
look not to the multitude or the old custom, but to the
little flock which is persecuted for the Word of the Lord.
(van Braght 469 f£f.) "All properly believing parents . . . i
would a hundred times ratner see them jailed in a deep, dark i
dungeon for the sake of the Lord and His testimony than !
sitting with . . . drunken dolts in taverns, or in company ;
of scorners who despise the name of the Lord and hate his

Holy Word." (Simons 386.)

e fem me e My
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"Evil company" as well as "lusts of the flesh" are
both to be avoided in the life of the mature believing
person. Baptism signifies the acceptance of the moral and
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spleitual standards of the church-community. "FlLee yough-

ful lusts, for youthful lusts have plunged many into ruin,
into lasciviousness, whoredom and many improper things,
Therefore, my children, beware of ., . . all uned:ifying con-
duct, in which whoredom has often originated; as dancing and
leaping, and the practice of youhg men and maidens sitting
together at the beer table, drinking to intoxicaticn, and
speaking improper words . . . {van Braght 801 ££f) " . . . Keep
yourselves from the evil works of this world, the number of
which 1s very great, that you be not condemned with 1it; for
the worid and all the lust thereof shall pass away, . . "
(van Braght 947 ff.) Other "pleasures ot the world" to be
avoided are lying and cheating, gambling, swearing, cursing,
hatred, envy, excess, idolatry, covetousness, vanity, filthy
conversation . . . though the world does not consider them
sins, but amusements, (they) are nevertheless abominations in
the eyesof the Lord." {van Braght 646 £f.) A hymn advises
young men to "Live only where the believers live. Have
nothing in common with other proud boys." (dusbund 246.)

"And when they attain the age of maturity and have not
the power of continence . . . do not let them keep company
with those outside of Christ and His church, be they noble,
rich, or handsome, as do the proud, avaricious, and the
unchaste of this world: but let them keep company with those ,
who fear the Lord, love, seek, honor, and follow, thank and !
serve Him with the whole heart, be they noble or common, |
rich or poor, beautiful or plain, for they are holy and chil- %
dren of saints, and therefore it should and must be done in
the Lord. . . ." (Simons 389 ff.) "But when you grow up,
and cannot contain, marry in the fear of God. Pray God to
provide you a faithful helpmate, to walk in the fear of God,
with a broken, lowly, humble heart." (van Braght 801.)

o et

ATt e o

The core values held by the Anabaptists with respect to
child nature were formed during a period of religious revolt
and redefinition of larger economic and social norms. They
shared with the medieval church many of the general concep-
tions of birth, healing, discipline modesty, innocence, and
age categories (Aries 1962). Their attempt to form a church
separate from the state and thus establish a new criteria
for membership, namely voluntary adult membership rather
than infant baptism, was unique with the Anabaptists and led
to the distinctive conceptions we have just described. No ;
issues that gave rise to the Amish division under the lead- ;
ership of Jacob Ammann (Gascho 1937) from 1693-97 were not i
differences over education but centered in a number of spe-
cific practices favoring a "stricter way of life." No evi-
dence has been found in European sources that Amish formal :
beliefs about education differed fromthose of their parental :
Swiss Anabaptist group. :
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THE CHARTER: THE AMERICAN PERIOD

Since the Amish settied in this country J(from L727;
they have maintained an aygriculturally-related economic
base. Trneir communities are ieliglously oriented, and the
bonds that tie them into cohesive units are spiritual and
symbolic. They have had no scholiars to formulate their
beliefs, notr tu explain them to outsiders, except onh occa-
sions such as 1n a time of crisis. The early Amer:can
Amish views of education are derived largely from admoni-
tions of elderly parents to their children and grandchil-
dren. The Colonial Mennonite teacher Christopher Dock
{Studer 1967} 1s today guoted by the Amish, but there is
no evidence that he was known by the early Amish settlers
1n the United States.

The sources used for the formulation of the contenm-
porary charter are drawn principally from the writings of
Amishman George Jutzi 11843}, David Beiler (1857), Eli J.
Bontreger ic. 1910), Daniel E. Mast (1930), Johannes Esch
(1944), Joseph Stoll (1965, 1967), Uria Byler {1969}, from
a number of pamphlets, tracts, and broadsides, and from the
publications of the Pathway Publishing Corporation, parti-
cularly the journal for promoting Amish schools, I'he Black-
board Buileitin. Relevant passages in German were translated
into English, and together with other sources appear in
Appendix B and in a supplementary report: Anabaptisr
Coneeptions of Chiid Nurture and Schooling (1968). The
more generalized Amish view of biblical history, of world
history, of government, of civic responsibility, of com-
munism, etc., is reflected in two of their school textbooks:
Noah Zook, Seeking a Better Country (1963), and Uria R.
Byler, Our Beltzr Cuuntry {1963).

With the advent of compulsory education beyond the
elementary grades, the consolidation of small schools, and
the teaching of subjects quite distantly related to farming,
the Amish gradually began to organize their own school sys-
tem, The contemporary charter aids us in understanding
the basic cultural conflict between Amish core culture and
that of the public school system. From contemporary sources
we were able to construct both the goals of Amish schooling
as well as the values most threatening to the Amish culture.
In formulating their position, the Amish quote widely from
educators not of their faith and from older American school
publications, and from sources as varied as John Bunyan,
Charles A. Wells, Edgar A. Guest, John Steinbeck and others.
Such outgroup materials were also significant for the anal-
ysis. Again, it must be pointed out that these findings are
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the formal or i1deal aspects of the culture; what 1s actually
practiced in the existential community will be discussed
latey.

The coweeption of the nature of chridren: although
shildren have an inherited Adumic evil natureg through no
fault of their own, they are alsc loving, teachublez, and
with the propzy invironmeni are capable ¢f assuming respon-
stbility to God and man for theip acticns by the ifime they
beesme wduits.

The evil nature vs. the good nature reoccurs in the
writings of the contemporary c¢ommunity. An editorial in
the Blazskboard Bulletin (hereafter abbreviated with date
and page number, viz: BB 2/62:3) asks what would happen to
children who were put on a tropical island and grew up with-
out the influence of adults: "Would they grow up in a spirit
of brotherly love kind and considerate of each other's wel-
fare? Or would the Adamic nature gain the upperhand in the
lives of these castaways?" The writer cites a biblical
passage indicating that "the imagination of man's heart is
evil from his youth (Genesis 8:21), and states that "Children
do not need to be taught to guarrel and fight or to selfishly
claim the largest peice of cake." On the other hand children
have "natures that adults are entreated to copy. Except we
become as little children we cannot enter the kingdom of
heaven (Matthew 10:3)." An American Indian notion of two
contesting natures within man is cited. "There are two dogs
fighting in my heart, a black one and a white one. The one
I give the most meat is the one that wins.," The editor
states that adults "are largely responsible for the spiri-
tual meat" the child gets. It is understood that if the
good aspect of child nature is undernourished, the evil
nature will prevail.

The evil Adamic, or sinful nature is stressed more by
the "emergent" or fundamentalist Amish than by the more
stable, or "traditional" Amish. The latter appear to be
more concerned about the influences to which their children
are exposed than they are about the more speculative ques-
tion as to whether children are wholly good or evil,

Stress on the natural evil in shildren: "The deep-seated
wickedness of youth" is reiterated by one writer who cites
selections from Christopher Dock. (BB 2/9:6-9) The teacher's
task is to "weed out the wickedness" and "plant good things
in their stead." Eli and Lydia Garber (Arkansas) quote
from Proverbs (25:15): "Foolishness is bound in the heart
of a child." They caution parents that "play comes naturally
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and needs not be encourayed in healthy normal children. If
they become so absorbed in playing competitive games that
it is hard for them to break away to perform useful duties,
they will only find it harder to forsake such idleness and
childishness after they have grown to adulthood. This we
can observe in the vain and foolish competition in sports
in our nation. And worst of all such things have decep-

tively c¢rept in and infected our grown people, . . . and
even some of our young married men! Are we become so car-
nal and fleshly that we cannot bear reproof . . . ." (BB

1/66:112,) The same writers observe: "That which is good,
the children never learn by themselves." The trace of anger
detected in the small child proves the existence of the
inborn nature of the old man, which from early childhcod
wants to develop all manner cf folly and mischief contrary
to godliness."

Other writers mention the need for early training so
that the child's roots will be set deeply in the faith, will
grow up *o be a child of God rather than a child of the devil.
If not influenced, the child "will follow his sensual feel-
ings, receiving carnal attitudes and seeking kindred fellow-
ship." (BB 4/61:4.) "Children obey your parents, then the
divine mustard seed can grow. And if you fail to grow in
this, then you are serving Satan, and the seeds of darkness
of this world will continue to grow in you to your utter
destruction unless you repent." (Mast 1930:435.)

A point of view that is less pessimistic of the evil
hature but stresses the opportunities of what the child may
become might be termed: -

Stress on the adaptability of child nature: "A child
is a complex creature writes Byler (1969:15). "Basically
they are loving, tender-hearted, affectionate, and well-
intentioned individuals who will do anything in their power
to please the teacher. When our Savior said, 'Suffer the
children to come unto me . . .,' He did not consider them
basically mean, mischievous, hard to handle or He would not
have spoken those words." "A healthy child is full of exu-
berance and pep, and may in an unguarded moment, unwittingly
overstep the rules," says Byler, (1969:21) but any "child
that is taught in a true Christian environment and brought
up to respect authority . . . will not cause the teacher any
trouble." References to Satan "ever knocking on the doors
of their young hearts" (Nisley BB 1/67:134) implies that the
key to whether a child will become good or evil depends
eventually on the will. What he chooses depends in part on
his environment. In reply to the proposition that "children
are endowed with a lot of natural mischief" Byler (BB 2/60:5)
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believes children are an mischievous in school as teachers
allow them to be. "Bad" children may simply be reflecting
the parents and teachers. Conversely the pupil will be”
"good" 1f the teacher expects him to be good.

Explanations of childhood deviancy are not invariably
attributed to the inherent evil nature as is pointed out by
the editor of the Blackboard Bulletin and other teachers who
write for this journal. Discipline problems and lack of
cooperation in schools may be due to personal and social
insecurity, boredom, or mental retardation. The lazy child
is explained as the one who has allowed the "lazy side" of
his nature to overcome his "get-it-done" side. The refusal
to work in school is not categorically condemned as laziness.

The traditional Amish community tends to view the child's
nature as more neutral than entirely evil. The child is
equally capable of being good or evil depending on his environ-
ment. Thus "regardless of what some child authorities say,

a child should be led to feel more and more his responsibility
to God for his actions as he grows older . . . . Shielding

a child from responsibility will likely make him an irrespon-
sible adult." (BB 3/62:3.) The practice of not baptizing
children permits an optimistic view of child nature. Baptism
in most communities does not occur until the age of about
nineteen. There is a certain tolerance of youthful wayward-
ness before taking the vow of baptism, but this laxness is
usually attributed to inadequate home training.

Conception of the child as a learner: the child is
viewed as a passive receptor of correct attitudes and facts;
independent thinking and inquiry is encouraged so tong as
such thinking does not challenge the basic values of the
Amish way cf life.

In a poem "Parents, Awake," Mrs. Joe D. Byler writes:
"Do you press on infant memories psalms of praise to God
with prayer? Or do Satan's gilded idols leave the most
impression there?" (BB 4/64:12.) The ccnception of learn-
ing through "pressing" of ideas, vules, and correct know-
ledge on the child is a persistent one. This view is sup-
ported by references to the child as "soft, pliable clay"”
which must receive the correct impressions before it solidi-
fies if the child is to become a good, sturdy Christian.
(BB 5/58; 8/66.) Other terms used are "molding" the child's
thoughts (BB 11/58; 5/67), and the term "jelly-stage of
childhood." (BB 5/59.) "Train up a child in the way he
should go and when he is old, he will not depart from it,"
(Proverbs 22:6) appears on the masthead of the school
periodical and support the conception of the good child as
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a passive receptor. An equally emphasized scripture
passage appears on the letterhead stationery of the
Pathway Publishing Corporation: "Ask for the old paths

« « o the good way, and walk therein and ye shall find
rest for your souls." {Jeremiah 6:16.) The emphasis is
upon conditioning the child so that he will want to follow
"the good way and walk therein."

Children are "innocent lambs" and "flocks" who need
to be led "forward and onward" by teachers (BB 11/58; 11/66.)
There is a parallel relationship of Amish children to their
teachers and the relationship of the adults to God.
Although the imagery of lambs and shepherds are not pecu-
liar to the Amish, few Christian groups have as close an
affinity to the image as do the Amish. The sheep analogy
is used in contemporary writings and in poetry, as for
instance in Elmo Stoll's "Parable of the Trees." (BB 11/66:
246.) The direct and very informal relationship of Amish
adults to God and its lack of an elaborate institutional
approach, permits an adult view of themselves as passive
clay in the hands-of God, the potter. (BB 11/58.)

The repetition and rote memorization stressed in the
learning process in schools is consistent with the molding,
shaping, and conditioning view of child nature. Spelling
correctly is highly prized and spelling bees are important
events in many schools. Naming correctly all the presi-
dents of the United States is important to them. Factual
tests covering geography and history are given greater em-
phasis than efforts at showling relationships. Whether the
children are spelling or learning spiritual truth {the con-
tent of religion), rote memorization is important. The
program of one vocational school is described as the three
R's "plus memory work in German." (BB 11/66.) One teach-
er tells how he writes current event items on.the black-
board and the children copy them into their notebooks and
then illustrate them. (BB 1/66.) Through the process of
copying and repetition, facts and ideas are imbedded in the
mind, so that they can be called forth when needed. (BB 4/63.)
The emphasis on total recall of "correct knowledge" and the
conception of the child as pliable clay or as a lamb to be
led are fully consistent with the view of the child as a
passive receptor rather than an active discoverer of truth,

Emphasis on independent critical thinkaing is minimal
and encouraged when it does not conflict with basic Amish
values. Individual differences among children .are recog-
nized but not encouraged. How children learn is of less
direct interest than what is learned. The great concern
with Christian character building overshadows any preoccupa-
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tion or extensive interest in the processes of learning.
There are differences of opinion expressed in the material
we have examined. An active view of the role of the child
in the learning process 1s expressed by the teachers and
writers who have given the most leadership to the Amish
school movement. Parents and bocard members appear to main-
tain the more traditional view of the child as a passive
receptor. One teacher observed that after he had taught
school for a number of years it 1s sometimes difficult for
people to understand him because "teaching 1s so far removed
from farming or housekeeping that 1t takes just a little
different kind of thinking than that which 1s reflected in
everyday living." (BB 1ll1/67.) With Joseph Stoll, Uria
Byler, Lydia F. Beiler and others, learning is not as simple
as "stamping" or "pressing" in the right answers through
the process of drill. Stoll takes issue with teachers who
become too bound to text books and thereby fail to consider
student needs and interests: "A teacher 1s a failure who
has taught her pupils only to memorize facts." (BB 9/67.)

A major weakness of the Amish schools, complained one teach-
er, 1s not helping the child to learn to think for himself."
(BB 2/62.) Lydia F. Byler suggested that children may ask
too many questions just to avoird thinking for themselves.
(BB 8/64.) Rather than dispense answers the teacher should
help the child do his own thinking, according to Byler.

Some experienced teachers feel that "the child's
creativeness may be permanently suppressed," 1f there is
too much or too harsh "unscrupulous criticaism." (BB 5/64.)
There is an awareness of psychology, though seldom are words
like "retention," "creativity," "self-learning," or "sup-
prssed," used by the Amish. Using a psychologists's claim
that eighteen is the most efficient time for learning,
Stoll wrote an editorial in favor of more self-learning
before the children leave formal schooling at age fourteen,
so that they can continue to learn at their peak efficiency
after they leave school. He observed that a self-taught
student is more successful in learning and has better
"memory retention," (BB 5/64).

The primary role of the child is to learn "settled
knowledge" whether that knowledge be arithmetic or the Ten
Commandments. The major emphasis 1n the Blackboard Bulletin
and in the teaching materials is moralistic and didactic.

In the limited attempt to encourage creativity, children

are not encouraged to examine critically the assumptions of
their own way of life or that of the larger culture as
expressed in the history texts they use. Such an emphasis
lends itself to a conception of the child as a subject for
indoctrination rather than free inquiry to stress on subject
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matter rather than problem-solving (as defined by Dewey),
and to correct answers rather than a range of alternatives. 1
In such a world view the child becomes primarily a receptor N
of the knowledge he needs for salvation and for his daily
bread.

The concepticn of svetulization in relation to family :
and community: Limited individualism is encouraged; with i
stress on faithful adult behavior as the model for the child,
the family in a nonconfopm environment, are given the pri-
mary responsibility for training the child for life.

Obedience training 1s a pervasive theme running through i
all the sources. Obedience, quietness, endurance, and
patience must be learned in the home before the child can
be taught school subjects (BB 1/68:134). "Self-will shows ;
up early in youth. We can observe that in our own children. '
And disobedience is often the beginning of many sins, leading
eventually to a bad end." (Beiler 1857:5-13.) "If a child
knows enough to get angry, then is the time to make it obey."
(Peachy 1941:5.) The emphasis on breaking self-will appears
to be stressed more in the "spiritual testaments" (last
writings) of fathers to their children than in the Black-
board Bulletin. "If the child's self-will is not conquered,
then you have lost a great advantage in disciplining your
child. But if you have overcome it by force, then let him
know that you are sorry that it was necessary to punish him ‘
to break his will. The younger you break the child's own é
will, the easier it is done, and the better it is for both f
you and him." (Mast 1930:458.) Mast (1930:435) wrote: E
"Dear children, if your parents are truly converted to God ‘
and seek God's favor in your behalf, you should honor their ;
admonition, even though you are over twenty-one years old, E
or even past forty." Obeying parents "involves more than d
merely doing what they ask you to do; it also means to give ;
heed to their spiritual admonition, when they direct you to [
the plan of salvation. Some parents are . . . SO inexperi- §
enced, that they can be of little help to their children }
along this line. These can take their children to church
where they have the opportunity to develop their own con-
ception o? God from time to time . . . that the good seed
may grow, and they become useful members in God's church.”

(Mast 435.)
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Contentment with life as it is, not ambition to change
it is a keynote of Amish life and an orientation Amish chil-
dren learn early in life. The Amish do not want their chil-
dren to be upwardly mobile as the term is used in American
society. Advances in the moral and religious spheres of
learning are emphasized more than the academic or the econo-
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mic. Those who become "mobirle" are apt to leave the com-
munity geographically, culturally, and religiously. The
Amish adults assert that the big difference between the
Amish parents and American parents in general 1s that the
Amish do not want their children to be "better off" than
they were. Amish parents want their children to live the
same plain, contented life as they and their parents had
lived. An editorial quotes John Steinbeck as saying that
Americans are afflicted with "child sickness:" that no
longer are parents happy to have their children grow up
like themselves, but children must now be "guided, pushed,
admired, disciplined, flattered and forced" to grow up to
be better socially, financially, and professionally than
their parents. (BB $/67:51; John Steinbeck 1in Reader's
Digest, September 1967.)

Concern for the grandchildren and the oncoming genera-
tions are common. Esch (1944) tells his own children,
"It will be one of your most important tasks to admonish
your children who are already saved to hold on to faith
and truth, and to bring the rest to find the saving faith
and to keep 1t for life." There is little reflection on
how the family should train except by "word and example,"
by prayer, and by the family's being separated from the
world. Parents "must act on the basis of mutual agreement.
They must be good examples . . . while earnestly praying to
the Lord for his blessing and grace." (Beiler 1857:5-13.)

Submission to God and to elders is normative in per-
sonality development. Humility, and maintaining an atti-
tude of submission and "lowliness" 1s important. Beiler
(1857) asks: "Now, what is the Lord teaching us by his
word? First of all we are to recognize our sinful nature
and inclinations, . . . that nothing good dwells in our
flesh. Therefore it is very important to arrive at a state
of spiritual poverty. Man must come to feel that by nature
there is nothing good in him . . ." The de-emphasis of
the individual and submission to God is rooted in the will
of God. Children are never to "show off." Jutzi (1843),
told his children: "Both the 0ld and New Testaments com-
mand you to bring them up in the fear and admonition of
the Lord." He warns that parents who neglect their duties
in teaching their children are in danger "at the day of
judgment" of seing their own children "at the left hand of
the Judge." Children are admonished "not to make trouble
for the parents," who "experience much trouble in raising
you, and you should honor your parents for their trouble."
(Peachy 1941:6.) '

The child's ability at self-direction is viewed, not
as hopeless, but as limited. The child is recognized as
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an individual. The parents are responsible for early
religious training, the child 1s regarded as a member of
the family and of the community, and potentially a mem-
ber of the church. The will of God is that all Amish
children become Amish adults—not through exercising
intellectual powers, but through molding their lives after
those of their parents and teachers, The salvation of the
individual depends on his will, on his faithfulness as an
individual, not upon his ability to introspect or to
assert his independence from parents, community, or God.
The role of the school is to protect the "seed" that has
been sown in the home, to train rather than convert, and
to cooperate with the parents to preserve the faith.

The conception of the goal of schooling: the goal
of the school is to teach the children the skills they
will need to Live as productive Amish adults and even-
tually receive an eternal reward from God. As a protec-
tor of the "seed" sown in the home, the school must main-
tain a elimate within which the child leans to act, think,
and believe as his community ordains.

Clearly there are differences in what is expected of
the Amish school in the contemporary charter. The range
of differences might be termed "traditional" and "emergent."
The traditional goal is to teach the "children to learn
their 3 R's and all the rest which is needed to prepare
them for their future, but minus the dangerous conseqguences
which the children might have been exposed to in public
schools." (Byler 1969:13.) There was little need for
separate schools a half century ago, says Byler, because:
"The countryside was still studded with the little one-
room schools in which the three R's were emphasized minus
the modern embellishments of TV and radio. The modern pro-
gressive educational theory of John Dewey was still in its
infancy and the country schools were not touched by the
unchristian spector of sex education. 1In a silent sinister,
evil way all this gradually was changed. The country
schools were closed one by one. Consolidation, under the
mask of more 'efficient' instruction methods . . . by the
rich and powerful education lobbies. This consolidation
trend brought other problems along in its wake; long bus
trips to and from school, gym classes, more homework and
other problems which many Amish parents were finding
increasingly hard to go along with." (Byler 1969:4-5.)

Although religious emphasis is present in the school,
the 01d Order Amish want the school to be a school and not
primarily an institution for teaching religion. "Regard-
less what amount, or how much time is spent on religious
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teachings, and this can be decided by the school board in
the interests of harmony, a teacher should not feel duty-
bound to convert a child. Let's not lose sight of the

fact that the Amish schools have not been set up to convert
our children, but to educate them. It is the parents re-
sponsibility, and not the teachers, to make Christians

out of the children."

Byler explains that "a teacher's main concern on the
spiritual well-being of his pupils should not be on what
can be done in school to promote it, but rather on running
the type of an orderly wholesome, well-behaved school so
that the good morals that the parents have implanted into
that little heart will not be harmed." (Byler 1969:21.)
David S. Esh (BB 3/62:4) writes: "I still believe in what
our parents handed down, which is to teach the three R's,
reading, 'riting, and 'rithmetic, taught to the tune of a
hickory stick, with love and good cheer, but with firmness.
Let us teach more meekness and humbleness and practice
it ourselves." 1In matters of secular education, it is
admitted that the Amish schools have "no advantage" over
the public schools, but the Amish schools provide an envi-
ronment "removed from the ways of the world in dress and
actions," and from "immoral, atheistic, and profane homes."
(BB 5/61:4; 1/59:2.)

The difference between the Christian and the non-Chris-
tian teacher is contrasted by one Amishman who wrote:
"Non-Christian teachers try to make good boys and girls by
having them follow certain rules, such as 'be honest, be
kind'; and commending them in a wrong way for faithfulness.
By doing this the teachers lead the children to the place
where they are satisfied with self to the extent that they
do not feel their need for help or some higher power.

Their view of the child is either that he is a-moral or
that he is in the evolutionary process of becoming better
and better and that he himself possesses the power to do so.
A Christian teacher aims to do just the opposite. Instead
of leading them to think they can adhere to certain rules
of conduct and morality of their own strength, they will
lead the pupils to see their inability to attain such a
high standard. In this way they will be brought to see
and feel their need of some higher power in order to lead
worthy lives and attain worthy objectives. This need will
be met in Jesus Christ." (Yoder 1952:567.)

There is clearly a trend among some parents.and teach-
ers toward making the school an institution for promoting
"spirituality" or formal instruction in religion. One
teacher reported that the first word that her first graders
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learned to read was GOD. (BB 10/67:237.) Another said
that she hoped the students would work as hard for their
eternal goals as they do for stars and report cards.

(BB 12/58:2.) The extent of religious emphasis in the
schools is an issue discussed at the annual meeting of
teachers. In the national teachers meeting in 1960 it
was the consensus that teachers should limit their teach-
ing to subjects in the books (BB 9/60:1), but two years
later it was the consensus that schools must take
seriously the "deeper needs" of pupils which cannot be
covered by the three R's. (BB 9/62:1.) Teachers and
parents who want religion promoted in the school tend to
see child nature as more difficult to manage and conse-
quently emphasize the evil or sinful nature of the child.
These persons tend to be of the emergent type and more
progressive theologically.

SUMMARY AND CONCLUSIONS
Summary of the Charter: +the European Period

1. Child nature is believed to be inherently carnal
(evil) but through innocence, humility, and simplicity,
children have potentialities for good.

2. Parents are responsible for training their chil-
dren and are morally accountable to God for teaching them
right from wrong and for transmitting tc them a knowledge
of salvation.

3. Children are urged not to be idle but to learn to
read and write so that they may acquire a knowledge of the
sCcriptures. Learning manual skills that are useful for
making a living are encouraged along with literacy.

4. Children during their age of innocence are re-
garded as pure and not in need of ceremonial baptism. Should
they die in their innocence original sin is not imputed to
them on account of the death of Christ. Their entrance into
adulthood and into the church-community is through a know-
ledge of the scriptures, followed by faith, and finally by
baptism after attaining adulthood.

5. Obedience to parents and ultimately to God is a
cardinal virtue. Children are not to be self-willed, but
well-mannered, quiet and humble.

6. Acceptance of mature social responsibility is
through total commitment to a believing church-community,
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materially and spiritually separated from worldly standards,
including association and marriage with other members of
the believing community, and a personal willingness to suf-
fer persecution or death in order to maintain the faith.

Summary of the Charter: the American Period

l. Although children are believed to have an inherited
sinful nature through no fault of their own, they are loving
and teachable, and with the proper environment are capable
of assuming responsibility to God and man for their actions
by the time they become adults.

2. As a learner, the child is viewed as a passive
receptor of correct attitudes and facts. Independent
thinking and inquire is encouraged so long as such think-
ing does not challenge the basic religious values of the

- culture. How children learn is of less direct interest

than what is learned.

3. The family, and to a lesser extent the school,
are believed to have the primary responsibility for train-
ing the child for life. Limited individualism is encour-
aged within the concept of faithful adult behavior as the
model for the child. It is believed that the child must
have an explicit relationship to his parents, siblings,
church, community, and school to achieve adequate training
for adult life.

4. The school is viewed as an instrument to teach
the children the needed literacy and skills to live as
productive adults in an environment where values taught in
the home are continuous and function throughout the life
cycle. The home and the church rather than the school. are
responsible for the religious training of the young.

Conelusion: View of Human Nature and Original Nature

The concept of "original sin" as a.,part of human nature.
has important implication for socialization, and this con-
cept is stressed by some writers more than others in the
primary sources we have discussed. The sources reflect the
great issues of social and religious conflict between the
Anabaptists and the Reformers, and for the most part a
discussion of the conception of human nature lay outside
of these controversies. The insistence on adult baptism
was one of the central issues of conflict, but the notion
of "original sin" was much older than the Reformation.
Divergent positions on the view of original nature, with
the Anabaptists on the one hand, and the main line Reformers




on the other, becomes very clear from a careful study of
the sources we have examined.

The term "original sin" does not occur in the New
Testament, although the basic idea of the doctrine is found
in Paul's epistles, Rom. 5 and I Cor. 15 (Zijpp 1959).

It was not until the days of Augustine (d. 430) that the
idea became a central issue on Christian doctrine. Augus-
tine taught that man became completely corrupt by the fall
of Adam; that he can do no good whatever (denying any free-
dom of the will), hence has to rely wholly upon God's for-
giving grace, which the believer received underservedly
through the atoning death of Christ. Augustine defended
this thesis against Pelagius (a British monk), who denied
the sinfulness of man and thus asserted that man can do good
of his own volition. '

The main line Reformers, both Lutheran and Calvinistic,
renewed the Augustinian position of total corruption (or
depravity) and of man's inability to do any good, mainly
in opposition to both Catholic doctrine and the teachings
of the humanists (like Erasmus) who taught that man has a
completely free will.

The Anabaptists were for the most part outside of all
these controversies. The issue of original sin was for
them of significance only as they found themselves in
religious debates or polemics where they had to defend
their position against their Catholic and Protestant oppo-
nents.

Both Protestantism and Anabaptism derived their view
of human nature from the Bible but their thought developed
in divergent directions. The Anabaptists believed in the
freedom of the will, in the sense that with the help of
divine grace man may overcome evil tendencies in his char-
acter and obey the divine commandments. Without the free-
dom of the will, Anabaptism loses its meaning. The Anabap-
tists believed in and strongly emphasized spiritual rebirth
(John 3:3), the transformation of "natural” man into "spiri-
tual"” man who now can see his new way, and likewise feels
his power (received through a spiritual experience) to
resist evil, sin, disobedience to God, pride, and selfish-
ness, which formerly might have dominated his character.

Of course, such newly gained strength is never a complete
guarantee against possible backsliding and life remains a
continuous struggle between the two natures of man.

On both points the Reformers took a different direc-
tion, remembering Paul's cry of desperation: "For I know
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that in me dwelleth no good thing" (Rom. 7:18), but over-

looking his assurance that the believer has actually died

to sin. Thus the controversy developed between the Augus-
tinian position on the one hand and the evangelical on the
other: the awareness of one's basic corruption versus the
divine call to discipleship, something which the Reformers
considered well-nigh impossible or held to be a pharisai-

cal position.

The Anabaptists distinguished between two separate
problems (Zijpp 1959):. (1) the function of original sin
in infants who do not yet know the distinction between good
and evil, and (2) the role and working of original sin in
the life of adults before and after conversion.

The first problem deals of course also with infant
baptism as considered necessary by the Catholic Church to
save these infants from hell. On this point all Anabaptists
were unanimous. Although sin, handed down through the
generations through the Adamic nature, inescapably leads to
temporal or physical death ("The wages of sin is death"—
an oft-quoted verse in Anabaptist tracts) of both children
and adults, it does not mean condemnation to ete-u:al death
or hell, since Christ has died for all mankind and thus
reconciled God and man. Thus He died also for the inno-
cent children. 1In this regard they were sure of God's
grace made efficacious through Christ's supreme sacrifice.
Whether we read Riedemann or Marpeck or Menno Simons or
the Hessian Confession of 1578, there is no difference on
this point: infant baptism as a saving sacrament has no
justification. Indeed to calim that unbaptized children
should be eternally lost was in their eyes either blasphemy
Or an expression of lack of faith. Hans Schlaffer said
that the Christian life is no child's play (meaning infant
baptism) but an adult matter requiring stern discipline
and vigorous ethical living (Littell 1964:70).

The understanding of sin in adult life if very differ-
ent. They did not deny its presence or power in the body,
the inclination or tendency toward evil (Neigung or
Neiglichkeit), or in "temptation." It is helpful to remem-
ber (as discussed in Chapter I) that the Anabaptists shared
the radical dualism of the Testament, that is, the contra-
position of the world of the devil and darkness and the
Kingdom of God and of light. Similarly they accepted the
Pauline dualism of flesh and Spirit, nature and supernature.
"Through conversion," Pilgram Marpeck asserts, "man came
from nature into supernature (aue der Natur in die Ueber-
natur) and became a spiritual being." Without such dualism ..
the experience of true conversion and rebirth would com-
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pletely lose its meaning. As soon as man enters the new
"covenant of a good conscience with God: (I Peter 3:21),
that is through baptism, he is determined to resist this
inclination to sin, and will bring his flesh under the
discipline of the spirit. Only thus can he try to be obe-
dient to God's commandments and be assured that it is
possible "to be as pure as the newborn babes" (Ulrich
Stadler, 1536, quoting I Peter 2:2),

Even with the fall of Adam, Anabaptists held that
God was a gracious God and did not withdraw his breath
from Man. 1In other words, the "image of God" (also called
"breath of God)" remains with man and distinguishes him
from the rest of creation. Man, created in God's image
and capable of loving, therefore has the freedom of con-
science to deliberately accept or reject God's commandments,
that is, the freedom to either obey or disobey. Not the
flesh, not procreation, not any natural process as such
is sinful; rather sin must be understood as being rooted
in "knowledge:" Die Sunde steht im Wissen.

In short, man is born with a tendency toward evil,
which tendency can be observed even in a young child, but
such a tendency may not yet be called "sin," as it has not
become a conscious act of the will. Only conscious acts
have the quality of obedience or disobedience, faith or
sin, and it is only when we are sinning consciously and
deliberately that this inborn tendence may be understood as
"original sin." It is at the same time that man is called
to repentance and conversion. Baptism upon faith is dying
to sin, for it means that man has been made free in Christ.

The Anabaptist position on the nature of human nature
has given rise to great stress on teaching the young. In
his defense of the separation of church and state of which
adult baptism was an integral part, and in redefining the
role of the church, Menno Simons (1956 edition) wrote at
least twenty-four pamphlets which were issued in a book
after his death. There seems to be hardly a single point
of doctrine and controversy that he overlooked. Advice to
parents and his instructions for rearing children were not
missed in the heat of the larger disputes of reform. As a
pastor he was confronted with practical problems of family
and earning a living. His writings are to this day read )
and quoted by all the various Mennonite groups including E

the Old Order Amish. His strong emphasis that the purpose
of education is to train children "in the way of the Lord"
¢ is the basic emphasis reiterated in the martyr book and in
] the writings of Dirk Philips.
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In the Netherlands as in Switzerland, the sixteenth
century Anabaptists were subjected to cruel persecutions.
The study of the Bible was encouraged and generally con-
sidered sufficient, and attitudes toward scholastic and
scientific learning were unfriendly. Toleration and secu-
larization of the Mennonites in the Netherlands later
"spelled disaster for the entire brotherhood" (Dosker 19%21:
268) but in Switzerland the persecutions of the Mennonites
continued for three centuries and "were the most bitter and.
the most disgraceful in all the annals of Europe." (Smith
1909:125.) A separate school system was never established
by the Mennonites of the Netherlands. In Switzerland
schools were frequently held among groups of families.

Although through the centuries (Aries 1962) there have
been published works on the status and treatment of chil-
dren under Catholicism, under the Protestant Reformers,
Puritanism, and under Revivalism, little has appeared in
print on children under Anabaptism. In a treatment of
The Nurture and Evangelism of Children (Yoder, Gideon: 1959)
by a contemporary Anabaptist scholar, there is no observa-
tion or coverage of Anabaptist practice. Since the prac-
tice of infant baptism became a controversial issue during
the Protestant Reformation with the Anabaptist taking a
radical position against its practice, the charter reflects
these influences and some important changes in the status
of children during the sixteenth century. The family too,
was emerging as a major social institution, and in this
respect the charter reflects the important role of parents
as agents of socialization rather than the organized church
or the community.

The position of the Anabaptists is in marked contrast
to a common assumption among Puritans that "As children
are not too little to die, they are not too little to go
to hell." (Fleming n.d. 68.) Our findings are strikingly
different from the views of the revivalist Jonathan Edwards
who stated that "out of Christ" children are "young vipers,
and are infinitely more hateful than vipers, and are in a
most miserable condition." (Fleming n.d. 70.) George
Whitefield likened children "to rattlesnakes and alligators,"
which, he says, "are likewise beautiful when small. If
they die in infancy, they can be the subjects of eternal
misery. Infants as well as adults need the new birth, and
cannot be saved without experiencing it." (Fleming n.d. 70.)

Although the notion of "breaking the will" of the small
child is present in the writings of the early Anabaptists,
the theme of innocence and purity is far more repetitive
and dominant. The importance of breaking the self-will of
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the child is more pronounced in Hutterian writings (Rideman
1950:130-131) than in the writings of Anabaptists in the
Netherlands and in Switzerland. Since baptism was not con-
sidered a vehicle of dispensing grace, great importance was
attached to learning and to education as a means of member-
ship in the adult believing community.
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V. AGE GRADING AND SOCIAL1ZATION PATTERNS
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} The discovery, documentation, and description of age
categories in a culture requires an intimate knowledge of
the details of life derived from participation and observa-
tion. From the vast number of details it is necessary to
make generalizations, and it is always dangerous to general-
ize about people. This is especially true as concerns the
Amish, for the outsider is easily put off guard by the uni-
formness of Amish dress and led to believe that there is
greater uniformity among the Amish, than in fact exists.

o e s e et e st e

There is considerable individual variation within the
Amish community. Not only does one individual differ from
another, but one family differs from another. One church
district varies from the next in minor rules of proper
Christian conduct, and geographical communities may vary
considerably from one another. Under the general aegis
"Amish" is a continuum of churches ranging from extremely
traditional churches that do not allow water under pressure
or riding in a private car to the emergent Amish who permit
tape recorders, telephcnes, electricity and car ownership;

: from those that are completely withdrawn from any social
contact with non-Amish, to those that support religious
missionaries. Between these extremes there exist all con-
ceivable combinations and gradations.

The Amish are a religious society, and thus socializa-
tion cannot be understood divorced from religious concepts
that structure their view of human nature, and especially
their beliefs about the nature of children as reported in
Chapter 1IV.

The following description of socialization and age
grading will deal with those who were born and raised within
the Amish culture. The term "Amish community" is used in
this disucssion to include members of all church districts
that exchange preachers for services. In other words, Amish
that are relatively like-minded in regards to Ordnungen or
rules for living. '

THE AGE-STAGES

During his development the Amishman passes through a )
series of six more or less well-defined age-stages. There
are different expectations for each age-stage and different
behavior is demanded. Socialization does not stop at adult-
hood but continues throughout the life of the individual.
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The stages may be designated as follows:
l. Infancy: birth to walking, "baby"

The first stage is infancy, this covers the period from
birth until the child walks. Children of this age are
generally referred to as "babies."

2. Pre-school children: walking until school age

The second stage covers the period between walking and
entrance into school, generally at the age of six or seven.
Children of this stage are referred to as "little children."
Sometimes they are spoken of as "children at home," although
that phrase more often refers to all children who are unmar-
ried and still eat and sleep under the parental roof.

3. Sechool children: six or seven up to 14 or 16

Children attending school are referred to as "scholars" by
the Amish. These children are fulfilling the eight years of
elementary schooling required by the state. They attend
either public schools or Amish parochial schools and are
between the ages of six and sixteen.

4. Young people: 14 or 16 until marriage

Young people or youth are those who have completed eight
years of schooling and therefore can do a full day's work.
Those who finish elementary school before the age of 16, must,
in some places, attend an Amish vocational school. These
schools usually meet one half-day per week and the rest of
the school hours are spent in apprentice-type, on-the-job
training, usually under the direction of a parent. Young
people participate in the social life of their peers. There
are several important subdivisions in this stage. Even
though day school is finished by fourteen most young people
are not full participants in this age-stage until they are
sixteen. After baptism there is a modification of behavior
and the baptized member is no longer a full participant.

The draft, which removes Amish young men from the community
for two years of alternative service, has not become inte-
grated into the age-pattering of the culture. It can affect
either young people or adults.

5. Adulthood: marriage until retirement

Baptism, signifies religious adulthood, but marriage and the
birth of one's first child brings social adulthood. Generally
the time interval between baptism and marriage is relatively
short. The major activity during adulthood is child rearing.
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6. 0ld Folks: retirement until death

Adults generally retire sometime after their youngest chilad ,
has married and started to raise a family. They move from
the big house into the grandfather house, or to the edge of
a village or even to Florida. They are cared for by their
children and exert a conservative influence as they fulfill
their accepted role of admonishing the young.

ADULTHOOD

A discussion of age-grading in Amish society must begin
with adults for the family is the unit of the Amish culture.
Ask an Amishman how big his church district is and he will
answer you with the number families, not with the number of
individuals. An Amish parochial school teacher will tell
you how many families attend the school and when she intro-
duces the children she will often introduce them by family
rather than by grade. The Amish family 1s characterized by
stability. Theologically the Amish believe that one's com-
mitment to one's spouse is the second greatest commitment
made (the first 1s to God). Husband and wife become one
flesh, a single unit separable only by death. There is never
a question of "sacrificing one's family for one's profession,"
of family versus job. One's family comes first, a job is of
no intrinsic importance; 1t is necessary only because it
supplies the material or economic basis for the family.

Although the Amish family is patriarchial (the husband
is the head of the wife). (The Blackboard Bulletin will be
abbreviated BB in the following pages, with month, year and !
page.) Nevertheless she has an immortal soul and therefore é
she is not merely an extension of her husband nor wholly “
subservient to him. Her relative position i1s illustrated by
her position in church where she has an equal vote although
not an equal voice.

Parents are expected to serve as examples for the child.
Children write: "I want to be a farmer, because my father
is a farmer." "I'd like to follow my mother's steps.” An
Amish minister admonishes, "Our lives should, by all means,
be separated from the world, and be so consecrated, that our
children can see by our words and deeds . . ." {(Mast 1955: ;
439). Parents do not have individual rights; they have %
responsibilities and obligations for the correct nurture of {
their children. An Amishman says, "I am a father . . . I
must teach, train, admonish, chasten, love, and guide my
children, and all this with patience and wisdom." (A father
of ten in BB 1/69:123.) An Amish preacher wrote to his sons

"the responsibility to teach your children lies fully upon
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You [parents]." (Jutzi 1852, quoted by Stoll 1967:43;
Appendix B, No. ll.) Parents are believed to be accountable
to God foxr their children's spiritual welfare. Menno Simons
1s quoted (BB 4,68:225): "watch over their [your children's|
souls as long as they are under your care, lest you lose
also your own salvation on their account." He also directs
parents to "zealously watch over all their [children's]
doings."

Children function as sociralizing agents for their
parents 1in a variety of ways. The birth of a child enhances
the status of his parents in the community; full adulthood
1s attained with parenthood. Children take up so much time
and energy that there is less likelihood that the parents
will have time for other interests. Today the large
majority of Amish babies are born in the hospital. Medi-
cally this is advantageous, culturally it i1s not. Home
births have a positive value in uniting the family. The
wife's unique, dramatic contribution 1s obvious and her
position in the patriarchial family strengthened. The hus-
band and wife grow closer by sharing this experience., Amish
women do not see childbirth as threatening, but as status
enhancing. The most traditional Amish have continued to
oppose hospital deliveries and some of them still quietly
give birth at home. As parents strive to be good examples
for their children, they modify their own behavior. In
their efforts to teach their children to become 'good Amish-
men, they become better Amishmen themselves.

INFANCY

This stage is from birth until walking when the child
1s called "baby." The Amish believe a baby is a pleasure
and may be enjoyed without fear of self-pride, for the baby
1s a "gift from God" and not primarily an extension of the
parents. At this tender age he can do no wrong. If he cries
ne 1is in need of comfort, not discipline. It is believed
that a baby can be spoiled by wrong handling, especially
by nervous, tense handling, but the resultant irritability
is not the "fault" of the baby, but rather of the environment;
he remains blameless. An Amish baby is born into the com-
munity, he is never spoken of as "a little stranger" but is
welcomed as a "new woodchopper" or a "little dishwasher."
He 1s greeted happily as contributing to the security of the
family and the church.

Amish babies are rarely alone. They sleep in their

parents' room, are moved around the house during the day
and in a large family are held during most of their waking
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hours. They are diapered and bathed on theixr mother's lap,
not on a hard, cold table or tub. It 1s a time of happy
socialbility. Bables are rarely fed on a strict time
schedule but in relation to their own pattern of hunger and
the work pattern of the family. Solid food 1s given at the
family table during family meals. The attitude is one of
sharing our good food with the baby. Babies as young as
five or six months "don't eat good" if fed along. It is
generally believed that everyone of any age eats better in -
a group. Eating is an 1mportant social activity. When j
visiting, at church, or when parents travel or are 111, !
friends and members of the extended family help with one i
another's babies. During the first year of life the baby

has received solicitous care from a large number of co-reli-
gionists of all ages.

In contrast to the relaxed handling of Amish babies
within the home or the community is the care taken of them
when mother and baby make an excursion into "the world." /
The baby is tightly wrapped and covered, often hidden in i
his mother's shawl. Even his face may be covered in order ;
to protect the baby from the bad air (and eyes?). Passing
strangers would probably not realize that the mother was
carrying a baby. The traditional Amish dislike having z
their babies cared for by outsiders or even noticed by them. /
The way the baby is handled when the mother is shipping or ;
traveling, shows the fear of the outside world and the ’
parents' efforts to protect the baby from its malevolent i
influence. }

In summary, the 0ld Order Amish give generous atten-=
tion to their babies' needs, both physical and social.
Babies are enjoyed, they are believed to be gentle and
responsive, secure within the home and the Amish community,
but vulnerable when out in the world. Babies are not scolded
or punished and there is no such thing as a "bad" baby ;
though there may be a difficult baby. i

PRE-SCHOOLERS

The pre-schooler stage is from walking until entrance
into elementary school. During his pre-school years the
Amish child learns the patterns of behavior and basic :
attitudes of his culture. He is taught to respect and obey g
those in authority, to care for those younger and less able :
than he, to share with others and to help others, to do what
he 1s taught is right and to avoid that which is wrong, to
enjoy work and to fulfill his work responsibilities pleas-
antly. It is the parents' task to create a safe environment
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for their children. The parents live "separated from the
world," maintaining the boundary and straving always to
protect their children from both physical and moral danger.
The children are taught to respect authority, and respect

is shown by obedience. The Amish do not strive for blind
obedience, to stay uselessly on the "burning deck," but for
obedience based on love and the belief that those in author-
1ty have deep concern for one's welfare and know what is

the best for one. Children learn this relationship between
authority and responsibility very young. The four year old
ch1ld is expected to hand over his toy to the three year
old, if the three year old cries for 1it, but in the parents'
absence the three year old should do what the four year

old tells him to. However, the older child may not make
arbitrary demands of the younger and he is expected to cajole
rather than force the younger into cooperation. Thus the
children learn that authority and responsibility for others
are closely linked. Those in authority must be obeyed but
they do not simply give orders; they also nurture and pro-
tect those who are under their authority. Most traditional
Amish parents teach obedience by being firm and consistent,
rather than by violent confrontations or single instances

of breaking the will. The switch is used freely, but not
harshly. There is considerable variation among the Amish
in how disobedience is handled, at what age and to what
degree obedience is required, the length to which parents
will go to get obedience and the emotional attitude of the
parents in handling a disobedient pre-schooler. None of

the Amish condone willfulness, stubborness, or defiance on
the part of the child, but there may be a difference of
opinion as to what is stubborness and what is lack of under-
standing. In dealing with childhood transgression the emer-
gent Amish tend to be more earnest, the traditional Amish
more matter of fact.

Work is perceived as helping others and fulfilling
one's responsibility (to others). A child is rarely thanked
for doing his chores. Thanks are not expected for carrying
out one's responsibility. More often the parent may make a
simple statement, "Now the floor is clean.” One is rewarded
by the task having been accomplished. Work well done is its
own reward. Children are trained to help one another rather
than to be independent. Thus a four year old child will get
the boots for the two year old and put them on for him, then
instead of putting on his own boots he will wait for his
older sister to help him.

Young pre-school children may scream to get attention

or to solicit adult protection from teasing by another child
or the aggression of an age-mate. This 1s not acceptable
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for an older child, who 1s expected to be able to cope with
the situation without summoning adult help. Tears are per-
mirtted of anyone in response to deep emotion, but are
discouraged as a response to physical pain.

The community as well as the family has an essential
role to play in the socialization of the pre~-school child.
The pre-school children attend church with their parents.
They sit through the long service (the girls usually with
their mothers, the boys often with their fathers) learning
to be considerate of others, guiet and patient. After the
service they share in the community meal, perhaps take a nap
on a big bed with other Amish babies. The rest of the time
they play freely and vigorously about the house and yard,
safe 1n the presence of many Amish who watch and guide them.
If a small child suddenly feels lost, someone quickly re-
turns him to a family member. To the pre-schooler the com-
munity appears to be composed of many people, all of whom
care for him and protect him. He is comfortable and secure

within the community.

Pre-school Amish children are kept as far away from
the outside world as practical. When shopping with their
parents they stay physically very close to them. Little
Amish children are not introduced to non-Amish and are not
taught about the world outside the community. ‘They may
know the exact location of many farms but not the road to

the nearest city.

The Amish do not send their children to kindergarten
schools. Their 1937 policy states (Beiler 1961:7): "Kin-
dergarten is not sanctioned by the Amish people. Children
of this age should be under parents' care. The nurture
and admonition that Moses received while under the care of
his mother was implanted so deep, that after being taught
the wisdom of the Egyptians, chose rather to suffer afflic-
tion with the people of God, than to enjoy the pleasure
of sin for a seascn." 1In recent years some Amish families
have sent their children to head start projects, especially
those Amish living on the fringes of large settlements.

ELEMENTARY SCHOOL CHILDREN

The children in this stage, spanning the ages from
6 to 7 to 14 or 15 years, are called "scholars." Through-
out the school years the family continues to be the primary
locus for socialization of the child. Amish families con-
tinue to teach their school age children the same attitudes
and values they taught to their pre-schoolers, and to stand
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in much the same relation to them in respect to the com-
munity and the world, The parents' role 1s protective and
supportive as well as didactic. The parent has the respon-
Sibility to punish transgressions, but also the power to
rorgive. Punishment is seen primarily as necessary for
the safety of the child: for his pghysical safety (stay
away from that wild horse), for higs cultural safety (be
respectful to older people}, for his legal safety (don't
drive without a driver's license), or his moral safety (be
obedient). Rewards are used to develop the right attitudes
in the child (humility, forgiveness, admission of error, ﬂ
sympathy, responsibility, appreciation of work). Children
are motivated primarily by concern for other people and not E
by fear of punishment. The Amish community, even those who é
|

have their own schools, emphasizes that children are the
responsibility of their parents; the school and the church
are supplemental. (Appendix B, No. 39 Elizabeth Miller,
BB 11/66:73; Joseph Stoll, BB 1/61.) The parents should
see that their children stay within the Ordnung. If they
do not the preacher should talk to the parents (not to the
children) about their laxness. ({(Notes from talk by Eli
Gingerich, "Why We Should Respect Church Ordinances,"
Davies County, Indiana, August 1968.) It is the schools'
task to cooperate with the parent to preserve the faith
taught by the parents. For it is the role of the family,

not of the school, or even the church, to make Christians i
out of their children. (Appendix B, No. 39.)

The parents of school age children are not only
teaching their children Christianity, but they are also
teaching them the work skills necessary to live an Amish
Christianity. By the time the child 1is eight or nine he
i1s beginning to have fairly demanding tasks to perform.
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One often hears a guotation, sometimes attributed to
the Jesuits, to the effect "Give me the child until he is
seven, and he will always remain Catholic." Formerly the
Amish felt secure enough about their children of six or
seven, to hand them over to "the world" for their schooling.
However, during the last thirty-five years changes in the
public schools and in the surrounding rural American culture
have created greater problems for the Amish. Modern con-
solidated schools are not suitable agents of socialization
j for the Amish child. There have been two possible reactions
; to the disruptive influence of the public school. Both are ;
currently being tried. The first is to tolerate the public E
school attempting to isolate its influence, and to counteract
the disruption caused by the public school. The second
solution is for the Amish to build their own parochial
schools. Parochial schooling is a new development for the
Amish community. (Appendix B, No. 27.)
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The praimary function of the parochial school is to
create an environment in which Amish children can learn
the three R's without having to learn the assumptions of
twentieth century America (Henry in Erickson 1969:83-102)
where they can learn discipline, true values, and getting
along with each other in life. (Family Life 1968:5.)
Participants in the LaGrange County Amish School Meeting
reported that "our goal should be that the church, the
home, and the school should teach the same things. Let us
not confuse our children, but help them to £ill their places
in the church and community." ("Gleanings From LaGrange
County School Meetings, July 9, 1968," BB 8/68:16). 1In
contrast the public schools train children to function as
individuals and to make their own place in the world.

School teaching is a new profession for the Amish and
the role of the teacher is still in the process of becoming
institutionalized. Perhaps related to the nature of their
work, teachers tend to be more individualistic than is
typical of the Amish. They may be more theologically oriented
and because they read comparatively widely they are likely
to be more familiar with the general Protestant and Funda-
mentalist Christian writing than is typical of an Amishman. E
Those teachers who are inclined in this direction are fre- .
quently the most interested in writing and most convinced j

that they have something to say. Therefore the articles and
comments appearing even in such Amish publications as the ]
Blackboard Bulletin tend to show influences from the sur- :
rounding Protestant culture to a greater extent than is :
typical among the teachers as a whole or maong the Amish : :
communities they are serving. Not infrequently an Amish
teacher may long to reach religion as a subject. But the
traditional Amish realize that attitudes within the family
and the experience of going to school together, memorizing |
hymns, proverbs and Bible verses, sharing experiences and §
knowledge, is more important to the unity of the church than ;
is studying religion. The teachers are more anxious than
.. the community to use new textbooks. Many of the parents, A

i especially in the most conservative communities, want the 4
: old school books used, not necessarily because they are .
intrinsically better than the new ones, but because parent
and child share more when they have learned from the same

book.

- The emergent Amish teach religion in their parochial
R schools and many of them use the Bible Nurture and Reader :
Series for the four primary grades. The first sentence i
L some of these children learn to read is "God is love." One ]
& Amish teacher from a traditional community said he worried
2. about those books for what if a child was a hard learner
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and did not like to read, might he not get confused and
associate his disliike ot reading with God? 1t is safer to
teach the fundamentals of reading using worldly sources.
When the skill is mastered it may be used to acguire
religiou- knowledge. The Old Order Amish have recently
published readers for grades four through eight. ({Stoll,
et al.:1968.) They describe them as follows:

The emphasis 1s heavy on appreciating our
Anabaptist history, and on the Christian virtues
of honesty, tvhrift, purity, and love. There are
special sections of nature stories, animal stories,
and life on the farm, which should help our chil-
dren to appreciate our rural way of life. (Pathway
Newsletier, Autumn, 1967.)

The goal for this series was that each story should
have moral value and teach something in addition to reading
skill., "Just nice" stories "are not objectionable, but
neither do they teach anything in particular," they do not
"teach a Christian lesson, or have a good moral." (BB 1/67:
4; 11/67; 5/69.) These readers replace books such as the
McGuffy Readers and the Golden Rule Series.

Amish elementary pupils generally have a similar
experience within the family and within the community, but
their contact with "the world" differs greatly depending on
whether they attend a public school or a parochial school.
Oversimplifying somewhat we will contrast the two types of
schools as socializing agents for the Amish child. A pri-
mary difference between the public and the parochial school
is its reliation to the community. The public school is a
part of "the world” and the Amish feel that they have little
hope of affecting it. Therefore, there is little interest
or participation in the public schools by Amish parents.

In contrast the Amish build their parochial schools with
not only their own money, but also their own hands. They
make all the decisions (within the limits of the state law)
about the school calender, the subjects to be taught, the
teachers to be hired, the books to be used. Parents,
ministers, travelers from other communities are always
welcome visitors at the school. Physically and emotionally
the parochial school belongs within the Amish community.
Having the school within the community brings certain prob-
lems. Unless carefully handled the boundary between the
world and the church may become blurred when the school
moves from the domain of the world into the domain of the
church. This is especially true 1f the community is not of
one mind. Church conflicts can effect the school adversely.
Also the role of the teacher and the school board members
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is still i1n the process of becoming institutionalized and i
consequently misunderstandings sometimes arise. (Chapter ¢
VI.) Regional and national teachers meetings are helping.
to define the teacher's role both within the school and
within the larger Amish community. Some Amish are concerned )
that the children learn too little about the world when = . g
they attend Amish parochial schools. These individuals .
realize that the world must be fairly well understood if
one is to reject it selectively and in such a way that g
financial survival is possible within the twentieth century. -
English must be mastered and the ways of worldly people :
understood to the degree that 1s necessary to have business :
transactions with them. For some communities supporting a i
parochial school is an economic strain.

Both the public and parochial schools teach the three
R's but their methods are quite different, and the attitude
towards the ultimate use of the knowledge is very different.
The public schools use a greater variety of material and

- stress speed sometimes at the expense of accuracy. In con-
] trast the parochial schools tend to use a more limited amount
: of material but the children learn it thoroughly. Accuracy ;

is stressed rather than speed, drill rather than variety, A
proper sequence rather than freedom of choice. The public :
- school tends to teach subject matter as a htool the child ;
| needs to realize his highest individual potential and gain . i
3 greatest freedom of movement. In contrast the parochial ?
schools teach the same material in order to help the child
become a part of his community, and to remain within his com- f
- munity. Emphasis is on shared knowledge rather than new 1
knowledge, on tradition rather than progress. 5

f Within the public school children are separated from ;
their siblings and placed in narrow age groups. Individual
_ achievement is emphasized. In Amish parochial schools :
1 brothers and sisters are in the same room, age grading is 1
o not so rigid and group excellence or sometimes group compe- §
tition is used as a stimulus. A whole school will strive to i
B have a perfect score in spelling; a chart will be kept of .. ;
- each class' average in the arithmetic test scores. Sometimes

two schools will vie for a good attendance record. (For ;
B further discussion of teaching methods see Chapter VI.) i
public schools tend to teach that weakness is bad and should 3
be overcome by the individual; parochial schools assume

a that all individuals are weak and need help from one another -
. and from a higher power as well as individual effort in order ;
u to improve. (Yoder 1952:567.) Within the public school. the
! child is regarded as a citizen and an intellect; within. the. .
B parochial school as a future Amishman and soul. (See for
example, "I Long to Teach Them Wisdom." BB, 1968:98.) In
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the public schools a teacher's academic training, knowledge
of his subject and teaching technigues are the criteria for
hiring. In the parocchial schools example in daily life and
wisdom a:e more important than training and factual know-
ledge. Amish teachers have no tenure, for obviously if
someone turns out to be a poor teacher he is not fulfilling
the role God intended from him and it is better for everyone
that he do some other, more suitable, kind of work. Public
elementary school 1s conceived as preparing the child for
high school, not as being sufficient in itself. The paro-
chial school assumes that the child will go on learning for
the rest of his life, but that his formal schooling will

end with eighth grade. The greatest dangers of public
school for the Amish child are not the differences in atti-
tudes between his parents and his teacher, the specific sub-
ject matter taught in the public school, not the "frills"
such as visual aids and physical education, but the fact that
the Amish child may form close personal friendships with
non-Amish children, and that he may become too comfortable
in the ways of the world. ("I Long to Teach Them Wisdom,"
BB 12/68:98.)

The threat of absorption is akin to that perceived by
other groups, and so aptly described by a Jewish novelist
(Gary 1968:209): "Something is happening. For the last
few minutes, I have been sensing a sinister threat, though
its exact nature eludes me. All I know is that I'm begin-
ning to feel at home here, surrounded by friends, and that
I see nothing but compassion, tolerance and good will
everywhere . . . The danger is terrible . . . It is no longer
a question of suppressing me physically, but morally and
spiritually, by "fraternizing" me, and thus forcing me to
shoulder the collective responsibility of the species, which
would have, among many other grisly consequences, that of
making me responsible for our own extermination.”

YOUNG PEOPLE

The "young people" constitutes an age category from
14 or 16 until marriage. School is prerequisite for member-
ship in a managerial middle class. Compulsory schooling
appeared on the scene with the growth of the industrial
state. The all-pervasive United States school establishment
is tied to industry, government, and the military to para-
phrase Ivan Illich (1968). The Amish reject membership in
a managerial middle class, they reject urbanization, indus- |
trialization and participation in the armed services. And
they reject the training that prepares them for unacceptable
occupations. Instead they withdraw their children at the end
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of elementary school and traxin them within the home and the
community to become skilled in and to enjoy the work they
will actually be doing as adults. The Amish have consistentlv
maintained that further formal education 1s, not only not
necessary, but 1s actually detrimental to the successful
performance of Amish adult work roles. Recent sociological
studies seem to bear out these assumptions. Ivar Berg
(1962:50) suggests that the over-educated are less produc-
tive whether they are factory workers or elementary school
teachers and that in many kinds of work on-the-job training
1s of more significance than educational credentials. He
states: ". . . The use of formal education 1s a sovereign
screening device for jobs adequately performed by people of
lower educational achievements may result in serious costs
—high turnover, employee dissatisfactions, and poorer per-
formance." ("The Peter Principle" described by Lawrence J.
Peter, 1969, as "in a hierarchy every employee tends to rise
to his level of incompetence" is a further development of
this theme.) Certainly the skills the Amish need are best
learned by doing; the enjoyment of physical labor can be
learned better by laboring than by studying in a classroom.

In order for an individual to become Amish he must be
kept within the Amish community, physically and emotionally,
during his crucial adolescent years. Excursions will be made
out into the world, but, it is hoped, not until late in
adolescence should these excursions last for long. Never
should they remove the young person to a great physical dis-
tance from an Amish cormunity. Amish young people may work
for "English people," l2arning about the world, but they
must return home every weekend. Young people may work as
clerks or in small factories, but they return home in the
evening and do not join labor unions. Even this amount of
contact with the world worries parents and if it appears that
the young person is not ready for this degree of contact his
parents will make him gquit his worldly work.

The Amish individual progresses toward adulthood in an
orderly, clearly defined manner, through a series of accepted
stages. Two governmental institutions threaten this order
by prolonging childhood in one case and adolescence in the
other. Forcing an Amish person to attend school daily
places him in the "child" category, for the hours spent in
school prevent him from doing a full day's work and this is
the criterion for youth. The alternative service program
removes the young man from the community and from an oppor-
tunity to accept an adult role, therefore extending his
adolescence. When the individual i1s prevented by the state
from achieving a status position within his culture believed
to be his due, both the individual and the culture suffers.
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High schoul removes the Amish chilil from the community
by changing his status, by removing him phvsicalily for many
of his waking hours, by teachinyg haim skills and attitudes
that are d.sruptive to his wav of life, and by enabling him
to form nersonal fraiendships with non~Amush young people.
The schocl is disruptive both in what i1t teaches the Amish
child and what i1t prevents the ch:ld trom learning. If he
1s in school ne cannct learn the whole pattern of farming,
he canncot «ttend sales and Learn how to buy and sell in the
worldly market, he cannot attend work bees or weddings or
chucch services for visiting preachers and learn adult roles
of social integration. The contlict and anguish often expexi-
enced by Amish children who attend high school i1s heartrend-
ing. It often lasts well into adulthood.

During adolescence the peer group 1s of supreme
importance, tor most of the Amish voung person's socializa-
tion takes place within this group rather than within the
church ot the family. If the young person's peer group re-
mains Amish, he has a reference point, a balance, and a
support. Even though he, as an individual or as a membexr
of this Amish peer group, transgresses many rules and crosses
most of the boundaries between the Amish community and the
world, he will eventually return to the church and become
a life-long Amishman. However, 1f during this state he
makes English friends and identifies with an English peer
group, even though he is well behaved (does not drink,
smoke, neck, or go to the movies) he will probably leave
the Amish church never to return. It is better to tolerate
wild barn parties wathin the community, than prayer meetings
outside it. .

Throughout their history the Amish have been non-resist-
ant, refusing to serve in any army. Today Amish voung men
must spend two years performing alternative (I-W) zervice.

A memo from the office of General Hershey instructs loual
draft boards that suitable I-W employvment should "constitute
a disruption" in the life of a conscientious objector.
(Local Board Memorandum No. 64, September, 1968.) This is
in addition to the requirements, 1) that the work must con-
tribute to the national health, safety or interest, 2) the
work should be performed outside the community in which the
person resides and 3) the job should be one that cannot be
readily filled from the competitive job market. (I'he
Reporter, February 1969:3.) General Hershey need not have
worried that I-W service might not cause sufficient disrup-
tion in the life of the young Amishman. The selective
service program is more disruptive to the Amish community
than is apparent by the number of individuals actually in
service. Those who are drafted must live outside the Amish
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community, often alone and in a city, perhaps wearing
Non-Amish clothing while at work. These measures separate
the young men from community control and to a limited
extent make them not Amish. Baptism has always been an
important s:7- d¢ pudsage among the Amish for it not only
signifies total commitment to the believing church-community,
physically and spiritually separated from the world, but
also admission to adulthood. It the young man 1s baptized
before his I-W service he cannot live physically separated
from the world as he 1s pledged to do. If he 1s not bap-
tized before his service, he has not commited himself to

the church community and is more vulnerable to outside
influences. Not only does I-W service make unclear and

less meaningful the rite of baptism, but it also effects
marriage. Is 1t best for a young man to marry before, during
or after his service? If he goes into the world without

a wife he may form friendships with non-Amish girls and as
marriage must be "in-the-Lord" that is wath a co-religion-
ist, this 1s seen as dangerous. If he has a wife, she helps
protect him from worldly influences, but they start their
married life with modern convenienzz: of electricity and
telephones that are hard to give up wher they return to an
Amish way of life. And what about children who are born
outside the community? During I-W s@ivice both the Amish
men and their wives learn to do different work and may
receive training they will never use on ar Amish Zarm.

They work exclusively with non-Amish. (For “Tweniy Rules
for the I-W" Boys, see dmbassadcr of Peace March 12€9:44-45.)
Probably the most disruptive influence is Jjearring to know
good, kind, highly verbal religious people who are not
Amish and who challenge the specific rules nf the Amish
church. The young men in I-W service often receive higher
wages than they would within the Amish community and there
is sometiles a temptation to stay on and work longer than
the requires :wo years. Many young men and e@ven couples
find the adjustment back to the watchfull communicy diffi-
cult after the autonomy and anonymity of c<ity living.

The most traditional Awish refuse I-W service. As one
memicr said, "God did not mean for the Amish to take the
way of i-W service, He is not blessing ¢r prospering us
for accapting I-W service. It is better tor the Amish to
go to prison, though it 1is hard. Ged is with them there."”
In conirast to the men who azcept alternative service,
those few who go to prison generally return to the Amish
community stronger in their faith, and more secure in their
conviction that they will remain Amish forever. They do
not go through a period of being unsettled when they return.
The rite of baptism retains 1its significance and 1s perhaps
enhanced, for the time these Amishmen spend ou:zside the com-



munity serves to clarify the boundary between the world and
the church; it enables them to identify with the martyrs of
their heritage and it reinforces their belief in the neces-
sity of swparation from an evil world.

The Amishman 1is socialized within his family, within
the Amish commun:ity and, uneasily, with the world., "The
world" is everything that is culturally aon-Amish. It is
seen as threateniny by the Amish and i1s becoming more threat-
ening as the gulf between the traditional Amish and the Ameri-
can middle class widens. Government increasingly impinges
on the Amish way of life, affecting not only taxation but
land use, military service, social security benefits and
health insurance. As the public schools become more cen-
tralized and therefore further removed from community con-
trol, they become less suitable for the Amish child. The
homogenized Americanism taught there runs counter to tradi-
tional Amish beliefs. Amish young men are ill prepared to
live outside the community during their two years of required
alternative service. This forces them into a position where
they must form meaningful personal relationships with people
outside the Amish community: they become too aware of "the
world" and concerned about their image in the world. Per-
haps even more dangerous than the secular culture of today
is the influence of surrounding Protestantism and the
inroads of Fundamentalism that threaten the community
cohesiveness of the Amish. ’

THE OLD FOLKS

The Amish people age and die in a framework of realism.
Socialization patterns provide guidelines for meeting the
major problems of aging: the inactivity of retirement,
economic insecurity, prestige loss, social isolation, loss
of health, and death. The Amish accept aging in a manner
that is associated with a broad range of attitudes; the
care of the aged is not dependent upon a single institution.

The age of retirement for either men or women in Amish
society is not rigidly defined by the culture. Retirement
age varies widely among household heads. Retirement is
gradual rather than abrupt. If the children are marri=d and
in need of farms, the father may decide to retire as early
as 50. Where pressure for farms is not a factor, the head
of the family may in rare cases decide not to retire until
the age of 70. Retirement from the viewpoint of the culture
is voluntary. There is no organization that forces retire-
ment. Even after retirement there is no marked change in
work and activity, for grandparents usually assist their
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married children with work on a voluntary basis in times of
specific need. Health is a factor in determining the onset
of retirement. Work expectations can be reduced without
fear of losing prestige, and men are not forced to choose
between full time jobs or doing nothing at all. Obligations
such as visiting the sick, the bereaved, and attending
funerals increase with age.

Economic security in the form of living standards does
not decline sharply. Moving into the grandfather house is
the normal way of retiring. The old folks move into the
adjacent farm dwelling and live from their life savings
which are supplemented by a share in the farm and modest
income from carpentry or other part-time work as long as
health permits. Separate living arrangements and independ-
ence of travel are important personal liberties that are
respected by the Amish system of retirement. Grandfather
has his own horse and buggy. The Amish do not apply for
old age and survivors insurance benefits. They are eligible
for exemption from paying the self employment social security
tax. The economic aspects of retirement are not the major
considerations, but what is considered important is a mode
of life that permits successive generations to remain asso-
ciated in life pursuits.

Prestige is maintained on a level consistent with
prior accomplishments in life. There is no noticeable
evidence of anxiety due to loss of status. On the contrary,
power and prestige tend to increase with age. Both men
and women have a formal vote in the church-business sessions.
The association of age with prestige in a generally patri-
archal society tends to strengthen the ties with the past.
"0ld fashioned ways" still have respect and a knowledge
of these ways is perpetuated by the older people. Young
farmers ask their fathers for advice on a variety of farm
management problems. Mothers ask grandmothers for advice
on how to rear their children, even though they do not
always follow their instructions. (Appendix B, No. 18.)

The interaction patternsbetween the age-groups lessens the
strain between the generations.

In social life there appears to be a balance between
privacy and social involvement. Isolation from others is
made possible for the individual or the elderly couple,
but participation in the church and community activity is
not denied. Retirement from church office, such as bishop,
deacon, or preacher, is not possible since ordination is
a lifetime calling. Assurance against loneliness is grounded
in the cultural inducements to child bearing and sanction-
ing large families. Togetherness is fostered in religious
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life, kinship and visiting patterns, and agricultural
pursuits of a simple style which permit children and parents
to work and live in proximity to each other. The psycholo-
gical asp«cts of aging are acknowledged and provided for

by the cvommunity and the family. The slow rate of change

and strong community ties assure older people of ample oppor-
tunities for meaningful social participation to the limit

of their energy and mental capacities.

The 0ld Order Amish people do not build separate
institutions or homes for the aged. The aged are there-
fore not physically removed from their children and grand-
children. The transitional Amish groups often support
community homes for the aged and place their members in
these institutions. As a consequence, their homes and
their communities are less supportative of the social life
of the aged than are the traditional Amish. Greater
discontinuity exists between the grandparents and children.
The firm teaching among the traditional Amish that children
should obey their parents places a moral obligation of
reciprocity on the young married to provide for their
aging parents, ("Who'll Take Grandma?", Family Life,

June 19€¢8:18.)

Loss of health accompanies aging among the Amish as
in all societies. The manner in which the culture influ-
ences the psycho-social adjustment to aging and illness is
important. Ailments are accepted realistically and local
physicians are patronized at will. Non-scientific aspects
of medical beliefs have been observed in Amish society
(Egeland 1967), but what is most marked is anr overall con-
cexn for the sick in the community. Family Life occasionally
carries articles on health (see especially August, 1969).
Persons who are too ill to attend religious services are
talked about at great length. They are normally visited
by relatives and friends in the afternoon or during the week.
Small gifts of food or other specialties are often given’
to them. The senile and mentally ill are cared for in the
household except for serious (dangerous) cases. The family
and community provides supportive aids, a sense of belong-
ing and the expectation of being needed. Older people are
more free to travel, and consequently often do more visiting
than other adults.

When death occurs, few decisions need to be made by
the family that are not made by custom. Neighbors and
non-relatives relieve the family of all work responsibility.
Young men are appointed to take over the farm chores and an
older married couple takes over the responsibility of manag=-
ing the household until after the funeral. These appoint-
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ments are considered a great honor. The managing couple
will solicit as many helpers as are needed for cleaning,
food preparation, and for making burial arrangements.

The relatives spend their time in quiet meditation and in
conversation around the bier where guests come to see

their departed friend and talk to the family. Close friends
come to the home to sit up all night while the relatives
rest, The Amish observe the wake by sitting all night
around the deceased, and young people gather to sing hymns
on at least one of the evenings before the funeral. Amish
coffins are made by a carpenter or by an undertaker that
caters to the customs of the Amish. Pallbearers are
selected by the family. Their duty 1s to dig the grave,
assist with the physical arrangements at the funeral, open
and close the coffin for viewing, arrange for transportation,
and close the grave at the cemetery. Funerals, especi-
ally of elderly people, are attended by large numbers

of friends and relatives from various states. It is not
unusual to have over 500 mourners present. It is the cus-
tom to return to the house of the deceased for a meal

after the burial; this serves to restore normal role rela-
tionships and responsibilities. The quietness and serious-
ness which has prevailed for three days is now broken by
normal conversation and. interaction patterns. Family mem-
bers are readily integrated into the ongoing concerns of
the community where bereavement is healed by Godly and
ethnic ties. The belief in eternal life beyond death is

a source of comfort to the mourning family. Death shakes
the emotional foundations of the individual, but the major
burdens are borne by the church-community.
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VI. AMISH SCHOOLING IN ANTHROPOLOGICAL CONTEXT
CULTURAL GOALS AND SOCIALIZATION

School is a crucial experience in the socialization of
American children—2amish as well as suburban. The public
school system has developed in such a way that it is
fairly well suited for its task of preparing middle class
children to live in twentieth century urban United States.
However, the teachings of the modern elementary school are
increasingly irrelevant for individuals who live in small
rural enclaves and especially for those who conscientiously
reject much of modern technology and most new cultural
developments. Just as the goal of our public schools is to
_produce individuals with "the best chance of understanding

and contributing to the great events of his time" (Educa-
tion Policies Commission; 1962:11) so the goal of Amish
parochial schools is to produce Amish Christians able to
understand and contribute to the small events that will
help perpetuate their community here and in eternity. To
express this in their own words "The goal of the [Amish
parochial] school shall be to prepare the child for the
Amish way of living and the responsibilities of adulthood.
In short, these [school] standards are designed in an effort
to establish the foundations of a society of useful, God-
fearing, and law-abiding citizens." (Appendix B, No. 24.)
Although the Amish goals are not identical with those of
the larger society they are not antithetical for both sys-
tems strive to produce useful, law-abiding citizens.

In fact, if we assess the public and the parochial schools
according to the criteria established by the North Central
Association of Colleges and Secondary Schools ("Policies
and Criteria," 1968:2): "a school shall be judged, insofar
as is possible, in terms of its stated philosophy." It
would appear that the Amish parochial school is doing a
superior job in actually realizing its goal, for their
graduates do in fact become useful, God-fearing, law-abiding
citizens and members of the Amish church.

parochial schools are a relatively recent development
among the Amish. The first such school was built in 1925,
after the Amish had been in America almost two centuries.
The next was not built until 1938. By 1940 there were only
four Amish parochial schools. As public school districts
became consolidated and the local community lost much of
its influence in the schools, there was growing concern
among Amish parents. Loomis (1951:490-491) lists six argu-
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ments in favor of consolidation. None of them are accept-
able to the Amish. 1) "Egualization of cost between the

poorer and the wealthier districts." The Amish do not
care if their district is financially poor. 2) "Better
teachers." The Amish do not believe that higher education

necessarily produces better teachers, nor that higher
salaries insure greater competence. 3) "Superior curicula."
The Amish consider the curriculum of the larger schools
inferior for it usually stresses science and lauds techno-
logy. 4) "Specialization of instruction and grading of
pupils by age groups." The Amish are opposed to specialized
instruction, preferring that their children learn only the
basic skills of reading and writing and arithmetic. They
consider it a disadvantage to group children with only their
age mates and not have them in a mixed group learning from
the older and helping with the younger children. 5) "Social
advantages to pupils and to the community." This is con-
sidered a danger rather than an advantage for the Amish wish
their children to follow in their own footsteps and not to
"advance" to other occupations or higher status jobs.
(Havighurst and Neugarten 1960:222-225.) 6) "Better admin-
istration and superior vision." The Amish are suspicious

of administration for they believe that all agreements
should be informal and hased on the word of the parties.
There is no need for administration in small face-to-face
groups. The Amish also believe the vision of the adminis-
trative officials to be inferior rather than superior for

it is usually progress oriented and based on an exclusive
belief in the scientific method. The Amish see these as
arguments against consolidation rather than for it and

their concern increases about the environment the large
regional schools create for their children. Over and over
one hears Amishmen give as a major reason for building

their own schools the need to control the environment of
their children. (Ervin N. Hershberger, BB 4/58; John E.
Kauffman, BB 1/59; Joseph Stoll, BB 10/68.) (The Black-
board Bulletin is here and hereafter cited as BB, usually
with author, month, year, and page numbers where applicable.)
A basic goal is "to give their children the education they
need {minus the dangerous influences the children might

have been exposed to in public schools)." (Uria R. Byler,
BB 8/68:8.) Thus, as the one-room rural public schools were
closed the Amish opened schools of their own. By 1950 they
had 16 schools, and by 1960 they operated 85 parochial
schools. Since then there has been a sharp increase in

new schools. By 1968 there were about 250 Amish schools,
taught by some 300 teachers and with an estimated enroll-
ment of 7,800 pupils. (From the BB, November 1968.
Actually, this is an incomplete enumeration for many schools
are not reported. See also Table 1.)




It is still early to assess the effect of these
schools on the life-style of the Amish. However, in the
schools' dual role of "protecting" and "teaching" (Joseph
S5toll 1967:64) the children within their sphere, they
undoubtedly contribute to maintaining an Amish life-
style distinct from the changing culture around them.

puring the last thirty-five years the American
public schools have become increasingly significant in
their role as socializing agent. The number of days in
the school year and the number of years spent in school
has steadily increased. Many of the functions formerly
performed by the family and the church are being taken
over by the school. Rapid urbanization and the mobility
associated with an increasingly technological society
lead to changes in traditions, in the roles of family mem-
bers and in the influence of the church. This created a
vacuum that the public school attempted, sometimes reluc-
tantly, sometimes enthusiastically, to fill. For some
children the school is the major socializing agent, at
least in the realm of vocational training and often it is
within the school or in association with their schoolmates
that children learn conventional behavior and develop many
of their values. For those seeking to participate in the
mainstream of American culture, the public school often
provides excellent preparation. For those few who do not
participate in national government, and who think of
themselves as "strangers in the land," the expanding role
of the public school is threatening. The Amish parochial
schools are granted only a tertiary role in the socializa-
tion of their children. The child belongs first to the
family, who has the main responsibility for his development;
then to the church and finally to the school. (Elizabeth
Miller, BB 11/66:73.) 1In a letter "To Our Public School
Officials" (Eli Gingerich, BB 8/66:19-20) the writer ex-
plained "although we appreciate having our own schools and
teachers of our choice, we feel this still does not quite
come up to having our children together as a family unit
under the influence of the parents." Or an another Amishman
writes "the school's influence must take a back seat to the
influence generated by the home and by the church. (Joseph

Stoll, BB 1/61.)

theracy is essential for the Amish way of living:
"Skills in readlng, writing, and working with numbers are
of great value in the Christian's life. With them he is
able to support himself and his family honorably, to com-
municate with relatives and friends, and to make a contri-
bution to his church and the community; they are an aid
to spiritual growth, by opening the door to the truths of
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the Bible and other books." (Editorial, BB 9/62.) 1In
their schools the Amish emphasize the teaching of the
basic subjects traditionally referred to as the three R's.
Their success in teaching these subjects as measured by
standaridized achievement tests is covered in Chapter VII.

Although the Amish want their children to learn the
basic skills as well or better in their own schools than
they do in the public schools, the teaching of reading,
writing and arithmetic is not the primary reason for esta-
blishing their own schools. Nor is the primary reason
the teaching of religion. 1In fact, religion as a special
subject is not taught in Amish parochial schools. They
have no theological disucssion, no catachism, and even
in those schools where the Bible is read there is no expla-
nation or interpretation of the Word, for it is generally
felt that to do this is "not in the teacher's place"

(Elton S. Miller, BB 9/69:120-121). It is the primary duty
of the teacher to be an example for the pupils, teaching
them to live tcgether in disciplined harmony, abiding by
the beliefs of their church: "Teaching the Golden Rule,
honesty, thriftness, cleanliness and teaching them to be

willing to work with mind and hands." (Catherine Swarey,
BB 10/66:57.) "The pupils must learn obedience, kindness,
and respect in addition to the 3 R's." A member of the

Indiana Amish School Committee wrote, "One of the greatest .
advantages of our own school system is to have our own
qualified Christian teachers. Our children will be learn-
ing Christian morals in between lines while getting their
secular education.”" (John M. Bontrager, BB 8/63.)

The Amish church and the Surpeme Court have both
directed that the schools under their jurisdiction shall
not teach religion. The Amish make it clear that morality
must be taught even though theology is not. The public
schools are wrestling with the problem of how to teach
morality without religion; all too often what emerges as
acceptable to the constituency is cultural chauvinism
which is used as a bolstering belief system.

The Amish assume that Christianity underlies all
morality so that the ban on teaching religion does not
mean that the schools are not Christian, rather than the
finer points of doctrine and interpretation are not to be
studied. The Amish leaders want each parochial school
"to have the highest standards of truth and morality, and
+ « +» high standards in education and behavior . . . [Each

must] be a clean school, a busy school, a Christian school."
(Joseph Stoll 1965:76.)
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The Amish parochial schools strive to develop
character. "Character is the ability to work hard, to get
; along with others, to be respectful, to humbly strive
] after life's worthwhile values, to love one's fellow man
‘ and thereby love God." (David Luthy, BB 5/69:222.) Love
of one's fellow man is taught; love of God is believed to
follow naturally.

) The consistency between the type of character the Amish
§ strive for and the type of personality they displayed on

the Myers-Briggs Type Indicator (Tables 20-22) is striking.
The category having the highest frequency of responses has
the following personality description:

"Quiet, friendly, responsible and conscientious,
works devotedly to meet his obligations and serve his
friends and school. Thorough and painstaking, accurate with
figures, but needs time to master technical subjects, as
reasoning is not his strong point. Loyal, considerate, con-
; cerned with how other people feel even when they are in the
| wrong." (Myers 1962:70.)

RELATION TO CIVIL GOVERNMENT

The Amish established their parochial school system
in direct response to changes in policy of the public
schools.

The Amish culture is built on informal ties of personal
responsibility and understanding. It requires a small group
with face to face contacts in order to remain viable.

When the group becomes too large to be held together by bonds
of personal friendship, differences of opinion develop,
there are misunderstandings and generally a division takes
place. The primary unit remains small and on a human rather
than an organizational scale. As long as the public school
maintained this same scale the Amish were satisfied and

many were active participants in the schools. For instance,
an Amish member of the township public school board in 1895
supervised the building of the public school on a corner of
his farm. (Sixty years later when the township sold the
school house, made obsolete by consolidation, the Amish
community bought the building for $3,240.00 and established
their own school.) (Esh, BB 1962:n.p.) The Amish have
suffered repeatedly at the hands of school officials who do
i not understand their concern for education and the distinc-
| tion they make between technology and wisdom, between the

: critical analytical method and the quest for ultimate co-
herence. (Littell, in Erickson 1969:61-82.) 1In county
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after county the Amish have had to suffer fines and jail

sentences and even the removal of their children to insti-

] tutions before they have been able to legally establish

! their own schools. 1In Pennsylvania the harassment went

& on for eighteen years, in Ohio for almost ten. In Iowa
Amish children were chased into cornfields in an attempt
to round them up physically and transport them by bus to
public school; their parents were jailed and property con-

] fiscated for nonpayment of fines. (Harold E. Hughes, in

] Erickson 1969:5-14; Donald A. Erickson, 1966:85-89; l1968a:

36-44; 1969:14-59.)
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Today the Iowa Amish are granted a tenuous permission
revokable virtually at the whim of the state superintend-
ent, to maintain their own schools. It is national pub-
lic opinion, not school officials or the state legislature
that is enabling the Iowa Amish to keep their own school in
operation. (Act Relating to Compulsory School Attendance
and Educational Standards. [Iowa)] Senate File 785, 19267.)
In Kansas (1965-1967) conscientious Amish families were
harassed out of the state. (Erickson, "The Persecution of
Leroy Garber," in Hostetler 1969.) However, in Kentucky
(1967) a jury trial found the Amish not guilty of the same
offense (breaking the school attendance laws) because
“they acted on the basis of religious conscience." (Titus,
BB 12/67:117.) An amicable, detailed agreement was
finally worked out between the Indiana Amish and the
school officials. (Appendix B, No. 25; BB 1968:131-32,
159-161.) Michigan passed a bill in May 1967 that would
"allow the State Board of Education to set a definition
z for 'qualified personnel' as well as 'certified' teachers,

a distinction which might let the board satisfy the Amish
E families [by allowing them to hire an Amish teacher] and
also meet state laws." (4Ann Arbor News, May 10, 1967.
For the background to this case see BB 8/64;5.) A court
case is still pending in Wisconsin. There has been no
real trouble in South Carolina, New York, Illinois and
Delaware. Maryland has been understanding of the Amish
. stand on education. Yoder School (Figure 49) has for many
% years been a model of fine cooperation between the Amish
%
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community and the board of aducation. (Hostetler 1958.)

In another instance the county furnished the material for a
< rural public school and the parents supplied the labor.
z The state also supplies the three teachers and school bus
transportation for the children. The parents raise money
to buy equipment not furnished by the school board. (Mrs.
Atlee E. Hershberger, BB 11/68:92.) 1In 1967 Maryland
passed a bill stating that the Amish were a "bona fide
church organization" and therefcre not subject to license
by the state. (Senate of Maryland, No. 460; Andrew Hertz-
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ler, BB 3/68:188-189.) There are three public schools in
Delaware that are controlled by the Amish but staffed by
the Department of education.

1n Missouri, the school officials have also been
cooperative, to quote an Amish letter:

"In our area Anabel, Missouri we have had the nice
cooperation of our local schoolboard and the superintendent
of the newly consolidated school district. They have sold
us two good school houses and most of the cont, just what
we needed to get started.

"when our board members met with them, they stated
that they wanted to do as nearly as they could what was
right, and had decided whatever the Amish wanted for schools
would be the nearest right thing to do. For they did not
believe it was necessary to have so much trouble about
schools as had occurred in some places.

"So why should we not thank God daily for such
blessings?" (David S. Borntrager, BB 9/67:64-65.) This is
in strong contrast to the treatment they received in Wayne
County, Ohio, when the school board refused to sell the
Amish an obsolete school house, even when there were no
other buyers.

It is obvious that the Amish will not tolerate the
removal of their children to a distance from their homes,
the placing of them into large groups with narrow age
limits, the teaching of skills useless to their way of life,
and exposing them to values and attitudes antithetical to
their own. These conditions develop when schools become
large and bureaucratic. Then the Amish withdraw, for "it is
better to sacrifice than to compromise.”" (John F. Beiler,
BB 1966:33.) They set up their own schools and when that
is not possible they move to other states or even other
countries where they can raise their children to thrive on
cooperation and humility rather than competition and pride

of achievement.

Types of Amish Schools

The Amish administer two different levels of schools:
the elementary school consisting of the first eight grades
and the vocational school attended by children who have
successfully completed the eighth grade but are not yet
old enough to obtain a working permit. The program is
basically an on-the-job training program, a type of appren-
tice program that is being experimented with in some of
the city public schools. ("Model Vocational Plan Revamps
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All Education," Educavicn U.5.4., Dec. 18, 67:93.) The :
Amish children are released to a responsible Amish adult, |
usually their parents, to work under them while learning

the arts of farming and housekeeping. Then, one day a

week they meet as a group with their school teacher.

The Amish administer schools only when it is necessary
in order to maintain the small rural school. Thus in areas
where the younger children continue to attend rural schools
the Amish teach only the seventh and eighth grades in their
school. ({(Abe S. Kinsinger, BB 12/66:109.) Where elementary
children remain in rural schools but high school attendance
at a large consolidated school was enformed the Amish built
schools for the ninth and tenth grades or for children be-
tween the ages of fourteen and sixteen. (Lydia Mae Bontrager,
BB 1966:110.) A few of the elementary schools teach nine
grades and some have the vocational school attend class
each week in the elementary school building.

Areag of Adjustment: Government and Amish Schooiing

There is a surprising lack of uniformity among the
various states in relation to their laws pertaining to
the public control of private schools. (Elson, in Erickson
1969:103-134.) For example, in New England there is no 7
regulation of private elementary and secondary education
other than that the building must be declared safe by the
State Fire Marshall and it must have adequate toilets,
sanitary drainage and a safe water supply. (Sanders, in
Erickson 1969:178.) 1In contrast, many middle western
states have detailed regulations on compulsory attendance, :
certification of teachers, the curricula to be taught and ;
in some instances, not to be taught. ;

Treating the Amish parochial schools as a unit, there
are seven areas of adjustment that are required of them in ]
one or more localities. These areas are: 1) health and )
safety standards, 2) length of the school year, 3) length
of the school day, 4) attendance requirements for enrolled ;
pupils, 5) age of compulsory attendance, 6) certification :
of teachers and, 7) curricula regquirements.

First, all states have certain building requirements 1
pertaining to the health and safety of the children. The :
Amish cooperate cheerfully with these except when they go
against specific religious prohibitions. Certain church li
districts forbid indoor plumbing. These schools have out- i
houses similar in type to those built by the state at road- j
side and state parks. Electricity is everywhere forbidden f
in the homes and is not installed in the schools. (John E. ;
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Otto, BB 12/66:108.) Otherwise, all the safety measures
are carefully followed. (See the section on Physical
Description of the Schools.)

Second, the minimum length of the school year for
parochial schools is detecmined by the state. For
example, Ohio requires 160 days, Indiana 167, Pennsyl-
vania 180; some states require that parochial schools
have the same length of year as neighboring public schools.
The Amish believe in a short year, with most of the hours
spent during the winter when farm chores are not pressing.
They prefer to begin school late in August and to eliminate
vacations so they can close in April. Most schools have
only two days off for Christmas, one day off for Thanks-
giving and Good Friday. A few may close on Easter Monday.
Snow rarely closes an Amish school for most of the pupils
walk or come by horse and buggy or sleigh. Schools may
be closed as required for community participation. Thus,
the school may close when there is a funeral, for sometimes
two-thirds of the children will be direct descendants of
an old patriach and the rest will probably be related to
him by marriage. More rarely the school may close for a
wedding if the families of most of the school children are
involved. If weather conditions cause corn husking to get
behind schedule the school may close for two or three days
so that the children can help with the harvest. These
days are always made up, occasionally on Saturdays.

Their reasons for preferring a short school year
are best desceribed in their own words:

"First: although we appreciate having our own schools
and teachers of our choice, we feel this still does not
quite come up to having our children together as a family
unit under the influence of the parents. Having one more
month of school would mean less family influence.

"Second: Although we are a rural people in general,
we realize there is a greater and greater need for a sound
basic education. However, the old adage, 'We learn to do
by doing.' still holds true. Learning from books becomes
more meaningful as we tie it in with practical experience.
During that last month of school our children would miss
much of the basic principles of farming, that of preparing
for and planting fields and gardens. :

"Third: We feel that our actual hours of classroom
study in eight months would compare favorably with the
average public school term of nine months. That is, count-




ing such things as recreation during school sessions,
basketball games, spring vacation, etc. . . .

"Fourth: The nine-month school term is mainly intended
for town and city children. We feel the extra month of
school for us 1s not only unnecessary, but creates a burden
and hardship to our way of life, in a spiritual as well as
a material sense. We support our own schools, and at the
same time support the public schools. This means higher
taxes for us, and we are deprived of the help of our chil-
dren at a time of year when we most need them.

"Fifth: We feel that farming with tractors is not only
impractical financially on most of our small farms, but with
tractor farming we also tend to become more independent of
each other, and lose much of the community spirit so essen-
tial for love and Christian fellowship in everyday life, as
well as in the church.

"Neither we nor our school system is perfect, but it is
our aim to raise and educate our children to be not only
good Christian stewards, faithful to God and our church,
but also to be useful citizens in our community. For this
privilege we are willing to continue supporting the public
schools through our taxes, and to assume the financial
responsibility ourselves of educating our children."

(Compiled by Eli Gingerich,
BB, 8/66)

The vocational and elementary school observe the same
length school year.

Third, the length of the school day is determined in
cooperation with the school officials. There is no prob-
lem about this. The Amish children generally attend school
five to six hours a day not including the lunch period.
The vocational school children work on their academic studies
or home projects five to six hours per day during school
hours and attend classes with a vocational teacher one-half
to one full day per week.

Fourth, regular attendance is required by the state
of all school children. The Amish are now cooperative
about the attendance requirement for elementary school.
Most schools maintain an average attendance of well over
90%; Illinois has agreed to maintain an average attendance
of 97% and to make-up all the days when such an average is.
not maintained. The school is closed rather than tolerate
a series of absences so that the children can help when
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there 1s pressing community work, such as corn husking.
Then the missed days are made up. In such a closely-knit
community it is impossible for a family to keep a child
home to work without everyone knowing the real reason. In
one community this happened. The teacher spoke to the
parents, but after awhile the child began missing again,

so the school board spoke to them. They were warned that
the child would be transferred to the public school if
there was not full cooperation. The parents once again
kept the boy out of school, so he was transferred. Where-
upon the family got a retired doctor to sign a medical
excuse and they presented it to the public school, saying
he was not healthy enough to attend. He continued to work
both at home and for other families. The parents did not
try to submit a doctor's excuse to the parochial school for
the community members would have known it was not valid.
Needless to say this is an unusual case, but illustrates
that the parochial schools are better able to police their
children than the public schools. In most instance, even
families that might be tempted to keep an older child at
home to help with the work, do so very infrequently

because they are sensitive to community pressure. Required
school attendance is no longer a problem at Amish elementary
schools.

Fifth, the state determines the compulsory school age.
This has been the basis of much of the trouble between the
Amish and the civil government. It was the major area of
conflict in Pennsylvania and Ohio, a cause for concern in
Indiana, Illinois, and Oklahoma and resulted in litigation
in Kansas, Kentucky and Wisconsin. It is a point on which
the Amish will not give; they will suffer fines, jail sen-
tences and will migrate before they will capitulate. The
Amish know that adolescence is a c¢rucial age in the social-
ization of their children; therefore, they will not allow
them to be socialized by "the world" during this formative
period. They must shelter their children, not so much
from ideas, as from learning the roles and rules of the
English culture. The Amish understand intuitively what
Lynd and Lynd pointed out so well in Middletown (1929:211-
224. See also Jules Henry 1963:182-282) that the non-aca-
demic life of the high school admirably prepares the stu-
dents for social participation in the American culture.
Therefore, the Amish consider the high school to be a
dangerous environment that is "a detriment to both farm
and religious life." (Budget, July 15, 1954:6.) Not only
do the children learn things they should not learn when
they attend high school, but they are also prevented from
learning things they must know in order to live a success-
ful life within the Amish community.
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The Amish believe that children who will be farmers
and tarmers wives must enjoy physical work and must have
the technical skills and knowledge to do their jobs well.
These attitudes and skills cannot be learned in a classroom,
but must be learned on the job. A boy learns to plow by
pPlowing, by noting the condition of the soil, the degrees
of moisture, the weight of the plow, the temperament of
the horses. He learns how to plow a long, straight furrow,
when to plow and when to wait for the soil to dry a little,
whether to plow or disk. All of this is best learned Ly
doing rather than sitting at a desk reading about it. He
needs to develop physical skill, stamina and a great cdeal
of judgment. This can be developed only by repeated experi-
ence. 1In the same way, the girl needs to learn how to pre-
pare the soil for her vegetable garden, what to plant, when
and how to plant it, how to care for the growing vegetables,
when and how to pick them and then how to prepare and pre-
serve them so they will be in peak condition for future use.
By comparison, the forty-five minute hone economics classes
in the local high school seem pretty superficial.

After years of harassment (one father was arrested
ten times) the Pennsylvania Amish were permitted to esta-
blish their specialized vocational schools. (Hostetler 1956.)
After more years of arrests and fines the Amish in Ohio set
up similar schools for their children who had finished the
eighth grade and were not old enough to botain working papers.
These schools report attendance to the state department of
education but strictly speaking they have not been legalized
by the state. 1In 1967 the Illinois Amish reached an agree-
ment legalizing Amish vocational schools.

In 1965, four Amish fathers in Oklahoma who refused
to send their children to high school agreed to have their
children take correspondence courses. (Gospel Herald,
Jan. 25, 1955:96.) 1In 1966, an Amish father in Kansas was
fined (and finally moved ocut of the state) because his child
was taking correspondence courses instead of going to high
school. (State vs. Garber, 197 Kan. 567, 419 P2d 896
(Kansas, 1966) David Wagler, Family Life, Feb. 68:7, Sharon
Garber, Family Life Mar. 68:17.) Two years later a bill was
introduced into the Kansas legislature to allow Amish chil-
dren to study correspondence courses at home under the
direction of the public school. (Joseph Stoll, BB 3/68:188.)

Not only is there variation from one state to another,
but there is also variation within a state. Some counties
are over-zealous in their interpretation and enforcement of
the law, others quietly permit all Amish children who have
completed the eighth grade to stay at home and attend no
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formal school. The compulsory school age continues to
rise; in Wisconsin it is expected to be raised to 18 in
1970, and it remains a problem for the Amish, whose very
survival depends on the careful nurture of their adoles-

cent young people.

Six, only six states require that teachers in non-pub-
1ic schools be certified. Amish have parochial schools in
three of them and in two, Iowa and Michigan, it has been a
source of trouble. The roughshod enforcement of the certi-
fication law by Iowa School officials resulted in protests
from across the nation. (Erickson 1967:85ff; 1968b:33-34;
1969.) Amish parochial schools are in operation in Iowa
and Michigan but their continuation depends almost as
much on public support as on the limited legal safeguards
that have been granted them.

Although Ohio is not one of the states that requires
teachers in non-public schools to be certified, the
department of education officials interpreted the Ohio
laws, "a child not attending a public school must attend
a school which meets the state board of education standards”
(Ohio Legislative Service Commission 1960:5), to mean that
"teachers in private schools must have the same certifica-
tion as teachers in tax-supported schools," (Ibid.) The
state has prosecuted Amish parents under this interpretation
of the law. However, the state officials did not receive
as much public support for their action as they wished and
there have been no court case during the last few years.
The Amish carefully comply with the attendance laws, but
their parochial schools are not legally protected and lack
of prosecution is primarily the result of sympathetic
public opinion. Although Indiana does not require teacher
certification in non-public schools either, that state also
used the argument that a teacher with less than ten years
of formal schooling could not provide educational training
equivalent to that of the public schools to close an Amish
school in Decatur County. As part of their 1967 agreement
with the stated education authorities the Indiana Amish
agreed to have as teachers only individuals who had passed
the eighth grade satisfactorily and made a passing score on
the General Educational Development High School Equivalency
Test administered and graded by the State Department of

Public Instruction.

Because the civil government and the Amish measure the
teacher by different standards almost all teachers who are
certified by the state are not considered cualified by
Amish standard. (Appendix B, No. 31, 32.)
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Seven, thirty-one states regulate the curricula of
non-public schools either by specifically defining course
requirements or by demanding various measures of equiva-
lence between non-public and public school instruction.
(Elson, in Erickson 1969:104.) However, even in states
like Ohio and Michigan where there are lengthy specifica-
tions of statutory standards, there have been instances
of public officials exceeding the intent of the law, as
when they tried to close the Amish schools in Ohio: and
other instances, for example in Michigan, where the offi-
cials report that the grant of power is too vague to enforce
the curriculum standards in non-public schools. The major
question is who is to determine equivalency? 1Iowa has the
most detailed and restrictive policy concerning the curricu-
lum to be taught in Amish parochial schools. In order to
be permitted to maintain a school "proof of achievement in
the basic skills of arithmetic, the communicative arts of
reading, writing, grammar, and spelling, and an understand-
ing of United States history, history of Iowa, and the
principles of American government . . . shall be determined
on the basis of tests or other means of evaluation selected
by the state superintendent with the approval of the board."
(Amer:dment to section 252.9 Code 1966, Iowa Senate file 785,
July, 1967.)

The Indiana School Agreement (Appendix B, No. 26)
lists the courses to be taught in the elementary school.
Although it is not part of the agreement, the Indiana
parochial schools may permit the testing of their pupils
by state officials in 1970. The Minimum Standards for the
Amish Parochial Schools of Ohio (Appendix B, No. 24) 1lists
the graded course of study; the language arts including
reading, writing, spelling and English, mathematics, geo-
graphy and history, health and safety rules, German writing,
reading and spelling and vocal music. The Amish in several
other states; for example, Wisconsin, follow the Ohio Mini-
mum Standards.

The curriculum for the vocational schools is specified
in various degrees of detail by the different states in
which Amish live; in some states there is no agreement but,
as yet, a quiet tolerance.

The Amish conscientiously attempt to obey all these
school regulations for they believe that the government is
instituted by God and that Christians should be obedient
to the government in all things that are not in direct con-
flict with the laws of God. They honor the government
officials and pray for them and for their own children
whom they fear the government's school may "take out of
their hands and turn into men of the world."

114

o twngs: | QAT rtomp i

m«wnm- PRS bt o sy

Faons e ey § g prans

T s en? e Sy e e oo T

oot la ey T8 V7




THE ORGANIZATIONAL STRUCTURE OF THE AMISH SCHOOL SYSTEM ;

The Amish are a strongly congregational people. The .
unit of organization is the local church district; beyond /
the district there is no formal religious heirarchy. Dif- ’
ferent church districts and various geographical communities 1
are held together by informal ties of kinship bonds, visit-
ing patterns and similarity of belief and life style. Just
as the churches which are self-governming units differ
slightly from one another on specific rules of church order,
so there is local variation in the organization and admin-
istration of the parochial schools. The schools have much {
in common, but decisions are made locally and so the details
vary from one school to another and from one community to
another. There are also differences due to variations in

state laws.

e B L R SN2 S Sty it

Amish Elementary Schools

All Amish elementary schools are administered by a
school board. In most areas each school has its own board,
but sometimes several schools are administered by a single
board. For example, in Wisconsin there are two schools
under one board, (Menno M. Hershberger, BB 4/67:211) and g
in Pennsylvania there are six schools under one board. ]
(Rebecca K. Stoltzfus, BB 11/66:91.) School boards consist X
of from three to six members with one of the members serv- :
ing as president. There are various other positions that
may be filled by board members or by other elected or
appointed individuals: The clerk, keeps records of the .
meetings, The superintendent or director or committeeman, :
attends meetings on a township or county and state level. :
He is responsible for knowing any changes in civil rules
that concern Amish parochial education and for implementing
these changes in his school. (The committeeman is primarily ]
a churcih district representative.) The treasurer collects !
the money needed for the functioning of the school, pays . :
the teachers' salary, and is responsible for all the bills. ’
Sometimes this position is subdivided into three: 1) an s
assessor, 2) a collector, and 3) a treasurer. The attznd- §
ance or truant officer is responsible for seeing that the i
children are not illegally absent from school and that ;
attendance records are forwarded to the department of educa- !
.. tion. In many schools the teacher forwards the reports and N
i the attendance officer is rarely called in. Some schools y
{3 do not have an attendance officer. These different positions ‘
3y with overlapping rules and responsibilities are confusing
{ to the outside, but the seeming vaguciess and minor varia-
| | tions, from school to school and from church to church, are i
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cherished by the Amish who see in the fluidness of the
organization a protection of their congregational social
organization.

Board members are elected to their position by the
patrons of the school. This usually means by a vote of
all the church members of the district or districts in
which the school is located. However, in some localities
the school is supported by the parents rather than by the
whole church. (Wilma Kuhns, BB 1/67:123, Mrs. Allen. A.
Bontrager, BB 11/66:92) in which case the parents elect
the board members. When children of several different 0Old
Order church affiliations (non-communing churches) attend
one school the members of each different church affilia-
tion may elect one board member.

In Pennsylvania, school board members often serve
for a long time. Samuel K. Fisher has served on the board
since the first parochial school was established in his
area over twenty years ago. (Rebecca K. Stoltzfus, BB
11/66:91.) In Delaware a man served as treasurer for
twenty years. In central Ohio the school board term is
generally three years, with the man having served longest
acting as president, then he can usually expect to be off
the board for one year between terms. The school board.
takes a great deal of time, energy, work and personal skill
so the year of rest is generally appreciated. Ministers,
who are often busy with similar responsibilities, are not
elected to school boards; however, they do serve as teachers.
(M. E. Hershberger, BB 4/67:226, Mrs. Henry Schrock,
BB 67:162.)

The school board hires and fires the teacher, pays
her salary, enforces attendance laws, supplies the equip-
ment needed by the school and keeps the building and play-
ground in good condition. It sets the tuition fee and levies
or assesses the "school tax" against those who have elected
them. (Appendix B, No. 24.) The school board meets as a
unit with the teacher, ideally once a month. These are
open meetings and parents and other church members are
encouraged to attend. (Jonas Nisly, BB 5/65:156; Amanda
N. Hershberger, BB 4/65:132-133.) The school board is
responsible to the patrons, which usually means to the
church, for the smooth functioning of the school.

The state board meetings are held annually for members
of the school boards, committeemen and other interested.
church members. Pennsylvania has held such meetings regu-
larly since 1957, (Ezra Kanagy, BB 8/64:1) Ohio since about
1958, and Indiana since 1964. (Dan A. Hochstetler, BB 8/65:6.)
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Officars are elected by a vote of those vresent ar the
meeting. (L.F.B. (Lvdia F. Beiler) Bk 8/67:23.) Whenr &
new state board was set up in Indiana, the ministevs and
men of districts that were operatinag schcols were eligi~
ble to vote. In these three states with the largest
Anish populations there have been statewide meetingg at
earlier dates. For example, the 2mish Church School Com-
mittee (of Pennsylvania) was established in 1937.

Through the years, it attumpted he olanifu the Awigsh posi-
tion on elucation (Bppendis B, M. 2z} t7 grate €oluacle
officials. In 1965, it merged wiir the PFennsylvania
state school committee; however, 't cuntinues to meet
(annually in August) as the Vocaticral Plan Conmnittee .

In Ohio the state delegative comuittes sets the standatds
for the parochial &chools (Auvpendix B, No. 24) hecause

no agreement has been worked out ke ween the department
of education and the Amish. (Ohio Iegislative Service
Commission 1960.) 1In Tndiata the state committea met
informally bafore 1964 to drzw uw the vocational plan.
Continuitv is extremely impertant «n thesge state commi e
tees and most of the officers gevve for a long time. Aaian
E. Beiler served on 01d Ovder Awisl Church School Cormd ttee
from its instigation in 1937 until his death in 1968,

He is succeeeded by his scr=in-law Flam H. Feilexr.

The state comnittee has several suboonmitteas.
There is the small executive comwittee that works directly
with the education offirials forging necesssry adjustments
between the state department of nublic education and the
Amish parochial scheools. Theace compi ttee men also meetl
with Bmish in other areas who sre contemplating establish-
ing a school. Pennsylvania bas had an 01d Ordeir Book SocL-
ety, or a subcommittee of the state board, but with othex
members also. The original tfunction of thils society was
to find, and print, if necess:iry, books suitable for use
in Amish parochial schools., DNow, this committee functions
as a state treasury o help nrovide funds for thez establish~
ment of new parochial schools. (Bzra Kanagy, BB 8/65:2.)
In Indiana there ig a beook and unrriculum comnmitt.ee and a
treasury committee, The tressury compittee has tihe sane
function as in Pennsylvania. The curriculum comr.ittee is
working towards a uniform currienla for the Amish schools
in the state. This uniformity ig w=ncouraged by rhe
Articles of Agreement (Apnendix B, MNo. 24.) The COhio Amish,
who tend to be more conservative than those in Indliana or
Pennsylvania, have a less developed state organization.
Their chief spokesman, Henwvy Hershberg=y nointed ont to the
Amish School Studv Committee of the depariment o a2ducation
that "Amish schools, like Amish churchea, are e Lf--governing
units. Dack of centralization is impertant to Loti."
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(Ohio Legislative Service Commission 1960:20.) For a
similar statement from Pennsylvania, see Appendix B,

No. 22. The Ohio parochial school standards drawn up by
the state Delegative Committee has been used in Indiana
and Wisconsin to help in getting state recognition for
Amish parochial schools. '

The development of parochial schools among the Amish
is so recent that they are still in the process of be-
coming institutionalized. It has taken patience, and much
work, on the part of a committed few, to persuade the Amish
as a group that they should go to the effort and expense
of maintaining their own schools. The inflexibility and
uncooperativeness of some of the public education offi-
cials have helped immeasurably to hasten the establishment
of Amish schoolis. However, in areas where the school of-
ficials have continued to permit the retention of small
rural public schools, the Amish still prefer them.

Because the organization of the parochial school
system is relatively fluid, it is difficult to generalize
about the financial basis. In 1965 one Amishman commented,
"There are eight or nine different [school] boards or
districts here in Lancaster County, and only a few have the
same way of collecting funds." (Elam H. Beiler, BB 4/65:
123.) There are two basically different types of finan-
cial requirements: 1) the building or establishing of a
new school and 2) the running of an established school.
Different methods are often used to obtain funds for these
two categories of expenses. The church building may be
owned by the church district, by a few parents, or by a
single individual. The land is often donated for the school
(BB 66:192), money for the new school may have been raised
by free-will donations, by taxing the Amish church members
according to their property evaluation, by assessing each
family head or each member a specified amount or by any
combination of these plans. Or the money may all be sup-
plied by share-holders in the schools, in which case a
part may have been borrowed (often interest free) from
church members. Generally the materials are bought and
the labor is supplied free of charge by the community (or
by the parents, depending on whether or not it is a church
sponsored or parent sponsored school). Even with the large
amount of donated labor, the Amish schools today usually
cost between $5,000 and $10,000 to build. (BB 10/66:63;
John F. Beiler, BB 5/66:192.) As the parochial school
movement is gaining more support among the Amish there is
a growing tendency for the schools to be financed by the
whole church, rather than by a group of parents, and for
financial basis to be enlarged. Thus, church districts are
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grouping together to support their parochial schools.

At first these groupings included neighboring areas,
(Monroe L. Yoder, BB 3/65:116) then whole Amish communi-
ties (Uria Byler, BB 9/66:47, John E. Otto, BB 12/66:108)
and now there is an effort to have most of the cost of
new schools born by all the Amish of a single affiliation
within the whole state. Pennsylvania and Indiana (Stoll
1965:62) are working out such programs. The various
settlements in Ohio have their own methods for financing
new schools rather than a state-wide organization, money
needed in excess of that provided by the cluster of church
districts is supplied by the local school district. As
enthusiasm for parochial schools gains momentum there is
a growing feeling that all Amishmen, whether or not they
have children in parochial schools, should contribute to
the support of these schools.

Most Amish parochial schools are run very efficiently
with a great deal of the labor and even some of the mate-
rials being donated. All the janitorial care and inciden-
tal labor on the building and grounds is given freely.

The physical plant is simple, with a low upkeep. The
dedicated teachers serve willingly for relatively low
wages. During the school year 1965-66 the thirteen Amish
schools in Geauga County with a pupil enrollment of 599
spent $24,087.21 on the twenty teachers' salaries and run-
ning expenses. Although this was considered expensive by
the Amish (Uria R. Byler, BB 9/66:47) it is, by comparison
with most school systems, very good. During the 1966-67
academic year an average of $455. was spent to instruct
each public grammar school pupil (Samuel G. Sava, Saturday
Review November 16, 1968 p. 102). 1In other words, if the
599 Amish children had been educated in the public schools,
it would have cost $272,545. for the same period. A parent
from Maryland pointed out that the Amish schools there
operate on the amount of money it cost the county the pre-
vious year just to transport the children to school.
(Andrew Hertzler, BB 3,/68:189.)

The operating expenses for the parochial schools are
also obtained in a variety of ways: free-will offerings
by church members, assessing according to real estate evalu-
ation combined with a poll tax and tuition. Often these
methods are combined. If the school is owned by only some
of the parents, then different tuition is charged to those
who do not own a share. Tuition is never used exclusively.
It may run as high as $18.00 per month. (Uria Byler,
BB 9/66:47.) .
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The free-will offering system is described by a school
board member of a community in which it is used exclusively:

"all our funds, such as for building and repairs,
supplies of a permanent nature, desks, books, and the teach-
ers' wages, are raised by the free-will offering system . . .
We feel the school is a church responsibility, and so it
happens that sometimes there are families with maybe only
one or no children in school, who are better able financially
to bear the load than other families with a larger number of
small children in school. Each member gives as his con-=
science dictates, dropping his of fering into a box once a
month, and the teacher is paid out of the proceeds. If the
funds build up to where, after the teacher has been paid,
there is enough left in the box for another month's payment
(which rarely happens) the next donation is skipped. But
if, as sometimes also happens, there is not enough in the
box to pay the teacher, mention of the fact is made the next
time, and this usually brings results." (Abner Wagler,

BB 3/63.)

The tuition system is described by a teacher in a com-
munity where it is used:

"pach church member of both the north and south Troy
church districts is to pay $5.00 annually to pay for coal,
repairs, and books. Any money left was put on the debt,
and as that is now paid, the balance goes to help pay the
teachers. Only those parents having children in school pay
tuition, and it is the same for each family, no matter how
many or how few scholars each had. Any orphan children's
or needy family's tuition is paid out of the church treas-
ury." (Menno M. Hershberger, BB 5/63.)

An assessment system of support is described by a
parent:

"When money is needed, the treasurer sends word to
the various church districts, and the fact is announced in
church, and how much is needed. Usually it is $5.00 per
church member. In the fall, and again around New Year, a
collection is taken that is figured on the assessed valua-
tion." (Monroe L. Yoder, BB 3/65:116. See also Elam H.
Beiler, BB 4/65:122 and Effie Mast Troyer, BB 10/65:38.)

This system is the most widely used among the Amish but
the ease with which it is administered varies greatly from
one district to another. An Amishman urging his coreligion-
ists to help finance the schools pointed out that you can't
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take your property to heaven with you—~—but you can take your
children.

Amish Vocational Schools

Amish children who have successfully completed the
eighth grade and are fourteen years old or older are eligi-
ble to attend the Amish vocational schools. Graduates from
several elementary schools come together one-half day a
week under the direction of a teacher; the rest of the school
hours they work at home. 1In Pennsylvania the vocational
schools are administered by the Vocational Plan Committee
which is an outgrowth of the 01d Order Amish Church School
Committee which was responsible for getting the first voca-

- tional plan established in 1955. (They had been working on
it since 1937.) (Appendix B, No. 22.) Each church district
has one committeeman whose responsibility it is to see that
the vocational school plan is properly carried out. The
committeemen often take turns visiting the weekly classes.
Most vocational schools have their own teachers, but when
there are very few students they may attend the elementary
school for their supervised work. 1In Indiana the vocational
schools are under the jurisdiction of the state board in-
stead of a separate committee. The administration of the
vocational school is covered in detail in the agreement of
1967. (Appendix B, No. 25.) The vocational schools in Ohio
are based on the Pennsylvania plan and have been in opera-
tion for almost as long. However, they are not protected

by Ohio law (nor are the elementary schools legally pro-
tected). These schools are tolerated primarily because
legal efforts to prosecute the parents and institutionalize
the child have proved unpopular with the general (non-Amish)
population.

In Ohio most of the vocational teachers are men,
several are ministers and one teaches three different schools
each week. These men are chosen because they are good with
young people, interested in education, and successful as
Amishmen, both materially and spiritually. Sometimes the
regular elementary school teacher also handles the vocational
class. The teachers turn in monthly attendance reports and
keep records of the student's work and copies of their home
projects. (Appendix, B, No. 23, 25.) The vocational classes
usually meet in parochial school buildings on Saturday, or
Friday afternoon or in unused school buildings or temporarily
even on someone's farm. Some of the newer schools in Indiana
have a section of the basement furnished for the vocational
class.




The Amish prefer to have their children at home,
learning through participation in family work to become
Amish men and Amish women, to having them attend the
vocational school. As the anthropologist, Dorothy Lee
(in Spindler 1963:175) pointed out in her analysis of home
economics courses in American high schools, "the school
cannot guide a girl to learn to become a woman through
sharing the life and work of her mother . . . [for] the
girl is required by law to absent herself from the home .
during the time when the everyday work cf the home is
carried on." Therefore the Amish object strongly to high
school and if it becomes a choice between attending high
school and establishing a vocational school they will set
up their own schools. There are vocational classes in
Wisconsin, Iowa, Illinois, Missouri and Kansas. Parents,
as well as the children, are learning that these schools
can be of significance as educational institutions (for a
discussion of the curriculum, see the latter section of

this chapter).

PHYSICAL CHARACTERISTICS OF THE AMISH SCHOOL

Most 0Ol1d Order Amish parochial schools consist of
one or two class rooms, often with an entrance room,
sometimes a book room and the newer schools have a finished
basement where the children play during inclement weather.
Rural one and two room school houses are purchased from
the state when they are available, moved if necessary and
often extensively remodeled. The Amish dislike the high
ceilings typical of "state" buildings and so they often
lower the ceiling, creating a cosier, more homelike atmos-
phere. Most often there are no old school houses avail-
able and the Amish build their own. They are well=-built,
of glazed tile, cinder block, brick facing or aluminum
siding. There is careful concern to build in such a way
that full advantage is taken to natural available light
(for their schools do not have electricity). The Amish
school houses have old-fashioned rope-pulled school bells.
Doors open outward, the buildings are insulated, proper
ventilation is provided for and materials that can easily
be kept clean are used throughout the school. Schools
in certain communities have indoor lavatories, however, in
most areas out-houses are preferred. The Amish building
committees have their blueprints approved by the state
officials and work closely with the health officers of the
state "who know better than we do how a school should be
designed." (Joseph Stoll 1965:61.) The same set of blue-
prints may be used for more than one school. One room




schools are usually between 24-30 feet by 34-48 feet. If
the terrain is suitable the building is set true with the
directions of the compass for this helps the children learn
directional orientation. In Kishacoquillas Valley all the
schools are built with the teacher's desk and blackboards

at the north end of the building because then "when the chil-
dren face north to study maps, the lay of the county and

the land will be imprinted in their minds exactly as it is."
(Ezra Kanagy, BB 11/65:71.) The Amish school houses do not
have the grace of early Shaker buildings, but they are sim-
ple, sensible, serviceable and well-built of good quality
material. Today, even with donated labor, such a school
costs about $7,000.00 to buvild. (See Figures 42-48 for
photographs of Amish parochial schools.)

The site of each school is carefully considered.
Ideally it is located on a well-drained parcel of land
that provides a large, safe play area for the children.

If possible, it is located in such a way that all the pupils
can walk to school. However, quite a few schools build
small barns for the horses of children who come to school

by buggy and in Pennsylvania and Indiana some of the chil-
dren ride to schocol on public school buses. Every school
has a ball field, some have as many as three baseball
diamonds. Only a few schools have swings or see-saws but
things such as sledding and ice skating are considered

when choosing a location. The parents graded the land at
one school to build sledding area for the children.

Typically an Amish school is entered through a cloak
room in which the children hang their hats and jackets,
bonnets and shawls and store their boots and lunch buckets.
The girls use one side of the room, the boys the other.

In some of the newer schools wraps are hung in the basement.
The main class room is usually entered at the back of the
room. The teacher's desk is at the front as is a recita-
tion bench. Along the front wall is a large chalkboard,
above which is the alphabet and the children's names and
grades on decorated posters. Along the side walls are
large windows and either bulletin boards or chalkboards.

In schools with cinder block or tile walls all the walls

are used as bulletin boards. The amount of decoration is
determined by the personality and interests of the teacher
and by the church district which controls the school. The
most conservative church districts allow almost no decora-
tion. Only the children's names, ages and grades and such
things as a calendar and spelling charts and perhaps a few
mottos are permitted. Compared to Hutterite schools ;
(Hostetler and Huntington 1967:67-73) where nothing is !
permitted to be hung on the walls or left on the top of
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the teacher's desk or table, even these classrooms appear
to be decorated. In most Amish church districts there

are many gay decorations on both the walls and windows,
but the rooms are never cluttered. The impression is one
of lightness, brightness and order. Most often the desks
and chairs have been bought from old pubiic schools and
refinished. (See drawings, Figure 5 and 7.) They are
smooth and shiny although they probably date from before
World wWwar I. The desks are screwed to strips of wood, four
to a plank, so that the room can be rearranged, but the
desks will not easily get out of line. Most teachers pre-
fer these to individual desks for the children.

The large majority of Amish parochial schools have
only one room. Some are designed so that a second class-
room can be built on. The two room school houses may be
built with a movable partition that enables the rooms to
be widened for meetings and large gatherings. Occasionally,
two teachers will teach in one large classroom but this has
obvious disadvantages. It seems to work most successfully
when the teachers are husband and wife or two sisters who
naturally "team teach."

SCHEDULE, CURRICULA AND TEACHING METHODS
Elementary School Schedule

All Amish elementary schools follow the same basic
schedule and it is virtually identical with that followed
in the one room rural schools of twenty years ago. The day
is divided up in to four major periods of approximately
an hour-and-a-half each. Between each period is a recess
or the noon break. During each period the various classes
recite; generally about ten minutes is allowed for each
class recitation. The children who are not reciting know
when it will be their turn and what they should be studying.
Questions from students studying in their seats are answered
between classes but rarely during recitation.

Amish schools start anywhere from 7:30 to 9:30 in the
morning with most of them beginning at 8:30 or 9:00 and
then finishing between 2:30 and 4:30 in the afternoon.
There is fifteen minute recess in the middle of the morning
and the middle of the afternoon and an hour break for lunch
in the middle of the day.

Often the teacher has the subject she believes to be

the hardest or the most important schedules for the first
hour. Some schools have reading first, some arithmetic.
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Spelling is generally considered an easy subject and is
usually scheduled late in the afternoon, as is art or
handicrafts if the school has these, or various educational

games or special projects.

All schools have an opening period that includes the
singing of hymns and reciting a prayer, usually the Lord's
Prayer. Whether or not these exercises are in English or
German or both depends largely upon the community. The
most German seems to be used in Ohio where some schools
never pray or sing in English. In Indiana there are a few
schools that only use English during the opening exercises.
Most schools use both and sing both English arid German hymns.
Some schools read from the Bible during the opening exer-
cises. They may read the selection from the Sunday church
service in order to tie the school and the church more
closely together. 1In other schools a Bible story may be
read from a book such as Egermeier's Bible Story Book
(1934) or Hurlbut's Story of the Bible (1904). Sometimes.
a teacher may read a story from a book such as Fireside
Tales (published by Fordham, Metropolitan Press, Dundee,
I11, 1939) or The Drummer's Wife; Titus, A Comrade of the
Cross; The Lord is My Shepherd or Worth Dying For, all pub-
lished by Pathway Publishers. Occasionally, a teacher may
read a completely secular book such as a Nancy Drew mystery.
In addition to the opening exercises in the morning, many
teachers read to the children for a few minutes at the
beginning of the afternoon session. Many schools sing a
song before dismissing for lunch and some recite a noon
prayer. Children often sing one or more songs before dis-
missal and some sing as they file out of their seats to
put on their wraps. Although not considered a regular
subject, (it is graded in Indiana, see Appendix B, No. 47)
singing is very important in Amish schools and teachers
are always interested in learning new songs, new ways of
teaching songs and ways to encourage children to enjoy
singing. Not only do children learn many hymns, but in
some schools they also learn to lead songs according to
the Amish tradition. In one school the teacher gently
coaxed a fourth grade boy to lead a song. When he finally
opened his mouth the whole room filled with music. When
pupils visit between schools they always sing together and
teachers always sing at their meetings and gatherings.

(BB 8/68:9-13.)

Elementary School Curriculum

Academie Subjects: The slight variation in.the cur-
ricula of Amish elementary schools is determined by local
preferences and by different state education department
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rulings on private school curricula. Basically, the chil-
dren learn English, including reading, grammar, spelling,
penmanship and to a limited extent, composition. They

learn arithmetic; adding, subtracting, muitiplying, deci-
mals, dividing, percentages, ratios, volumes and areas,
conversion of weights and measures and simple and compound
interest. New math is not taught. Most schools teach some
health, history and geography; some teach a little science
and art. The most conservative 0Old Order Amish substitute
agriculture for history and geography. The text they use is
Agriculture and Farm Life, Harry A. Phillip, Edgar Cockefair,
James Graham, Teachers College, Missouri, (Macmillan Co.
1936, and 1952). Reading is taught by the phonetic method,
the children learn their letters and sounds before they be-
gin reading. In grammar they learn the parts of speech and

the rules of usage.

The textbooks used are determined by the schocl board,
with or without consultation with the teacher. Pennsylvania
and Indiana have statewide committees to help with the
selection of books. The 0ld Order Amisin Book Society pub-
lishes a list of books suitable for parochial school.
(Appendix B, No. 53.) Various textbooks are discussed in
the Blackboard Bulletin and at teachers' meetings and infor-
mally by teachers whenever they meet. When a school first
opens it may use whatever textbooks are available. 1In one
instance the families brought in all the textbooks they
owned and from these enough were gathered for the school.
In other areas local public school teachers and adminis-
trators have been generous in donating discarded books to
the parochial school and in other cases older books have
been purchased at reduced prices. Older texts may be pre-
ferred because they are familiar; they have been used by
parents and other community members and thus represent
shared knowledge. They may be preferred because there is
less science and fewer modern developments such as tele-
vision incorporated into the stories. The pictures are
also considered less offensive. The Amish are opposed to
any sex education in school and to the type of health books
that stress popularity and how to make oneself attractive.
The Amish teach their children that they should adjust to
others and not expect others to adjust to them: that one
should not be concerned with how he can influence others,
but rather how he can serve them.

Children may be taught reading from the A7Zece and
Jerry series, the Dick and Jane series, -the Seott-Foresman
New Basice Readers, the Golden Rule series (also known as’
"The New McGuffy Readers®), the Bible and Nurture series
(Rod and Staff Publisher, Crocket, Kentucky) and the original
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MceGuffey's Readers. (American Book Co.). More teachers
than parents like the Alice and Jerry books. The teachers.
like teaching reading from them, but there is some concern
with their worldliness and play orientation, "their mean-
ingless prattle, their TV stories, and their pictures of

: children in bathing suits." (Joseph Stoll, BB 5/65:144.)
i Jules Henry pointed out that the illustrations in the Dick
and Jane series subtly support conspicuous consumption;

in each of a succession of stories "the entire family is
wearing a different and attractive set of clothes."
(Henry, in Erickson 1969:85.) The stories in the Golden
Rule series all have a moral, but many of them are super-
ficially patriotic or militaristic and are not really
appropriate for a non-resistant group that tries to live
"separated from the world." The Bible Nurture and Reader
series has books for the first four grades. Only Bible
stories are included in these readers. The stories are
retold in simpie vocabulary. The first sentence the chil-
dren read is, "God is love." These books are new (1965)
and are being used in a few Amish schools. There is some
concern that they are too difficult, that new words are
introduced too rapidly and without repetition (one thou-
sand words are taught in the first grade). A traditional
Amishman postulated that a child who dislikes reading
might confuse readi..g and religion and be turned from
religion. The children certainly sense that these are
books that the teachers and parents believe are difficult,
but essential and well worth the effort to master. The
children appreciate learning material that their parents
value. The 0ld Order Book Society recommends the Scott-
Foresman New Basic Readers fcr the first four grades.

They recommend using a phonics book, for example, J.B.
Lippincott Co., Reading with Phonics. Other teachers
recommend the phono=-visual method.

The McGuffey Readers are widely used in Ohio, and
this is not surprising, as they are written by one of the
founders of the common-school system in Ohio and at a time
when the "notion that education itself was primarily moral,
and only secondarily intellectual®” . . . and "that the
primary business of schools was to train character," was
held throughout America. (Commager 62:viii.) This, of
course, coincides with the Amish attitude towards education.
Even the brand of patriotism expounded in the McGuffy
Readers is shared by the Amish for it is a "pride in the
virtues of the beauties of the nation, not in its prowess
or its superiority to other nations." (Commager, ibid,
p. xv.) Just as the McGuffey Readers functioned during
the mid-nineteenth century to produce a common body of
allusion and a common frame of reference among most

128




3
1
\
1
.
.

Americans, so these readers still function today among the
Amish in Ohio (and to a much lesser degree among the Amish
in other states). Some of the teachers do not like the
McGuffey Readers as much as the parents do. They complain
that though many of the stories are good, the vocabulary

is difficult and outdated and much of the material is not
very meaningful to the children. The edi.or of the Black-
board Bulletin made a more basic criticism of these and
other readers of the mid-nineteenth century. He noted that
though the stories were highly moral in tone, that the
moralism was often worldly and materialistic. Right was
always rewarded—usually with an unexpected gift; wicked-
ness was always discovered and properly punished. He says:

"But there are two things basically wrong with stories
such as these. First, they are not real to life. Good
little boys just aren't rewarded with pocket knives and
gold coins every time they overcome a temptation and do
what is right. And I for one don't want my children
brought up to expect a reward for doing good. Secondly,
in most of the old stories the reward is a material one.

This is wrong, it seems to me. The reward for virtue

should never be a matter of dollars and cents. If there

is a reward, it is a spiritual one first of all. And

children should know." (Joseph Stoll, BB 5/69:207.) Due

to the difficulty of finding good reading books for their

schools, The Pathway Publishers, an 0ld Order Amish pub-

lishing house in Canada, has undertaken the task of pro-

ducing readers for the upper grades (grades fourth through

eirghth). (Pathway Reading Series 1968.) The Amish do not

want their children to read fairytales or myths; many object

to any stories that are not true such as those in which

animals talk and act like people, or stories that involve

magic such as the "Pied Piper of Hamlin." The stories must

not glorify physical force, nationalisnm, militarism or modern ;
technology. The subject matter should be American and rural }
if possible, for stories of distant countries and other cul- ?
tures have little relevance for these children. Each story

should teach a moral; those that are "just nice" are not

good enough. It is difficult to find well-written stories

suitable for grades 4, 5, 6, 7 and 8 that meet all these
requirements. However, in 1968, four readers were published;
Thinking of Others, (Grade 5), Step by Step (Grade 6),

Seeking True Values (Grade 7). and Our Heritage (Grade 8).

Most of the stories and poems are selected but quite a few

are of Amish authorship. The stories teach moral values,

and Christian virtues of honesty, thrift, purity and love—

without undue religiousity. There are also selections

geared to help children appreciate nature and a rural way

of life.
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A sampling of the sections gives an idea of the topics
covered. "Long, Long Ago," "Knowing Myself," "Lessons to
Remember," "Animal Friends," "From Grandfather's Reader,"
"Growing Up," "Meeting the Test," "Nature's Secrets," "We
Live and Learn," "Out of the Past," "Life on the Farn,"

é "Our Forefathers," "Moments in History," "We Love Our Homes,"
"Lessons At School," "Nature's Paths," etc. Because these
books are so new (1968) only a few schools have used them.
However, parents and teachers appear enthusiastic about these
books. (BB, 12/68:106-1C8, 5/69:200-222.)

A variety of books from different publishing houses
are used to teach language skills. English Activity series
is fairly widely used as are the Continental English work-
books. The Road and Staff Publishers are in the process of
producing The Building Christian English series, for use in
the Beachy Amish and non-conference Conservative schools.
Only the third grade book has been completed. The announce-
ment states that this series "relates English to God." No
0ld Order Amish schools are known to use it. A variety of
spelling books are also used. In Ohio, Essentials of Spel-
ling (American Book Co., first published 1919 and revised
1947) is about the most widely used. In Indiana workbooks
from Wilcox and Follett (Chicago) are widely used. Very
few workbooks are used in Ohio. Learning to Spell is
printed and supplied by the 0l1ld Order Book Society.

i Penmanship is taught in all the schools. Some use the
Penmanship Pad printed by the 0ld Order Book Society in
Pennsylvania.

As the public schools change textbooks from traditional
arithmetic to new math the Amish parochial schools are some-
times able to obtain the old books. The most widely used
arithmetic books are the Strayer Upton Practical Arithmetic
series published by the American Book Company. (See Book
List, Appendix B, No. 53.) They were first produced in 1928
and revised in 1934 and 1944.

The children in grades five through eight study Ameri-
can history and geography and world history and geography.
A variety ot different books are used depending on what is
available. The most widely used are The Man in His World
series by Silver Burdett Company (Our Big World—grade 4;
Ameriean Contenents-—grades 5, 6; 0ld World Lands-——grades
7, 8) and The Laidlaw History series. The Amish have pub-
lished two history books that are used in some elementary
schools and in schools that teach ninth grade. Both books
were printed for and distributed by the 01d Order Book
% Society and copyrighted in 1963. They are: Seeking a
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Better Country by Noah Zook and Our Better Country, The
Story of America's Freedom, by Uria R. Byler. Both of
these books include a fair amount of Amish history and
help the children to understand their relation to secular
history.

Uria R. Byler, in an article in the Blackbeard
Bulletin (3/67:191) pointed out that the children should
be taught how long and careful the early framers of the
constitution worked to protect the individual, and the
religious rights of future American citizens, beginning
and ending each of their working sessions with a prayer.
The children should know the full meaning of the efforts
of these deeply concerned men to them, as Amishmen, who
are thus protected in their practice of religion and are
permitted to attend their own schools.

Health classes generally follow the textbook quite
closely. Two acceptable series are The Road to Health
(1954) and Laidlow Health series which are used in many
schools. These are much preferred to books such as You
and Others Health and Personal Relations which have too
little on physical care of the body and too much on how
to get along.

Some of the schools, primarily in Indiana, have a
full time ninth grade. This class has its own curriculum
including home economics and agriculture, science, health,
English, reading, arithmetic, and spelling. Often these
pupils, if in with the lower eight grades, will assist
with the checking of papers, listening to the younger
children read and giving flash cards.

In one settlement in Ohio eighth graders from the
thirteen parochial schools gather at the end of the year
for achievement tests. The test is given in two sections,
the first section at their own school, the second section
at the assembled gathering—and the teachers take this
test, too:! At their own school the pupils write the
counties of Ohio in alphabetical order, the names of the
presidents of the United States in order of election, they
draw free hand a map of their county, €filling in each

township and they label an outline map of the United States
with the states and capitals. The achievement test is made

up by the teachers who send in ten questions on each sub-
ject to one of the former teachers. Four or five former

teachers get together and select twenty arithmetic problems,

ten English questions, ten American geography questions,
twenty spelling words, five questions on Canadian geo-
graphy, five on Latin American geography and ten on Ohio
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history. This has proved to be a popular procedure. The
two room schools in this settlement are built with a
movable partition "so we can put it up for the eighth
grade tests." There are so many eighth grade parochial
students that the tests are now given simultaneously at
two schools. (Peter E. Miller, BB 3/67.)

In addition to the basic academic subjects of reading,
writing, arithmetic, English, health, geography and history,
most, but not all, the Amish elementary schools teach Ger-
man. Before the Amish had their own schools and still
attended public schools they often had supplementary German
classes for the children to help them master the reading
of high German so that they could read the Luther Bible.

The spoken Amish language, "Pennsylvania Dutch," functions
effectively to maintain the boundary between the Amish and
the outside world. The relationship between these three
languages (English, German and Pennsylvania Dutch) is a sub-
ject of concern in various Amish communities. It is hoped
that Pennsylvania Dutch will be the preferred spoken language
and will be used almost exclusively within the community.
(Melvin E. Hershberger, BB 4/69:200.) It is felt that it is
the family's responsibility to give their children a firm
foundation in their mother tongue. The children must learn
to speak, read and write English in order to live on the
margin of twentieth century.

"And let's not delude ourselves and think that we can
insulate ourselves against the world today. It is impossi-
ble to shut ourselves off completely and be isolated from our

fellow citizens, the non-Amish. . . .In English we need to
know how to write business letters and mail orders to a far
greater extent than our ancestors did." (Uria R. Byler,

BB 11/68:74.) It is the responsibility of the school to teach
the children English. There is complete agreement that En-
glish only should be spoken during all school hours except

for actual German classes. But there is disagreement as to
whether English or Pennsylvania Dutch should be spoken on the
playground. The majority of the schools encourage the use

of English during recess for the teachers believe it helps

the children become fluent in English. However, some parents
fear that the children are becoming too fluent in English and
are preferring it to Pennsylvania Dutch.

"In our home community . . . the young folks seem in-
clined to speak English while visiting with each other . . .
This being the case, should we ban the speaking of German in
our schools?" (Christian G. Esh, BB 1/69:124.) 1In order to
understand the strong feelings aroused by the discussion of
whether or not to allow Pennsylvania Dutch to be spoken on the
playground, and how much time should be devoted to studying
high German, it is necessary to review what English and German
represent to most Amishmen. Joseph Stoll explains it well:

132




"As 014 Order Amish, we associate German with church
services and our home life—the religious and deeply moral
part of our lives. German in a sense represents all that
we have for centuries been trying to hold—our heritage as
a non-conformed people, pilgrims in an alien land. It re-
presents the old, the tried, and proven, the sacred way.

"The English language, by contrast, we associate with
the business world, society, worldliness. English in a
sense represents everything outside our church and community,
the forces that have become a danger because they make inroads
into our churches and lure people from the faith. Therefore,
the English language, though acknowledged all right in its
place, becomes suspect when associated with the lure of the
world." (BB 5/69:208.)

Because of the close tie between the German language
and religion in the minds of the Amish and because of history
of learning German outside the school, some communities still
have people come into the school to teach German. Often one
of the respected men in the community will teach German half
a day a week. In one school a parent was assigned to each of
the upper grades (four and above) and he worked with "his"
grade all afternoon. However, as the total community emo-
tionally accepts the school as an integral part of it, the
regular school teacher is taking over the role of German
teacher. 1In no school that I know of is high German taught
as a means of oral communication. All oral discussion is in
Pennsylvania Dutch. Though not knowing how to converse in
high German, most of the graduates of Amish elementary schools
are expected to be able to read the Bible aloud in high German
and to love its cadence even if they do not fully understand
what they read. Some schools are teaching the children to
write in Gothic script and some have written questions and
answers on their reading in high German, others have oral ques-

tions and answers. (They are in Pennsylvania Dutch or English.)
In addition to the German Testament, a variety of German primers

are used. Most of them are available through Raber's Book
Store, an Amish book store in Ohio that has these books re-
printed. The most widely used is Erstes Deutsches Lesebuch,
copyright 1887. The older children may use Biblische Geschich-
ten or History of the Patriarchs, a nineteenth century book
printed parallel in German and English. A book for use in the
teaching of the German language in Amish elementary schools is
now in preparation to be published by Pathway Publishers.

High German is more than just another language to the
Amish. It is a part of their religious oral tradition, of
their group memory and group wisdom. To remain as such, it
must be learned "scientifically" as a tool for intellectual
debate, but beautiful passages should be committed to memory
and the measured sentences read aloud.
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Religious Education: On the cover of the Blackboard Bul-
letin in January 1953, there appeared a diagram showing Edu-
cation, Religion and Morality cojoined. Underneath was the
statement, "The constant aim of our schools is to fuse moral-
ity, religion, and education into one broad goal. The goal is
to teach children to live that they may have Life:" The cir-
cle of education circumscribed health, reading, spelling,
arithmetic, geography, grammar, penmanship, history, science,
art, literature, and music. The circle of morality surrounded
The Golden Rule, Do unto others as ye would have them do unto
you. Matt. 7:12. Between these two circles and touching both
was the circle of religion. "God so loved the world that He
gave His only begotten Son, that whosoever believeth in Him
should not perish but have everlasting Life. John 3:16." Re-
ligion is central to the Amish way of life, it is the founda-
tion of their morality and their secular education. It is so
basic that it pervades everything they do. Because "Christi-
anity pervades all of life, it will come out in all subjects
in school” and therefore does not have to be taught as a
separate subject.

The O0ld Order Amish Christianity is primarily ritualis-
tic and non-theological. Their Christianity must be lived,
not talked. They are critical of the person who shows off
his knowledge of scripture by quoting passages every other
sentence. This is considered a form of pride, and pride in
any form is dispicable. Teachers are "advised not to include
Sunday School lessons, nor induce the child to be Scripture-

smart for religious show." (Aaron E. Beiler 1961:22.) The
same source states (Ibid.7) "Too many parents are too prone
and proud over the education of their children." In the paro-

chial schools, Bible verses can be memorized and German can be
learned from the New Testament, for like the singing of hymns,
this is part of the ritual of the oral tradition of the Amish.
It represents shared experience rather than intellectual anal-
ysis. In the same way the reading of the Bible (without com-
ment) or of a Bible story during opening exercises and the
unison recitation of the Lord's Prayer is of this tradition.
All the Old Order Amish, even those who believe that the Bible
should be studied in school, believe that Christianity is bet-

ter taught by example than by lecture. "The best way to teach
the Bible is to practice it." (John M. Bontrager, 1/68:129.)
"We can teach the Bible in our schools, but . . . if the

Bible principles of love, forebearing, humility, and self-de-
nial aren't practiced by parents and teachers, then I don't
see where any Bible teaching in the school will have too much
effect. A child will learn ten times as fast if the Christi-
anity he is taught is also practiced, than he will by being
merely told how to practice it." (Ezra Kanagy, BB 11/67:34;
see also BB 3/68:194-195.)
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There is strong feeling among the Amish that only the
ministers, who have been called by God, should explain
Scripture to an assembled group. Within the family the
parents teach their children—but not other peoples' chil-
dren. There are many divisions within the 0ld Order
Amish church. The points of difference are so slight
that it is difficult for anyone not directly involved to
understand them, but they can cause great heartache to
individuals. Disagreement on small points of doctrine or
Ordnungen (rules for living) leads to dissension. There-
fore, intellectual discussion and argued interpretation of
the Bible can be dangerous tc community solidarity. At
informal gatherings people will talk about the Bible and
refer to it, but in traditional Amish communities classes
for Bible study are not acceptable, either within the com-
munity or within the school. The Bible used didactically
rather than ritualistically is inflammatory.

Religion for the emergent Amish is intellectualized;
it is applied by consciously using the mind. "What Bible
verse is applicable to the way I feel?" "Can I find the
verse to tell me what I should do next?" Religion for
the Amish is much less self-conscious, the gestalt points
the direction and the way, small sign posts are not needed
at every crossroads. They know the direction even without
reciting a specific quotation. The traditional Amish are
attempting to keep this orientation, but because it is not
intellectualized it is difficult to define logically,
especially tc those who are facile in quoting the Bible.
This places the traditional Amish at a disadvantage when
they must defend their position verbally rather than
demonstrate it by their way of life. Realizing all too
well this disadvantage some traditional Amishmen feel that
they must be equipped to demonstrate their Christianity
on all fronts and therefore they must study the Bible
intellectually as well as learn it ritualistically. This
feeling is more prevalent in the less traditional communi-
ties—for they are the ones who have greater contact out-
side their limited community and consequently are more
aware of their lack of training in intellectual argument.
Therefore there are Amish schools that do have Bible study
and even Bible study taught by lay people.

The typical attitude among the 0l1d Order Amish is
expressed by Peter E. Miller when he writes "Reading from
the Bible in school is necessity, but many feel that
explaining the meaning should be left to someone else. We
teachers could misinform the children." (BB 1968:164.)

If the teacher is a woman there is further reason for her
not to expound the Scriptures.
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", . . about teaching Scripture in our schools.
According to Holy Writ the faith (Glauben) comes from
preaching and the preaching from the Word of God.

"We wouldn't think of having women preachers, would
we? Then how far should we allow girl teachers to go in
expounding Scripture? I think if each school is very very
careful to hire teachers of humble, quiet nature; in good
standing in the church; who keep order and have the gift of
teaching, then the pupils will learn many a valuable lesson
from their good example." (Menno M. Hershberger, BB 4/67:
224,)

The children learn hymns, memorize psalms and other
passages, and in one school they made ABC books using a
Biblical quotation in German for each letter of the alpha-
bet and illustrating each page with a drawing or a picture
cut from a magazine. In some schools the ministers take
turns coming into the classroom to talk to the children
or to lead devotions. (Iowa, BB 4/69:190, Virginia, ’
BB 11/67:85.) ?

Even though the Bible is not taught as a subject it |
is woven into many explanations and admonitions; it is
used to interpret the physical world, to learn the lessons
nature can teach man.

"The water washes gently against the rocks—gently,
yet never giving up—and finally the rock gives way to
make the path smoother; and I have learned the power of
living words." ("I Long to Teach Them Wisdom," BB 12/68:

A teacher writes a letter to her pupil in which she
says: I

"We have learned this verse, "For God is not the
author of confusion, but of peace. :

"Therefore, thou must take heed of thy actions; that
they do not cause confusion but let thy words and thy deeds
be peaceful; that thou mayest please the Lord." (Mary
Arlene Byler, BB 2/67:163.) Throughout the letter she uses
Biblical teaching (as well as terminology) to support the
rules of the classroom, the attitudes she is fostering and
the goals the children are striving for. This use of reli- A
gion is acceptable for it is used to teach morality; its
truth is a priori; it is beyond the realm of dispassionate
study. The Bible is to be believed, not analyzed.
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Extracurricular Learning: The Amish pupils learn many
tthgs at their school that are not strictly part of the
curriculum but help them to become well-socialized members
of the larger community. Amish visitors are always welcomed
at the school. The children are quietly pleased to have
them, the teacher greets the visitors and introduces them
to the children, telling not only who the visitors are but
where they come from. Usually the visitors say a few words
to the children and the children sing some songs for the
guests. The children enjoy this interaction with the wider
community and are appreciative of adults coming to their
school. The children often learn something of other Amish
communities for the guests may be parents or neighbors or
may be from out of state. Not only do adults come but voca-
tional students, racent graduates and seventh and eighth
grade pupils from other schools visit, adding to the net-
work of relationships within the wider community. Some
schools exchange letters with other parochial schools and
the children have pen pals in other communities whom some
day they will meet. Some schools publish school papers
which they take home to their families and also exchange

with other schools. When someone in the neighborhood is ill,

the children write letters and perhaps make a scrapbook.
Sometimes they will even go and sing for an elderly neigh-
bor who is ill. All these activities help the children to
learn their responsibilities and understand their place in
the wider Amish community.

In some schools the daily writing lesson is a news
item, either about the neighborhood or a selection from
the Budget, a paper that circulates widely among the Amish.
(Nisley, 1960, BB 1/66:100.) These writing lessons also
relate the child to his community.

Almost all the janitorial work is done by the teacher
and the children. They tend the furnace, bring in the
wood or coal, pick up the yard and keep the schoolroom
swept. It is their school. Their parents paid for it, they
built it with their own hands and now the children and their
teacher are keeping it warm, clean and neat. In most cases
this helps produce a strong tie of affection. However, in
spite of this, and especially in Amish communities where
there are several church affiliations or where there are
problems within the church, the school may be a target for
adolescent vandalism. (See Windows in Figure 42.) Occa-
sionally, a few rebellious young people will vent their
hostility toward authority on the school building. (In some
areas "English" young people also vandalize the Amish
schools.)
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Very few children live close enough to the school to
go home for lunch. Most bring sandwiches, (which they may
heat on the furnace) and eat at their desks during the first
ten or fifteen minutes of the noon hour. The rest of the
hour they are free. When the weather is pleasant they play
vigorously in the school yard, but during the winter there
is a long time to spend inside. Schools with finished base-
ments have lively games of various types of dodgeball or
pingpong games with as many as twenty children playing at
once circling the table each with his own table tennis pad-
dle. They may play pussy-in-the-corner, hopscotch., red
light, fruit basket, or blind man's buff. They also play
board games such as parchesi, checkers, Chinese checkers,
Sorry, carrom. Jacks and marbles are popular and in some
schools they play dominos and educational lotto. They also
put together puzzles and play chalk games at the blackboard.
The youngest ones like to play school. Outside, if there
is play equipment such as swings, see-saws and basketball
hoops, these are popular; but nothing is as well liked,
especially by the older children, as baseball. When there
is snow they sled and play fox and geese. Other popular
games are prisoners base, grey wolf, kick the can, Red
Rover, Andy-over, follow-the-leader, and a variety of
different tag games. Children are encouraged to play as
a group. Two or three children standing around is not per-
mitted nor are the children allowed to exclude one another
from their talk or play. (Mrs. Silvia Raber, BB 5/65:149;
Uria Byler, 1969:128.) Some teachers use the winter noon
hour to teach the girls to knit, crochet or embroider. In
good weather, the teachers go outside with the children
and often join in the games with them.
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Teachers take their students on trips. These may be
small walks into the woods to observe the fall colors and
enjoy a picnic, they may go by hay wagon to a neighboring
farm to eat their lunch and watch the well-drillers, during
the noon hour they may walk to the house of a "shut-in" to
sing for him. Sometimes the children in the upper grades
will go by horse and buggy with their teacher to visit other
Amish schools while the younger children are taught by a
substitute. In many areas it is the custom at the end of
the school year to take the seventh and eighth grade students
on a trip. These trips last only one day, but it is not
; unusual for the day to begin at five in the morning, end
after ten at night and involve hundreds of miles of driving.
i One such year-end trip included stops at points of national
i historic interest, places of historic interest to the Amish,
L the airport, several small factories producing food products,
} an egg grading plant and the state experiment station. Some-
I times they go to the state capital. They may visit a hospital.
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They always stop at a city store and have about forty-five
minutes to look around and shop for souvenirs. The pupils
learn a great deal on these trips and they are long remem-
bered as very special days.

The curriculum in the Amish elementary schools is
conservative. The scheduling of classes, the subjects
selected for study, the games played are all familiar—
"tried and true."

The children are presented with the appropriate facts
which they are encouraged to learn thoroughly rather than
to question critically. These basic facts form a part of
their "shared knowledge" and thus will help the community
remain of one mind, for decisions will be made from a com-
mon base of knowledge. Amish pupils are taught correct
answers. Even if there is a range of possible alternatives,
the children are generally taught that one of the possibili-
ties "is right for you." This is consistent with the church
deciding as a unit what rules will be applicable (what
behavior is correct) in their own church district.

While the public school child is being trained to
"contribute to the great events of his time," (Educational
Policies Commission 1962:11) and is learning the attitude
expressed by the lines

May we make our lives sublime
And departing leave behind us
Footprints on the sands of time.

the Amish child is being taught not to be overly concerned
with his place in this world but to concentrate on prepara-
tion for eternity. He is told:

"Do all the good you can, but do not feel important;
This world would be here anyhow, even if you and I had
never been born. (Appendix B, No. 46.)

What is not a part of the Amish school curriculum is
as important as what is taught, for the school functions
as one of the boundary maintaining mechanisms for the.culture,
keeping the children sheltered from "the world." Most 01d
Order Amish attribute a positive teaching role to their
schools, but the few most conservative of the 01d Order
affiliations see the role of the school as primarily nega-
tive, its function is to remove unnecessary and dangerous
facts from the children's environment. These churches do
not want either geography or history to be taught, for both
subjects bring in the outside world with its wars, intrigues
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and technology. 1Instead, their children study agriculture.
This type of thinking is illustrated by a letter sent to
Family Life. The editor, who is himself 01d Order Amish,
labeled it "Pull the Shades, Please."

"Honestly, now, for us who do not consider this world
our home, (we are just passing through) what's the value :
of reading in "World Wide Windows" about 22,000 dead sol- ;
diers, police chiefs, Viet Cong officers, Detroit, National
affairs, North Korea, U.S. Intelligence ships, governments
lying to each other, etc. If I want my children to read
the world news, then I will get the world's newspaper."
(M. H. April 1968:2.)

Most Amish want their children to study history and
geography (Joseph Stoll, 1967:144-145); however, in the vast
majority of Amish schools, where history is taught, facts
are learned but interrelationships are not stressed.

Secular man searches for pattern and meaning in history,
for reasons and explanations of distant events. Religious
man does not need to; he know the world is orderly for it
is ordered by God.

Ideally, the curriculum of the Amish elementary school
should help the child to live his Christianity and thus
eventually to achieve, not historical acclaim, but eternal
salvation.

Teaching Methods in the Elementary School

There is no distinction between an Amish teacher's way
of life and his teaching methods. He teaches primarily by
his being an exemplary individual in close contact with the
children. In present-day jargon, he is a role-model. But
he is more than a role-model for he also imparts facts
along with his attitudes and his beliefs as to how these
facts should be used and how they fit into an Amish world
view. He creates the atmosphere of the school. He is the
shepherd, the responsible adult, who being older and more
experienced, knows better than the children what is good for
them. The classroom runs smoothly, for there is no pretense
that the children make the decisions. An Amish teacher
quietly tells a child what to do and he does it. Obedience
is basic to a good school, "not just part of the time, but
all of the time," and so is order. "Let everything be done
decent and in order" (I Cor. 14:40) is a motto on the wall
of a classroom. "For God is not the author of confusion,
but of peace" 